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Educational Programs That Work was written largely by the staffs of the projects described, without
whose cooperation the program outlines could not have been produced.

Copies can be purchased for $9.95 plus $2.00 shipping from Sopris West Incorporated, 1140 Boston
Avenue, Longmont, Colorado 80501. An order form for additional copies of EPTW i¢ included at the
back of this volume. Payment or purchase order must accompany order, Non-exempt Colorado residents
should add sales tax.

Permission is granted to reproduce this document for internal use. This publication may not be
reproduced in any form for resale purposes.

No federal funds supported the printing of this catalog. It was produced by Sopris West, Inc. at its own
expense.
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FOREWORD

Debate, dialogue and action in education are in high gear. Education is an intellectual
and political concern at local, state, and federal levels -- from curricular improvement
to the reform of the organizational structure of schooling. Significant work is
contributing to the future of education in the United States, from the Carnegie Forum,
The Holmes Group, The National Education Association, the American Federation of
Teachers, as well as from many state and national organizations.

Educational development is central to our development as a nation. Since 1974, the
National Diffusion Network (NDN) has been animportant part of an unfolding future,
by enabling schools to choose exemplary programs to meet particular local needs. This
delivery system is administered by the U.S. Department of Education’s Office of
Educational Research and Development.

In orcer to provide public and private school educators, parents, and interested others
with information which can assist schools, the National Dissemination Study Group, a
professional organization of educational disseminators, is making available copies of
the fifteenth edition of Educational Programs That Work. This catalog provides an
overview of all active educational programs approved for national dissemination by
Department of Education review panels.

The programs which have been approved by the Department of Education and are
included in the NDN have demonstrated educational significance and have been
developed with a variety of resources. By sharing successful products and practices
among states and across the country, educators increase their awareness of options
available tomeetlocallyidentified priorities. The programs included in the catalog have
the capacity to provide inservice training and technical assistance to schools electing to
implement them.

The National Dissemination Study Group applauds the U.S. Department of Education
in its fifteen-year effort to share the excellent "harvest" of previous investment in the
form of exemplary educational programs.

Diane Lassman
President, Board of Directors
National Dissemination Study Group

ERIC b
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INTRODUCTION

The National Dissemination Study Group and Sopris West are pleased to present the
fifteenth edition of Educationa! Programs That Work, the annual National Diffusion
Network catalog of exemplary educational programs. Current descriptions of most
programs described in previous editions are included together with new programs
approved for national dissemination since publication of the fourteenth edition in 1988,

The term "exemplary program" is conferred only after a project has been approved by
the Department of Education’s (either the Joint Dissemination Review Panel [JDRP]*
or the Program Effect.ve Panel [PEP]). Approval by the Panel means that Panel
members have examined objective evidence of effectiveness submitted by the developer
of the program and are convinced that the program has met its stated objectives at the
original development or demonstration site. In addition, the program developer has
proved that the program will meet the educational needs of others in similar locations,
Positive endorsement of a project’s claims of effectiveness by a majority ofthe attending
Panel members constitutes approval, and a date of validation is assigned. The
PEP/JDRP number and approval date for each project can be found at the bottom of
each project profile. Projects that continue development and submit additional evidence
of effectiveness to the Panel carry two validation dates. In addition, #£ame projects over
four years old which have undergone the recertification process are identified at the
bottom of the page with a recertification date. Space does not permit the inclusion of a
project’s evidence of effectiveness in this publication. Should the reader be interested,
however, evaluation‘information is available from the individual projects. Projects
which have been added since the fourteenth edition are listed in the Questions and
Answers Section, on page ix. All projects that are approved after the publication of this
edition of Educational Programs That Work will be described in the next edition.

The National Diffusion Network is dedicated to helping local school districts,
intermediate service agencies, state departments of education, and post-secondary
institutions in their continuing efforts to improve educational opportunities and
achievement for all. To promote the transfer of successful programs from the
development sites, the Department of Education, supports the National Diffusion
Network (NDN). The NDN is a nationwide system established to help those involved in
education acquire the materials and assistance they need to incorporate proven
exemplary practices into their own programs.

The NDN operates through two kinds of projects—Developer Demonstrators and
Facilitators. Developer Demonstrators are exemplary projects that provide training,
materials and technical assistance to those who adopt their programs. A project profile
for each operating Developer Demonstrator is presented in this catalog. NDN
Facilitators (one or more in every state) are the principal links between Developer
Demonstrators and those seeking new programs. Facilitators help to identify suitable
NDN programs and assist with training and installation. A list of NDN Facilitators
follows thisirtroduction. Facilitutors should be contacted for additional information on
any program deccribed in this catalog.




The National Diffusion Network was established upon the belief that there are few
problems encountered by schools that have not been solved successfully in some other
location. The primary function of the NDN is to disseminate information about
approved programs so that educational agencies with special needs may choose from
an array of programs that particular program which meets the agencies’ needs,
philosophy ar:d resources. By offering a wide variety of programs, the Network provides
many options through which LEAs may solve their own unique problems without
"reinventing the wheel."

Sinceits inceptionin 1974, the NDN has grown from 76 to over 400 programs that were
developed in large part by classroom teachers. NDN programs have helped learners
with many different needs —disabled preschoolers, disadvantaged inner-city children
in primary grades, high-achieving high school students, and out-of-school adults, to
name a few. There are NDN programs for many content areas, ranging from the basic
skills of reading, mathematics, and oral and written communications to vocational and
career education, consumer education, and physical education. Other NDN programs
provide training for teachers in instructional methods and classroom management
techniques. Stil} others help school administrators with a variety of management
problems. In recent years, the NDN has responded to critical emerging national needs
by identifying and making available exemplary practices in those areas. Adopters of
NDN programs range from small single classrooms in remote rural areas to large
metropolitan districts. The impact of the NDN on American education has been
enormous. The most recent statistics available indicate thatin the 1986-87 year alone,
over 22,000 public and private schools in all 50 states, the District of Columbia, Puerto
Rico and the Virgin Islands adopted NDN programs. As a result about 66,000 teachers
and administrators received inservice training and an estimated 2.7 million students
benefited.

*The JDRP recently underwent reorganization and a name change. The new name of
the review panel is the Program Effectiveness Panel (PEP). The titles JORP and FEP
are used throughout this document. If JORP is used, it means that the project was
approved for dissemination prior to 1987. PEP approval means approval during or after
1987.

For further information about the Program Effectiveness Panel, contact Dr. Lee
Wickline, National Diffusion Network, 555 New Jersey Ave., Washington, D.C. 20208.
(202) 357-6134.

*x[1

national diffusion network
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Educational Programs That Work
QUESTIONS AND ANSWERS

The series of questions and answers that follow will help you to become more familiar with this edition
of Educational Programs That Work. A few minutes spent reviewing these questions and answers will
enable you to appreciate its full potential.

Q.
A.

> O

> o

What is the purpose of Educational Programs That Work?

Educational Programs That Work is an overview of all educational programs approved for
national dissemination by the Department of Education (PEP/JDRP). It provides basic
information on exemplary products and practices to those who wish to improve their educational
programs and services. The catalog introduces the National Diffusion Network (NDN), its
Facilitators and Developer Demonstrators, and their services to schools, institutions and other
agencies that may wish to adopt these programs.

What is in Educational Programs That Work?

Educational Programs That Work describes programs approved by the PEP/JDRP since its
inception in 1974. Programs fall into three categories: active projects, projecta with limited
activity and projects with services no longer available. Active projects constitute by far the largest
group. A one-page project profile for each active project is included in this edition. A half-page
profileis devoted to "Limited Activity" projects, while "Projects No Longer Offering Services" can
be referenced in list form in Section P of the catalog. Some projects are currently receiving
dissemination funds from the NDN to assist them in providing services to schools and colleges
across the nation. These projects are identified by an asterisk in the section-divider listings.

How is Educational Programs That Work organized?

The projects are divided into 17 sections and then arranged alphabetically by project title. Each
section groups projects with a common focus. The sections are as follows:

Section A: Adult Education

Section B: Administration/Organizational Arrangements
Section C: Alternative Schools/Programe/Bilingual/Migrant
Section D: Basic Skills—Language Arts/Writing

Section E: Basic Skills—Mathematics

Section F: Basic Skills—Multidisciplinary

Section G: Basic Skills—Reading

Section H: Career/Vocational Education

Section I: Early Childhood/Parent Involvement

Section J: Gifted and Talented/Technology/Special Interests
Section K: Health/Physical Education

Section L: Preservice/Inservice Training

Section M: Science/Social Science

Section N: Special Education/Learning Disabilities

Section O: Dissemination Processes

Section P: Projects which no longer offer services

How can I locate a description for a given program if I know only the name of the
program?

The alphabetical index (Section Q, Index III) lists all PEP/JDRP approved programs by title.
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How can I locate programs for a given content or problem area?

To help you locate programs for a given area, selected ERIC (Educational Resources Information
Center) descriptors have been assigned to all active projects described in the catalog. These
descriptors act as headings for the alphabetical ERIC descriptor index (Section Q, Index II).

How canI find a description for a given program if I know only the state in which it is
located?

The index of exemplary projects by state (Section Q, Index I) lists all PEP/JDRP approved
programs by the state in which they are located.

How can I make a quick preliminary review of the programs in each section?

A capsule phrase that summarizesthe exemplary programfollows each title in the sectional tables
of contents. See page A-1, for example: the first entry, Adult Performance Level (APL) is described
as A competency-based system of education that combines the diagnosis, prescription, teaching,
evaluation, and credentialing of life-coping skills.

If I have a previous edition of Educational Programs That Work, how can I find what
new projects have been added?

Projects approved by the JDRP since the publication of Edition 14 are listed on the following page.

If I want additional information, such as details on costs of installing an NDN program
in my school, how do I obtain it?

All entries include the name of a cont.ct person who can answer questions about the program. A
meiling address and a telephcne number are included in the contact statement. NDN Facilitators
can also give detailed information,

How can I get more information about the NDN?

Contact your state or regicnal NDN Facilitator to learn more about the NDN and its programs.
A description of the Facilitator's role and a list of Facilitators follows. You may also contact the
federal office that administers the National Diffusion Network:

National Diffusion Network
Recognition Division *ﬂ~ o
U.S. Department of Education national diffusion network

OERLI/PIP/Recognition Division l. q I.

555 New Jersey Avenue, N.W.
Washington, D.C. 20208

(202) 357-6134

viii



Projects Approved
Since the Publication of Edition 14

Chapter 1 H.O.T.S. : Higher Order Thinking Skills Project.

An alternative approach to Chapter 1 for grades 4-6 in which compensatory services consist solely of
higher order thinking activities. F-3

Cooperative Integrated Reading And Composition - Reading,

An approach to teaching reading to third and fourth graders using teams of students who help one
another master reading comprehension lessons. G-6

Improving Instruction in Visual Arts Education

An approach to art education using four disciplines: art history, art production, art criticism and
aesthetics. O-1

Mechanical Universe

A fresh and intriguing approach to understanding physics, with the goal of improving competency of
teachers and motivating students toward mastering a conceptual understanding of physics. M-13

National Faculty’s "National Teaching Project",

A dissemination process project of discipline-based inservice education for t2achers in elementary and
secondary schools. O-4

Pierce County Vocational/Special Education Cooperative,

A consortium of school districts to assist mildly handicapped youth preparing for employment and/or
post-secondary vocational education. H-10

Preparing Instructional Teams To Toach Effective Citizenship Education.

A program that equips teams of educators to deliver a law-related education course that improves
students’ citizenship. M-15

Sharing Successful Programs.

Statewide procedures for validating, disseminating, and adopting educational programs. B-2

Teaching Geography: A Model For Action In Grades 4-12.

A dissemination process project providing geography education skills and knowledge to teachers of
grades 4-12. 0-2

X 1
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NATIONAL DIFFUSION NETWORK (NDN)
FACILITATGORS

To help public and private schools and districts identify suitable National Diffusion
Network programs, the National Diffusion Network, federal sponsor of the NDN,
supports Facilitator projects in every state, the District of Columbia, the Virgin Islands,
and Puerto Rico.

Facilitators work with schools and institutions to define their problems, determine
which NDN programs hold proraise for solving those problems, and help with formal
adoption of NDN programs. Facilitators can supply additional information on all of the
programs described in this catalog, and they can arrange for demonstrations. When a
school or institution decides to adopt an NDN program, Facilitators can make
arrangements for training. Many facilitators also provide follow-up and perform or
oversee monitoring and evaluation at adopter sites.

NDN Facilitators are based in local school districts, intermediate service agencies, state
education agencies and private nonprofit organi:ations. The funds that Facilitators can
draw on vary from state to state, and their funding policies vary as well. In some states,
schools and districts that adopt NDN programs can be reimbursed by the Facilitator for
such start-up costs as instructional materials and teacher training. In other states, the
costs of travel to awareness conferences or demonstration sites can be covered by the
Facilitator. Readers are encouraged telephone or visit their NDN Facilitators to learn
what services are available.

ERIC c o 1e



ALABAMA

Alabama Facilitator Project
Alabama Department of Education
Room 866, State Office Building
Montgomery, AL 36130

(205) 261-5065

Principal Staff Members Maureen Cassidy

Office Hours
Host Agency
Highlights

ALASKA

Alaska State Facilitator Project
Alaska Department of Education
P.O.Box F

Juneau, AK 99811

(907) 465-2841

Principal Staff Members Ms. 3andra Berry

Office Hours 7:30 a.m. - 4:00 p.m.

Host Agency Alaska Department of Education
Highlights

Services of the State Facilitator are provided at no cost to the school district and can help
with funding for training of Nationally Validated projects in local schools.
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ARIZONA

Arizona State Facilitator
Educational Diffusion Systems, Inc.
161 Kast First Street

Mesa, AZ 85201

(602) 969-4880

Principal Staff Members L. Leon Webb, Lynne Hall, Lois Petersen
Office Hours 8:00 a.m. - 5:00 p.m. - Monday through Friday

Host Agency Educational Diffusion Systems, Inc. - a non- profit organiza-
tion

Highlights

The Arizona State Facilitator is committed to working in cocperation with educatorsin order
to respond effectively to student needs. Math, reading, early childhood education, language
arts/writing and migrant/bilingual education have been determined to be the top five (5)
priority areas in which assistance is needed. Linkages with NDN projects throughout the
nation will allow the Arizona State Facilitator to provide comprehensive services to potential
and actual adopter agencies within the state,

ARKANSAS

Arkansas State Facilitator Project
Arkansas Department of Education
Arch Ford Education Building, Room 204B

State Capitol Mall

Little Rock, AR 72201

(501) 682-4568

Principal Staff Members Susan J. Swenson, Facilitator
Queen Esther Toombs, Secretary

Office Hours 8:00 a.m. - 4:30 p.m.

Host Agency State Department of Education

Highlights

The State Facilitator Project provides technical assistance to school districts in the iden-
tification of appropriate NDN programs to meet needs, coordinates logistics and assists in
partial funding of teacher training and evaluates program success. An annual series of

regional Education Showcase Awareness Fairs are being planned to inform schools of NDN
programs.

|
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CALIFORNIA

California State Facilitator Center
1575 Old Bayshore Highway

Burlingame, CA 94010

(415) 692-2956

In State 1-800-672-3494

Principal Staff Members Jane E. Zinner, Director
Joyce Lazzeri, Facilitator

Office Hours 8:30 a.m., - 5:00 p.m.

Host Agency Association of California School Administrators, Foundation
for Educational Administration

Highlights

The State Department of Education has developed Frameworks for English - Language Arts,
S..ence, Mathematics, History - Social Science, and Model Curriculum Standards for grades

K-12. Information on the purchase of these publications is available through the facilitator
center.

COLORADO

Colorado Facilitator Project
Education Diffusion Group
Housed at Denver Public Schools
3800 York Street - Unit B
Denver, CO 80205

(303) 837-1000 x 2136

(303) 296-6608 (Beck, home)

Principal Staff Members Charles D. Beck, Jr., Director

Barbara S. Kennedy, Admin. Assistant
RoseMary Broussard, Program Secretary

Office Hours 8:60 a.m. - 4:30 p.m. Monday through Friday
Host Agency Non-profit corporation
Highlights

Note that your Colorado NDN Facilitator office is now located in Denver, with easy access
to all parts of our state. Services continue to be free to all schools and agencies, public and
private. EVERY DISTRICT IN COLORADO WILL RECEIVE FREE AT LEASE ONE COPY

OF THIS CATALOG. COPIES ARE ALSO AVAILABLE FOR OTHER SCHOOLS. CALL
OUR OFFICE.

xiii 1o



CONNECTICUT

Connecticut Facilitator Project
Area Cooperative Educational Services

205 Skiff Street
Hamden, CT 06617
(203) 248-9119
Principal Staff Members Sally Harris, Co-ordinator
Melissa Hayes, Assistant
Office Hours 8:30 - 4:30 Monday - Friday
Host Agency Non-Profit Regional Service Center
Highlights
State Facilitator Project

Delaware Department Of Public Instruction
John G. Townsend Building, P.O. Box 1402
Dover, DE 19903

(302) 736-4583

Principal Staff Members Ms. Carole D. White, Dissemination Specialist
Office Hours 8:00 a.m. - 4:30 p.m., Monday through Friday
Host Agency State Department of Public Instruction
Highlights

The Delaware Facilitator Center assists schools in the implementation of effective low-cost
programs that support the State Board's Agenda for Education. Staff inservice and limited
financial assistance are provided.

1t
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DISTRICT OF COLUMBIA

District Facilitator Project
Eaton School

34th and Lowell Street, N.-W,
Washington, D.C. 20008
(202) 282-0056

Principal Staff Members Susan C. Williams

Office Hours
Host Agency
Highlights

FLORIDA

State Facilitator Project
Education Resource Center
Florida Dey.artment of Education
Knott Building

Tallahassee, Florida 32399

(904) 487-1078 or 487-3496

Principal Staff Members Sue Carpenter, Director

Cynthia Fields, Secretary

Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Agency Florida Department of Education
Highlights

The Florida State Facilitator Project increases the visibility of exemplary programs through
the state Sharing Success Program and coordins'tes teacher training for school improve-
ment. In conjunction with the Education Resource Center, information from research
services such as ERIC is disseminated, and HOT TOPICS: Usable Research is compiled and
distributed to each school district. .




GEORGIA

Georgia State Facilitator Project
607 Aderhold Hall

University of Georgia

Athens, GA 30602

(404) 542-3332 or 542-3810

Principal Staff Members Frances Hensley, State Facilitator

Mary Ann Hindes, Graduate Assistant
Pat Bray, Project Secretary

Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Agency The University of Georgia
Highlights

HAWAII

Hawaii Educational Dissemination Diffusion System (HEDDS)
Office of Instructional Services

595 Pepeekeo Street, Building H

Honolulu, HI 96825

(808) 396-6356

Principal Staff Members Dr. Elaine Takenaka

Office Hours 7:30 a.m. - 4:30 p.m.

Host Agency Hawaii State Department of Education Office of Instructional
Services

Highlights

The Hawaii State Department of Education makes Chapter 2 discretionary grants available
to hoth public and private schools for the implementation of NDN programs. The annual
competition is initiated in October of each year, with an Awareness Conference. Grants are
awarded at the end of the school year.

‘ Vi l Y




IDAHO

State Facilitator, National Diffusion Network
Idaho Department of Education

Len B. Jordan Office Building

650 West State Street

Boise, Idaho 83720

(208) 334-2186

Principal Staff Members Ted L. Lindley
Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Agency Idaho Department of Education

Highlights

ILLINOIS

Statewide Facilitator Center

1105 East Fifth Street

Metropolis, I1 62960

(618) 524-2664

Principal Staff Members Shirley M. Menendez, Project Director

Field Coordinators Mary Pat Storm, Yorkshire (312) 553-9502
William Douglas, Princeton (815) 875-2096
Carole Mulliken, Red Bud (618) 826-5471
Sue P. Blewett, Marion (618) 993-5507

Office Hours 8:00 a.m. - 4:00 p.m. Monday through Friday

Host Agency Educational Service Region (Intermediate Agency)
James M. Carpenter, Superintendent (Monroe-Randolph
Counties)

Highlights Special initiatives include

* Collaborating with Educational Service Centers (ESCs) and/or Educational Service Regions
(ESRs) for the delivery of inservice training

* Identifying Field Coordinators in different geographic areas of the state
* Cooperating with the Private School Facilitator in working with the non-public schools
* Including video teleconferencing as & method of program awareness and/or training

‘ Xvii 1 o




Indiana Facilitator Center
2829 George Street
Logansport, IN 46947

INDIANA

(219) 722-1754 or 722-2911 to leave message

Principal Staff Members

Office Hours
Host Agency

Highlights

C. Lynwood Erb, Director
Nancy Moss, Administrative Assistant
8:00 a.m. - 4:30 p.m, Monday through Friday

'Logansport Community School Corporation

Assistance is provided to Indiana public and private (non-profit) schools that wish to adopt
NDN programs. Such assistance includes consultations to aid in the selection of programs
to meet local needs and providing consultants for training workshops. The IFC may be
reached by calling 800/552-3388 (in-state).

State Facilitator

Iowa Department of Education
Grimes State Office Building
Des Moines, 1A 50319

(615) 281-3111

Principal Staff Members

Office Hours
Host Agency

Highlights

IOWA

Michele Soria-Dunn, Director
Amy Prochnow, Secretary
8:00 a.m. - 4:30 p.m. Monday through Friday

Iowa Department of Education

The State Facilitator office - through the Department of Education helps make available to
local school districts and AEA's, awareness and training of validated national educational

programs,



Kansas State Facilitator

KEDDS/LINK

3030 Osage Street

Wichita, KS 67217

(316) 833-3960

Priacipal Staff Members James H. Connett, Director
Ernestine Vernon, Facilitator Stafl

Office Hours 8:00 a.m. - 4:30 p.m. Monday through Friday

Host Agency Kansas State Depértment of Education and Wichita Public
Schools #259

Highlights

The Kansas State Facilitator delivers awareness, training, and follow-up of NDN programs
to Kansas school districts two ways - face to face traditional method, and through satellite
delivered video teleconferences and video tapes.

KENTUCKY

Department of Education
Capitol Plaza Tower Office Building
Frankfort, KY 40601

(502) 564-6720

Principal Staff Members John C. Padgett, Project Director

Office Hours 8:00 a.m. - 4:30 p.m., Monday through Friday
Host Agency Kentucky State Department of Education
Highlights

Limited funds are avai.able to assist in bringing in consultants for training workshops to
adopt NDN programs.

D
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LOUISIANA

State Facilitator Project

State Department of Education
ECIA Chapter 2 Bureau

P.0O. Box 44064

Baton Rouge, LA 70804

(504) 342-3375

Principal Staff Members Brenda Argo
Office Hours 8:00 a.m. - 4:30 p.m.

Host Agency Louisiana Department of Edu ation

Highlights

MAINE

Maine Facilitator Project

Maine Center for Educational Services
P.O. Box 620, 223 Main Street
Auburn, ME 04210

(207) 783-0833

Principal Staff Members Elaine Roberts
Kayda Selby

Office Hours

Host Agency

Highlights
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MARYLAND

Educational Alternatives, Inc.
Mail to: P.O. Box 265

Port Tobacco, MD 20677

Ship to: 115 LaGrange Avenue
La Plata, MD 20646

(301) 934-2992
Principal Staff Members Raymond H. Hartjen
Connie Bongar, Secretary
Office Hours 8:00 a.m. - 5:00 p.m., Monday through Friday
Host Agency Non-profit corporation
Highlights

The Maryland Facilitator Project disseminates information to public and non-public schools
through the distribution of mini-catalogs which are focused subsets of the programs existing
in Educational Programs That Work in all subject areas. The Project also sponsors training
sessions and advertises these through direct mail brochures to all the school systems of the
state. Schools wishing to receive training in specific projects may make recommendations
to Educational Alternatives, Inc., for state-wide workshops.

MASSACHUSETTS

Massachusetts Facilitator Project

THE NETWORK
290 South Main Street
Andover, MA 01810
(508) 470-1080
Principal Staff Members Denise Blumenthal
Nancy Love
Mary Poulin
Office Hours 8:30 a.m. - 5:00 p.m. Monday through Friday
Host Agen-y The NETWORK, a private, non-profit organization
Highlights

The Massachusetts Facilitator Project works closely with funding sources in Massachusetts
to help ~chools adopt nationally validated programs, We also sponsor numerous "hot topic”
trainings *int give educators an overview of a DD with some practical, hands-on mini-train-
ing. Tke {oliow-up to these events is regularly scheduled training and training of certified
trainers. We collaborate regularly with colleagues throughout New England.
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MICHIGAN

Michigan State Facilitator
Michigan Department of Education
Box 30008

Lansing, MI 48909

(617) 373-1806

Principal Staff Members Patricia Slocum

Office Hours 8:00 a.m. - 5:00 p.m.

Host Agency Michigan Department of Education
Highlights

The State Facilitator’s Office assists with the costs of trainers as long as funds budgeted for
that purpose remain. Assistance must be for a full number of trainees and unavailable from
other sources.

MINNESOTA

The EXCHANGE Principal Staff Members Diane Lassman, Director
CAREI - 166 U Press Barbara Knapp, Dissemina-
2037 University Ave. SE tion Coordinator
University of Minnesota Debra Beach, Secretary
Minneapolis, MN 55414 Office Hours 7:30 a.m. - 4:30 p.m., Mon-
(612) 624-0584 day through Friday

Host Agency University of Minnesota

/Minneapolis Public Schools

Highlights

In the summer of 1988, The EXCHANGE, which operates the NDN Facilitator Project,
became part of a new LEA- University collaborative center at the University of Minnesota
- The Center for Applied Research and Educational Improvement (CAREI). Educators
interested in learning about an NDN program or arranging inservice may contact the
Regional Facilitator that serves their region.

A. Gail Goltz B. Genelle Bentley, Gary Nytes
SW & WC ECSU Chicago & Fifth
Marshall, MN 56258 Staples, MN 56479 B
(507) 537-1481 (218) 894-1930
C. Barbara Knapp -
(612) 624-0584 C



MISSISSIPPI

Mississippi Facilitator Project
Mississippi Department of Education
P.O. Box 771

Jackson, MS 39205
(601) 359-3498

Principal Staff Membesx's Bobby Stacy
Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday

Host Agency Department of Education
Highlights

The passage of the Education Reform Act (ERA) by the Mississippi Legislature in 1982 has
renulted in major educational changes for the schools of the state. Passage of the ERA has
resulted in some school district consolidation, a new curriculum structure, a statewide

kindergarten program and many other positive changes for the students in Mississippi
schools.

MISSOURI

Missouri Education Center
State Facilitator Project
Columbia Public School System
1206 East Walnut

Columbia, MO 65201

(314) 886-2157

Principal Staff Members Jolene Schulz, Director

Gayle Salisbury, Educational Programs Coordinator
Jackie Stamper, Administrative Assistant
Pat Hoelscher, Dissemination Specialist

Office Hours ' 8:00 a.m. - 4:30 p.m. Monday through Friday and by appoint-
ment

Host Agency Housed in an LEA

Highlights

The Missouri Incentive Grant program offered by the Department of Elementary and
Secondary Education may be used to implement NDN projects. The Missouri Education
Center provides sample grants or "boilerplates” for individuals that want to implement a
NDN project through the incentive program. Proposals are due at DESE in late April with
award notices sent to schools in mid June. As of September 1, 1988, a state dissemination
center was created and housed with the State Facilitator Project, which necessitates the
name change from the Missouri Facilitator Center to the Missouri Education Center.

ERIC | i
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MONTANA

Montana Facilitator Project

Office of Public Instruction

State Capitol

Helena, MT 59601

(406) 444-2080

FAX (406) 444-3924 DATA (406) 444-2063

Principal Staff Members Ron Lukenbill, State Facilitator
Pat Wade, Administrative Assistant

Office Hours 8:00 a.m. - 5:00 p.m. Monday - Friday
Host Agency State Educarion Agency
Highlights

The Montana Facilitator Project provides information and technical assistance to 500+
school districts, private schools and other educational groups seeking ways to improve their
program. Services focus on the areas of curriculum, staff development, and informaiton
access. Extensive resources are also available in the area of educational technology applica-
tions for instruction and management.

NEBRASKA

State Facilitator Project Director
Nebraska Department of Education
301 Centennial Mall

P.O. Box 94987

Lincoln, NE 68509

(402) 471-3440

Principal Staff Members Elizabeth Alfred

Office Hours
Host Agency
Highlights

-
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NEVADA

Nevada Department of Education
400 W, King Street

Capitol Complex

Carson City, NV 89710

(702) 885-3136

Principal Staff Members Doris Betts

Office Hours
Host Agency
Highlights

NEW HAMPSHIRE

New Hampshire Facilitator Center

80 S. Main

Concord, NH 03301

(603) 224-9461

Principal Staff Members Jared Shady, Director
Lesley Milton, Administrative Assistant
Charlotte Moody, Support Personnel

Office Hours 8:30 a.m. - 5:00 p.m. Monday through Friday, other hours by
appointment only

Host Agency School Administration Unit #5

Highlights

1. Full servicefacilitator center linking educatio: 'vith NDN projects and funding sources,
2. Drop-in center to review NDN project materials

Duplicating equipment to assist NDN projects, disseminate their curriculaand training
materials to adopters,

4. Training and office space for visiting D/Ds
6.  Activity interfaces with State Department of Education

A
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NEW JERSEY

Educational Information and Resource Center

700 Hollydell Court
Sewell, NJ 08080
(609) 582-7000
Principal Staff Members Katherine "Kitty" Wallin, Director
Elizabeth Ann Pagan, Administrative Coordinator
Office Hours 8:30 a.m. - 5:00 p.m., Monday through Friday
Host Agency Educational Information and Resource Center
Highlights Services of the Failicator staff for public and private school

educators include:
providing print and video awareness materials on exemplary projects

maintaining a library of exemplary project awareness and training materials (specific project
materials) available for 10 day loan

presentir.zinformation on projects at statewide conferences, county curricula meetings and local
suggesting sources of possible funding

arranging training workshops

maintaining contact to ensure quality implementations

N.JN Science, Math and Social Studies projects should prove particulary helpful to schools
restructuring their curricula to meet expanded graduation requirements.

NEW MEXICO

DEEP Project
Onate Hall, Room 223
University of New Mexico
Albuguerque, NM 87131
306) 277-5204
Principal Staff Members Amy Atkins
Steven Rives
Viola Hamilton
Sue-Anne Solem
Office Hcurs 8:30 a.m. - 4:30 p.m. Monday through Friday
Host Agency University of New Mexico
Highlights

Located on the campus of the University of New Mexico, Project DEEP facilitates NDN
trainings for school districts, Awareness is offered through regional conferences. Trainings
can carry university credit,

20



NEW YORK

New York Education Department Chuck Weed
Office of Federal Programs Albany BOCES
Room 860 Regional Planning Center
Albany, NY 12234 47 Cornell Road
(618) 474-1280 Latham, NY 12110
(618) 786-3211
Principal Staff Members Laurie Rowe, State Facilitator
Office Hours 8:00 a.m. - 4:30 p.m. Monday through Friday
Host Agency New York State Education Department
Highlights

The State Facilitator operates through a network of ten Regional Facilitators who maintain
communication with local school districts. A satellite non-public school regional facilitator
site has been established to assist non-public schools in the adoption of validated programs,
Names and addresses of Regional Facilitators available on request. Regional facilitators
assist school districts with awareness, grant writing, and program implementation technical
assistance, The New York State Education Department makes competitive grants available
to local educational agencies to cover initial training costs for the adoption of new programs,
Proposals are due in early June with year-long funding beginning dJuly 1 of a given year,

NORTH CAROLINA

North Carolina Facilitator Project
North Carolina Department Of Public Instruction 4
116 West Edenton Street

Raleigh, NC 27603-1712

(319) 733-7037

w1

(i

NORTH CAROLINA FACILITATOR PROJECT
Principal Staff Members W. Alean Miller, State Facilitator

Ruth M. Sherrell, Secretary

Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Ag. ., North Carolina Department of Public Education
Highlights

The Support Services Area of the Department of Public Education makes mini-grants funds
available to assist schools with the implementation of NDN programs in the following areas:
Child Nutrition, ECIA Chapter 1, ECIA Chapter 2, Exceptional Children, Job Training
Partnership Act, and Migrant Education. The competition for mini-grant funds begins with
the two-day statewide Annual Awareness Conference held in late September or early
October. On an average, 30 or more NDN developer demonstrators participate in the
Conference providing awareness information about their program and assisting with
proposal preparation. ‘
2
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NORTH DAKOTA

Department of Public Instruction
State Capitol

Bismarck, ND 58505

(701) 224-2514

Principal Staff Members Charles DeRemer, State Facilitator

Office tiours
Host Agency
Highlights

OHIO

Ohio Facilitation Center

The Ohio Department of Education
Division of Inservice Education

65 South Front Street, Room 1013
Columbus, QOH 43218

(5614) 466-2979

Principal Staff Members C. William Phillips

Office Hours £:00 a.m. - 4:45 p.im. Monday through Friday
Host Agency Ohio Department of Education

Highlights

'fhe Ohio Facilitation Center is located in vhe Division of Inservice Education which
coordinates staff development activities for &} public and non-public schocls in Ohio. The
Facilitation enter is instrumental in previding assistance to all schools in adopting NDN
programs that relate to leeal and statewide needs. The Facilitation Center alsv identifies
and provides resources necessary for program implementation.
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OKLAHOMA

Oklahoma Facilitator Center

123 East Broadway
Cushing, OK 74023
(918) 225-4711
Principal Staff Members Deborah Murphy, Director
Celia Meyers
Off*ce Hours 8:30 a.m. - 5:00 p.m., answering maching after hours
Host Agency Cushing Public Schools
Highlights The Oklahoma Facilitator Center’s staff members are available to help schools in

Oklahoma &ccess all NDN programs and services. Services include
assisting with needs assessments;
providing information concerning all NDN projects;
state & regional awareness presentations for content-specific projects;
facilitating adoption training workshops;
locating appropriate D/D presenters for educational conferences;
providing assistance to Oklahoma schools adopting NDN programs;
assisting locally developed programs in applying for state and national validation; and
helping school personel locate additional resources.

The Educational Excellence Newsletter, published monthly, provides up-to-date information
on upcoming activities.

OREGON

Columbia Education Center
113256 S.E. Lexington
Portland, OR 97266

(603) 760-2346
760-5692 - Telefax
Principal Staff Members Dr. Ralph Nelsen, Director
Bob Kremer, Administrator
Sharon Takahashi, Coordinator
Barbara Lee, Admin. Asst.
Office Hours 9:00 a.m. - 5:00 p.m, (Pacific time) Monday through Friday
Host Agency Columbia Education Center (Non-profit organization)
Highlights The Oregon Facilitator has been very active for two years in developing a statewide

cadre of Leadership Teachers (a/k/a certified trainers) for several D/D program.'. An
annual highlight is the project’s Timberline Awareness conference held at Timberline Lodge on Mt. Hood
in February. While certainly not ignoring the state’s larger districts, the Oregon Facilitator places special
emphasis on small-town and rural schools and districts. Gender Equity, especially in math, science, and
technology, is also a priority target. The development of funding proposals to support NDN activities in
Oregon and fourteen other western states, has had particular success since 1987.

Xxix
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PENNSYLVANIA

Pennsylvania State Facilitator

Research and Information Services for Education (R.L.S.E.)
726 Caley Road

King of Prussia, PA 19406

(216) 265-6056

Principal Staff Members Richard Brickley, Director

Office Hours 8:30 a.m. - 4:00 p.m. Monday through Friday
Host Agency Montgomery County Intermediate Unit
Highlights

NDN Services are delivered through collaboration with (1) Intermediate Unit Curriculum
Coordinators in all 29 Pennsylvania Intermediate Units; (2) a network of over 350 Local
District NDN Associates, usually central office curriculum and instruction leaders desig-
nated by the local superintendent; (3) the Pennsylvania Department of Education through
the Commissioner of Basic Education: special initiatives such as the Keystone Improvement
Program, Chapter I Program Improvement, Effective Practices, and the Annual Curriculum
and Instruction Conference provide means for significant SEA/NDN cooperation.

PUERTO RICO

Puerto Rico State Facilitator
Evaluation Division

Department of Education, 5th Floor
P.O. Box 759

Hato Rey, PR 00919

(809) 754-1045

Principal Staff Members Elba Encarnacion
Office Hours 8:00 a.m. - 4:30 p.m. Monday through Friday
Host Agency Department of Education

Highlights

The Department of Education in Puerto Rico is a centralized educational agency. The State
Facilitator networks for all adoptions with program directors (subject areas and non-
academic), staffdevelopment assistants, and contact people from all the educational regions.
It also provides a large and wide variety of information, and follow-up to adopted programs.

<
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RHODE ISLAND

Rhode Island State Facilitator Center
Rhode Island Department of Education
22 Hayes Street

Providence, RI 02908

(401) 277-2617

Principal Staff Members Faith Fogle
Office Hours

Host Agency

Highlights

SOUTH CAROLINA

South Carolina Department of Education
1429 Senate Street

Columbia, SC 29201

(803) 734-8116

Principal Staff Members Leon F. Temples, State Facilitator
Office Hours
Host Agency
Highlights
d.



SOUTH DAKOTA

State Facilitator

Division of Elementary and Secondary Education
Richard F, Kneip Building

Pierre, SD 57501

(605) 773-4670

Principal Staff Members Maxine Schochenmaier
Ms. Donlynn C. Rice

Office Hours

Host Agency

Highlights

TENNESSEE

College of Education/BERS

el (G
2046 Terrace Avenue &&(\?@’ (hf)(b
University of Tennessee ,6@ ’o,;)
Knoxville, TN 37996-3504 *

(615) 947-4165 or 2272

Tornesses Srarowede Facdunter Propct

" LINKING TENNESSEE EDUCATORS WITH THE NATION *

Principal Staff Members

Reginald High, Project Director
Lisa Keyees, Research Associate

Office Hours 8:00 a.m. - 5:00 p.m., Monday through Friday
Host Agency The University of Tennessee, Knoxville
Highlights

T.S.F.P. staff attempt to serve as a connector between public and private educators and
exemplary programs and projects deemed exemplary by the National Diffusion Network.
They conduct awareness sessions, schedule inservice and preservice training, assist

educators with needs assessments and provide information. They inform educators about
centers and E.R.I.C.
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TEXAS

Texas State Facilitator ///
Education Service Center, Region VI my. '

3332 Montgomery Road nalional diffusion network

Huntsville, TX 77340 ////,/////% —’// 7

’
’
v
.

..... YY)
’
’
’

SN

‘

(409) 295-9161 | W
// //////’ W

Principal Staff Members Dr. Judy Bramlett //

Office Hours 8:00 a.m. to 5:00 p.m., Monday - Friday

Host Agency Regional Service Center

Highlights

The Texas Facilitator makes grants available to education service centers (ESC) to assist
schools with implementation of NDN programs. Awareness of NDN programs is developed
through state conferences and private school contacts, as well as ESC contacts.

UTAH

Utah State Facilitator Project
Utah State Office of Education
250 East 500 South

Salt Lake City, UT 84111
(801) 533-5061

Principal Staff Members Dr. Lyle Wright, State Facilitator

Carla Worthen, Secretary

Office Hours 8:00 a.m. - 5:00 p.m., Monday through Friday
Host Agency Utah State Office of Education
Highlights

We provide awareness information, linkages with projects which can help meet district
needs. Small assistance grants are available through the project, and we have assisted a
number of districts in finding funds from other sources to aid in the adoption of some NDN
Projects. We have also assisted in arranging and conducting related training activities, some
large and some small. Let us know your needs and we'll do our best to help.
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VERMONT

Trinity College
Colchester Avenue
Burlington, VT 05401
(802) 658-7429

Principal Staff Members Howard Verman

Office Hours
Host Agency
Highlights

VIRGINIA

The Virginia Facilitator Project
The Education Network of VA

3421 Surrey Lane

Falls Church, VA 22042

(703) 698-0487

Principal Staff Members Judy McKnight

Office Hours 8:30 a.m. to 5:00 p.m.

Host Agency The Virginia Facilitator grant is jointly administered by the
Virginia Department of Education and the Education Net-
work of Virginia, a non-profit educational firm located in
Northern Virginia.

Highlights

The Virginia Facilitator Project supports all Virginia educators interested in reviewing or
implementing NDN programs. Limited financial assistance is available for new adoptions,
follow-up, and the development of certified trainers,

o Jn
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VIRGIN ISLANDS

Virgin Islands State Facilitator

Virgin Islands Department of Education
P.O. Box 6640

St. Thomas, VI 00801

(809) 774-0100, Ext. 211

Principal Staff Members Dr. Lois Habteyes

Office Hours
Host Agency
Highlights

WASHINGTON

Washington State Facilitator
15675 Ambaum Boulevard, S.W.
Seattle, WA 98166

(206) 433-2453
Principal Staff Members Keith Wright, Director

Bill Guise, Assistant Director

Mary Ann Hopperstad, Administrative Assistant
Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Agency Non-profit corporation (housed in an LEA)
Highlights

The Office of the Superintendent of Public Instruction ‘the state education agency) makes
grants available to assist schools in the implementation of NDN Special Education
Programs. The annual competition usually begins with a conference in February or March
which features the adoptable programs and includes specificinformation about the grants.
Proposals are due at O.S.P.1. in late April with award notices sent to schools in mid June.

XXXxv




WEST VIRGINIA

West Virginia State Facilitator
State Department of Education
2900 Washington St. E.
Building #6, Room B-252
Charleston, WV 25305

(304) 348-3579

Principal Staff Members Cornelia Calvert Toon

Office Hours 8:00 a.m. - 5:00 p.m. Monday through Friday
Host Agency West Virginia Department of Education
Highlights

The State Facilitator serves as a link between NDN’s validated projects and West Virginia
schools, LEA’s, and Regional Education Servicc Agencies. Awareness and training sessions
are conducted throughout the year, covering a wide diversity of educationaltopics and areas.
The Department’s annual Leaders of Learning Conference, held each August, provides a
superb showcase for NDN awareness events.

WISCONSIN

Department of Public Instruction
125 South Webster

P.O. Box 7841

Madison, WI 53707

(608) 267-9179

Principal Staff Members William Ashmore, State Facilitator
Office Hours
Host Agency
Highlights
-.1‘ Y
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WYOMING

Wyoming Innovative Network System
State Department of Education
Hathaway Building, Bin 236
Cheyenne, WY 82002

(307) 777-6226

Principal Staff Members Nancy Leinius, State Facilitator

Office Hours
Host Agency
Highlights

PRIVATE SCHOOL FACILITATOR

Council for American Private Education
1626 Eye Street, N.W.

Suite 412
Washington, D.C. 20006
(202) 669-0177
Principal Staff Members Frank X. Delany, Director
Lydia F. Roberson, Administrator
Office Hours 8:30 a.m. to 5:00 p.m.
Host Agency Couuicil for American Private Education (CAPE)
Highlights

The Private School Facilitator Project was undertaken by CAPE to significantly increase
the participation of the private school community in the NDN. The Project seeks to inform
all private schools of the NDN and its potential value to them. It offers counsel and guidance
to insure effective use of the NDN and, within guidelines, can offer practical assistance to
certain schools who wish to adspt an NDN program or submit a program for NDN validation.
The Project works in close collaboration with the national system of State Facilitators as

well as major private school organizations. Finally, the Project represents the perspective
of the private school community to the NDN.
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SECTION A: Adult Education

Adult Performance Level Project (APL) A-1
*BES Adult Literacy Project A-2

Comprehensive Adult Student Assessment System (CASZ %) A-3
*F.I.S.T. Functional In-Se sice Training A-4
*Jefferson County Adult Reading Program (JCARP) A-5

New York State External High School Diploma Program (EDP) A-6

Q Ju * Projects currently funded by the NDN




SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness On Site Visit, Awareness Staff Costs Cortified Trainers | Training Time

Available Costs Available Material Available Available Required

PROJECT Page# | NDN | Other | Hon | Trav | PD |Home| Adopt| Free | Video | F/S |Other| Home | Adopt| Hon | Trav | P.D. (State) {days)
Site | Site |Paper Site | Site

APL A-1 v v v v v v v v v v MO MILTX 1-2
BES A2 v v v v v v v v v v v v None 2
CASAS A-3 v vV |V | v v v v v v v v v CT, WA 2
FIST A4 | v v v v v | v v None 2
JCARP A-b v v v v v v v v None 3+
EDP A-6 vV (v v v v v v VA CT,NY 3+




Adult Performance Level Program (APL). A competency-based system
of education that combines the diagnosis, prescription, teaching, evaluation,
and credentialing of life-coping skills.

Audience Approved by JDRP as a program for general English-speaking population over 18.

Description Project research measured specified minimum competencies an adult must possess to
function successfully.

Based on the objectives identified by APL research, a complete curriculum applies reading, writing,
speaking-listening-viewing, computation, problem-solving, and interpersonal relations skills to the
content areas of consumer economics, occupational knowledge, health, community resources, and
government and law. For example, adults learn how to fill out job application forms, interview for a jsb,
and construct a budget. The curriculum provides the activities and materials needed to teach toward
each of the APL life-coping skills objectives. Printed materials are supplemented with cassette tapes.
A pre/post diagnostic instrument for each objective is also included.

The APL competency-based high school diploma program offers adults a relevant alternative to the
conventional four-year high school program and to the General Educational Development test (GED).
Adults can earn a regular high school diploma by demonstrating competencies gained through life
skill—oriented adult education programs in combination with those gained through experience. The
basic steps to the competency-based diploma are: placement tests, the competency-based curriculum
described above (if indicated by scores on placement tests), a series of life-skills activities, and

demonstration of an entry-lc.el job skill or post-secondary education skills or skills in home
management/maintenance.

Requirements The APL curriculum can be adopted by a unit as small as a single teacher. The
APLDiploma Program can be adopted by & unit as small as two persons performing counseling, teaching,

and assessing functions. Pre-implementation training is required. Reassignment of existing personnel
usually suffices.

Services Awareness, training, and follow-up services are available. Adopter is responsible for travel,
per diem and consulting fee.

Contact Elaine Shelton, 2606 Top Cove, Austin, TX 78704, (512) 444-3488.
Developmental Funding: USOE BOAE JDRP No, 76-13 (3/26/75) (5/16/79)
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BES Adult Literacy Project. A reading program for functionally illiterate
adults

Audience Approved by JDRP for functionallyilliterate adults in the non-reader or beginning reader
category (i.e., those reading below the 4.0 reading level).

Description The Project’s instructional methods combine a problem-solving approach with a
linguistic analysis of words, sounds, and sentences and a highly structured sequence of oral and written
drills. Instruction is provided on an intensive basis over a twenty-week treatment cycle. All instruction
is classroom-based and occurs within community centers and churches.

Students participating in the BES Adult Literacy Project have improved their reading skills to a
statistically significant degree (p<.05) as measured by the Tests of Adult Basic Education (TABE), based

upon the results of longitudinal and cross-sectional studies conducted with several cohorts of students.

Requirements Staff Development: 12 hours of intensive staffiteacher training is required by a
BES teacher/trainer. Curriculum Materials: The BES curriculum is used during training and project
implementation. The Curriculum Guide is packaged for dissemination. 10-12 hours of periodic visits
ars necessary to monitor trainees’ development, mndel teaching methods, and to answer questions on
implementation. Project staff is available to provide this ongoing support and technical assistance.

Costs Costs for the program are approximately $183 per student per year initially, but are reduced
to $110 per student in subsequent years. For adopters who already employ paraprofessional staff, the
costs could be as low as $20 per student.

Services Awareness materials are available at no cost. BES staff is available to conduct workshops

and awareness presentations at the Project site or elsewhere. Potential adopters are welcome to visit
the project by appointment.

Contact Jon Deveaux; BES Adult Literacy Project, 965 Longwood Avenue, Bronx, New
York 10459, (212) 991.7310.
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Comprehensive Adult Student Assessment System

(CASAS) CAS /_ls

Audience Approved by JDRP for agencies that provide Aduit Basic
Education, English as a Second Language high school completion and
pre-employment programs for adults and secondary level students.

Description The Comprehensive Adult Student Assessment System (CASAS) provides assessment
which is linked to over 300 different competency based curriculum materials that are appropriate for
Adult Basic Education. Using CASAS, students can be placed into appropriate program level and their
progress toward goal attainment can be monitored. CASAS provides a competency-based curriculum
management system for programs, with an underlying measurement scale that ranges from pre-literate
through high school level. With such an integrated data base of student functioning, program managers
can allocate resources and evaluate programs more appropriately. The system is comprised of four major
elements, specifically: a CASAS Competency List; Curriculum Index and Matrix; assessment materials;
and implementation workshops. CASAS is adaptable to a variety of educational settings with diverse
student populations.

Evidence Of Effectiveness After one year, adult education agencies who implemented the key
elements of the CASAS model achieved a higher level of competency based program implementation
than agencies using other approaches, as measured by the Institutional Self Assessment Measure.

Programs implementing CASAS retained students at higher rates while non-CASAS programs had
significantly higher drop out rates.

Requirements Conditions for successful implementation include program curriculum that allows
for the application of basic skills in a life skill context. Training is required in the use of the assessment
system for placement, diagnosis, monitoring progress, evaluation, and certification. No additional
teaching staff or facilities are required, but some additional clerical time is recommended. CASAS can
be used with an optional microcomputer management system.

Services Awareness materials are available at no cost. Arrangements can be made for visits to
demonstration sites. Consultation and training are available at the expense of the requesting agency.
Follow-up and technical assistance are available to all adopting agencies. Cost of materials varies with
extent of implementation. Start-up costs average $56 per student. Maintenance costs can be absorbed
within a regular agency budget. Costs of staff training vary with the extent of the implementation.
Follow-up technical assistance is provided and development of local leadership is emphasized.

Contact Patricia Rickard, Director CASAS; 2725 Congress Street, San Diego, CA 92110,
(819) 298-4681.

Developmental Funding: California, Section 310 of Federal Adult Basic Education Act JDRP No. 84-6 3/20/84
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F.I.S.T. (Functional In-Service Training). An adult literacy program
that uses trained volunteer tutors.

Audience Approved by JDRP for adults 16 and older who are out of school and read below the 4.0
level.

Description Project FIST has developed a volunteer based administrative and instructional
delivery system aimed at meeting the special needs of low-level adult readers. A major reason for the
ineffectiveness of traditional adult basic education programs is the lack of resources to provide the
one-to-one instruction needed to remediate severe reading deficiencies. FIST was originally conceived
as an integral component of ongoing hasic skills programs, providing the int2nsive one-to-one tutoring
and support needed before minimally proficient readers can benefit from regular instruction. FIST can
be incorporated by existing programs at low cost.

After securing the commitment of the local AGE program, a part-time oordinator-aide is hired and a
tutor and student recruitment campaign is mounted. The Project’s Administrator's Handbook describes
tested procedure:; for recruiting tutors and functionally illiterate adults, as well as how to establish a
volunteer adult literacy component within an ongoing adult education program. The coordinator is
responsible for tutor and student recruitment as well as ¢ rranging for diagnostic and follow-up testing,
student-tutor assignments, records management, and materials procurement. Tutors and students
meet once or twice a week for one to two hours at a mutually convenient place, usually a local library,
church or within the learning center.

Tutor training is accomplished through a workshop using the Project developed text, Functional Literacy
for Adults: A Work-text for Tutors. Emphasis is given to establishing a positive, empathetic relationship,
selecting, creating, and using materials and remediating specific reading problems. The workshop lasts
18 hours, Workshop sessions usually meet once weekly for 3 hours over a 6-week period. Reading tests
are administered regularly at four-month intervals. When test results show that the student has
outgrown his/her need for FIST, they are referred to the regular adult basic education program. The
coordinato;zis trained initially, and then trains the volunteer tutors.

Requirements FIST can be adopted by established ABE programs at very little cost. Basic
requirements are the purchase of project materials, hiring or the reassignment of staff to coordinate
the project, attendance of pre-implementation training and to operate for at least one year.

Costs There is no need for facilities, since tutoring is normally conducted off site, nor does FIST

require any special equipment or costly materials. Program manuals must be purchased (contact project
for cost). Educational material typically used in adult basic education is suitable. Existing staff can be
reassigneqd,

Services Awareness materials are available at no cost. Visitors are welcome at any time by
appointment at project site. Project staff is available to attend out-of-state awareness meetings (costs
to be negotiated). Training is available at project site or adopter site (costs to be negotiated).
Implementation and follow-up services are available to adopter.

Contact Deborah H. Piggins, Director, Project F.LS.T.; Division of Community
Education; Middlesex County College; 341 A George Street; New Brunswick,NJ
08901 (201) 249-7987 or 6209,

Developmental Funding: ESEA TITLE VI; STATE JDPR No, 83-36 (3/23/83)
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Jefferson Ceunty Adult Reading Program (JCARP). A program to
deliver literacy instruction and life coping skills instruction fully utilizing
community linkages and the services of volunteers.

Audience Adults, 16 years and older, out of school and reading below 6.0 grade level as measured
by a standardized test.

Description Four years of JCARP operation showed that materials, methods, and teachers were
not significant in program success, but that those students who attend more often showed greater gains.
The necessity was, therefore, to develop a strategy to increase student retention. To this end, counseling
i inculcated into each of the four components of JCARP that aim to address the personal and social
needs of this population as well as their academic deficiencies. The four components are:

RECRUITMENT: Print, electronic, and business industry links are employed. Phone conversations
with potential students are made to allay anxieties about pursuing their education. This effort was
designed to create a secure and unthreatening environment, and lessen the likelihood of attrition.

STAFF TRAINING: Volunteers and paid staff are oriented to the characteristics of the underedu-
cated adult through audio-visual and written materials. They learn to use the commonality of the
students’ apprehensions and deficiencies to promote group cohesion and mutual support. The teach-
ing staff is instructed in the use of test instruments, basal materials, and basic techniques for teach-
ing reading to adults. Also discussed are techniques for conducting individual conferences so that
students can formulate priorities and goals through the counseling process.

INSTRUCTICN: Progress toward student goals is attained through both group and individualized
instruction. Half the time is spent in instruction from a basal reading series and half is devoted to
the reinforcement of reading skills in practical life materials.

EVALUATION: Student achievement is assessed through standardized testing and at mid-year stu-
dent-teacher conferences.

Requirements The program is effective under uiverse instructional circumstances. It can be
successfully implemented with part-time teachers, paraprofessionals, and/or volunteer staff. Training
includes model to enable existing staff to become coordinators of volunteer literacy programs and
trainers and managers of volunteer tutors. Preimplementation training conducted by JCARP staff is
required. :

Services Implementation costs depend on several variables. Adopter may hire or reassign existing
staff. A minimum of 10 hours per week is recommended. Classes may be housed in public buildings,
churches or schools with no cost to the project. Instructional materials may be consumed or reused by
students and tutors. Costs of volunteer training are limited to reproduction of handouts. JCARP training
costs for adopters include travel and per diem for trainer. Training materials costs vary, minimum
$15.00 per participating project. There is an additional one-time cost of $30.00 per workshop for JCARP
training video. All costs are variable and negotiable. Visitors are welcome at any time by appointment
at project sites. Project personnel is available for awareness or training sessions.

Contact Ms. Sharon Darling, Project Director, or Susan Paull, Division of Adult and

Community Education, Kentucky Department of Education, Capital Plaza
Tower, Frankfort, KY 40601, (502) 564-3921.

Developmental Funding: Adult Ed./State JDRP No. 82-19 (9/16/82)
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New York State External High School Diploma Program (EDP). A
competency-based alternative high school credentialing program for adults.

Audience Approved by JDRP for English-speaking adult students over the age of 18.

Description This is an alternative high school credentialing program for adults who have acquired
skills through their life experience and who can demonstrate those skills in applied performance tests.
The project’s objective is to provide adults with an assessment and credentialing process that is an
alternative to traditional diploma programs such as General Education Development (GED). The
program provides no instruction: it is an assessment system through which adults can earn a regular
high school dinloma. The program has two phases. In the first phasz, diagnosis, the adult is tested on
six diagnostic instruments that help him/her identify learning deficiencies in the basic skill areas. If a
deficiency is identified, the adult is given a learning prescription and is sent to the community to utilize
the learning resources available. After the deficiencies have been corrected, the adult enters the second
phase, final assessment. In this phase, the adult must demonstrate 64 generalized competencies in the
basic and life skill areas of communication, computation, self-awareness, social awareness, scientific
awareness, occupational preparedness, and consumer awareness. The adult must also demonstrate an
individualized competency in one of three skill areas: occupational, special, or advanced academic. The
assessment system is an open testing system characterized by flexibility in time and location of testing.
It offers adults the opportunity to demonstrate process skills through a variety of documentation forms.
There is an explicit understanding and discussion of all required competencies. Graduates of the
program are surveyed 10 months after they receive their diplomas to determine the impact that
graduation has had on their lives. To date, graduates report an increased interest in continued learning;
job promotions and raises; and increased self-esteem and self-confidence.

Requirements The New York State External High School Diploma Program can be adopted by a
unit as small as three persons—one advisor, one assessor, and one assessment assistant. A four-day
training workshop for staff prior to program implementation is required, as is an inservice evaluation
during the first year of operation.

Costs Materials: seven program manuals and one set of training materials must be purchased
(contact project for cost). Equipment required is ordinarily found in an educational setting, Staffing;
reassignment of existing personnel is possible.

Services Awareness materials are available at no cost. Visitors are welcome at project site and five
additional home state sites by appointment. Project staff is available to attend out-of-state awareness
meetings (cost to be negotiated). Training is also conducted at adopter site (costs to be negotiated).
On-site technical assistance is provided to adopters (expenses are covered).

Contact  William Jonas, Associate in Continuing Education; New York State Education
Program Development; Albany, NY 12234, (518) 474-8940.
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SECTION B: Administration/Organizational
Arrangements

ACE: Administrative Cooperative in Education B-5
*Resident Supervisory Support For Teachers (RSST) B-1
Sharing Successful Program B-2
Simu-School B-5
TIPS: Teaching Individuals Positive Solutiuns/Teaching Individuals Protective Strategies B-3
U-SAIL: Utah Systems Approach to Individualized Learning B-4

o 4., * Projects currently funded by the NDM




SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness | On Site Visit. Awareness Staff Costs Certified Trainers | Training Time

Available Costs Available Material Available Available Required

PROJECT Page# | NDN | Other | Hon | Trav | PD |Home | Adopt| Free | Video | F/S | Other |Home Adopt{ Hon | Trav | P.D. (State) (days)
Site { Site |Paper Site | Site

ACE B-5 v v v v v v v None 1
RSST B-1 v v v v v v v v (4 v | MEILSCWA,DC 2
Simu-School B-5 v vV |v v v v v v Call 1
TIPS B-3 v v v v (4 v v v v v v GA,OH,VA <t
U-SAIL B4 v v v v (4 v v v v v v AR 1
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Resident Supervisory Suppr  { for Teachers (RSST). A peer coaching
program designed to improve ciassroom instruction by training school
personnel to use effective clinical supervisory techniques.

Audience Teachers, School Administrators, Supervisory Persornel

Description Resident Supervisory Support for Teachers (RSST) is a peer coaching program
designed to improve classroom instruction by training existing school personnel to use effective clinical
supervision techniques with an emphasis on interpersonal communication, conferencing and data
gathering skills. The program helps teachers to capitalize on their strengths and improve on their
weaknesses. It is designed to provide instructional support for effective, less effective, experienced and
inexperienced teachers. The clinical supervision process can be utilized with instructors on all levels
and disciplines (elementary, secuadary, higher education). RSST was developed to augment existing
supervisory programs.

Participants are taught to use an adaptation of Robert Goldhammer’s Clinical Supervision Model that
includes the following five steps: (I) pre-observation conference, (2) classroom observation, (3) analysis
and strategy, (4) post-observation conference, and (5) post-conference analysis. Participants are also
taught to recognize teaching patterns and to plan for implementation at the local school level.

The program can be adopted/adapted by an individual school or school district. It enables schools with
limited resources to provide accessible and regular opportunitites for instructional support and
professional development. The ultimate goal of the training program is to provide each participating

school with a cadre of peer coaches. The program is expected to increase its impact by involving more
and more volunteers yearly.

Feedback from participants indicate improved classroom performance, greater understandirg of the
teaching/learning process, improved self-analysis skills and lessening of isolation among teat ors.

Requirements No special staffing or facilities are required to implement this RSST Program.
Persons interested in implementing the project must complete an initial two-day training session to
acquire skills required to execute a successful coaching program at the local site. Local school
administrators and & minimum of two teachers are requested to attend the training session. A one-day
follow-up session is available as needed and/or requested. The program is available for adoption by
individual schools and/or school districts. Training manuals are $20.00 per copy.

Services Awareness materials are available at no cost. The project staff is available for awareness,

training and/or follow-up at the adopter site. Individual technical assistance is available as needed.
Costs for all services are negotiable.

Contact Delores W, Hamilton, Resident Supervisory Support for Teachers (RSST); 800
Euclid Street, N.W., Room 313; Washington, D.C. 20001; (202) 673-7708.

Developmental Funding: JDRP No. 82-1IR (10/28/82)
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Sharing Successful Programs. Statewide procedures for validating
disseminating, and adopting educational programs.

Audience Approved by JDRP for state education agencies which have funds to provide grants to
local and/or intermediate school districts.

Description Sharing Successful Programs (SSP) is an adaptation of PEP/JDRP and NDN
procedures for validating, disseminating, and adopting educational programs. Promising educational
programs are identified and provided with evaluation assistance, and reviewed by an external panel of
trained reviewers who judge if the program has convincing evidence of success. Validated programs are
provided with small grants to provide awareness and training, and are given technical assistance in
staff development techniques. School districts may adopt validated programs with local funds, or with
funds secured by a grant process. A network of field agents helps school districts match needs with
programs, and assists them in planning adoption strategies. SSP is composed of activities related to
identifying exemplary programs, assessing the merit of those programs, preparing the staff of those
programs to be effective in disseminating their programs, making programs available to school districts,
and evaluating activities of the dissemination process. implementing SSP can provide programs in fom
school districts for the same cost as implementing a development program in a single district.

Requirements Training will be conducted at the adoption site, and will require 15 days spread
over 4 sessions spaced over the course of a year. Six to eight trainers will be involved, although only
three trainers will be needed for each session. The initial session will relate to structuring the field agent
network, identifying promising practices, and planning training for evaluation consultants, validation
panel members, and the field agents. The second session will concern implementation of validation
procedures. The third session will concern provision of technical assistance to projects, and structuring

grant programs. The fourth session will concern planning for evaluation of components of the
dissemination process,

Services The New York State Education Department will receive visitors and conduct an awareness
session at no cost; however, prior arrangements are necessary. Costs for awareness sessions at other
locations are negotiable. Training materials will be provided at no cost. Each training session will
require three trainers at $300 per trainer,per day, plus expenses.

Contact Laurie Rowe, State Facilitator, or Richard L. Egelston, Coordinator of
Validation, Room 860 EBA, New York State Education Department, Albany, NY
12234. (518) 474-2380.

Developmental Funding: ESEA Title 1V, ECIA Chapter 2, EESA Title 11, New York State legislative funds,



TIPS: Teaching Individuals Positive Solutions/Teaching ‘
Individuals Protective Strategies. A structured approach to .?

teaching young people how to positively resolve conflict, to &b
resist crime, and to protect themselves and their property. & <

Audience Approved by JDRP for fourth- and fifth-graders. Curriculum has
been developed for use in grades K-8,

Description This program was initiated by a request from the Director of the Federal Bureau of
Investigation to translate the concept of crime resistance into an educational program, TIPS is a
ten-week intervention program aimed at both the perpetrators and victims of crimes. The basic
assumption of the program is that increased knowledge about crime resistance concepts will lead to
more positive attitudes toward them and subsequently to improved behavior in dealing with them. The
goals of the program are to promote and maintain positive student attitudes and behavior, while
teaching students to responsibly insure the safety and welfare of themselves and others.

Each grade-level curriculum is contained in a single manual ($5 each for grades K-5; $7 each for grades
6-8) that includes instructions for use, teacher information, reproducible student worksheets, and
suggested supplementary information. Concepts presented are appropriate to the skill and reading level
of each grade with more sophisticated materials added each year. Topical areas include positive conflict
resolution; respect for rules, laws and authcrity; responsibility; and strategies in crime prevention..
TIPS can be taught as a mini-course, a supplement to existing courses, an interdisciplinary unit, and
as a focus for small-group discussion. Specific math, reading, and language arts skills are delineated
for each lesson. Teacher-guided discussion is supplemented by student activities such as decision
making, role playing, creative writing, vocabulary development, graphing, mapping and decoding.

Requirements Project TIPS can be replicated by an individual teacher, a school, or an entjre
district. There are no additional facility, equipment, or personnel requirements. A half day of staff
training is highly recommended for adoption.

Services Awareness materials are availableat nio cost. Projev. #*affis available to attend out-of-state

awareness meetings. Training may be at project or adopter site. Implementation and follow-up services
are available to adopters. All costs to be negotiated.

Contact Monika Steinberg, Program Director, TIPS Program,

Educational/Information and Resource Center (EIRC), 700 Hollydell Court,
Sewell, NoJ 08080 (809) 582-7000.

Developmental Funding: USOE LSEA Title 1V-C JDRP No. 82-21 (5/12/82)
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U-SAIL: Utah System Approach to Individualized

Learning. An effective, economical, and expruriable
gystem for individualization and improvement of
instruction. '

Audience Approved by JDRP for administrators, teachers, and students of
all abilities in grades 1-9.

Description When the U-SAIL System is installed, both achievement and attitude gains are made.
The program builds skill in program planning, organization, classroom management, effective teaching
and student responsibility.

The system provides for the most appropriate task being prescribed for each learner, given the resources
available. Prescription is based on the unique needs of learners in a humane environment for learning.
Teaching, monitoring, providing appropriate practice and application of skills learned, giving students
feedback, and retrieval or recordkeeping are basic to program installation. Each part of the system is
always operational and influences the behavior of teachers and learners as they manage, teach and
learn.

The system is supported by inservice training in program implementation for administraturs and
teachers and by curriculum materials designed to assist the teaching of concepts in reading and
mathematics (K-9). Training is practical and personalized with emphasis on classroom management
and effective teaching of basic skills.

Implementation is possible in a variety of settings with local educators. The U-SAIL program gives
ceachers and administrators in any physical environment or organizational framework the tools
necessary for systematic improvement. Support materials are available in mathematics, language arts,
and reading.

Requirements Program may be implemented in a single primary, intermediate or middle-school
unit, or in total school or district configurations. Two days are required for staff training with follow-up
inservice as needed. Administrator or implementer instruction usually precedes teacher inservice. It is
recommended that only one content area be installed per year. Second- and third-year involvement
provides stabilized change in practice and allows integration of addition al content areasinto the system.
No special facilities are required.

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime
by appcuitment. Project staff is available to attend out-of-state awareness meetings (all expenses must
be paid). Training is conducted at the project site (all expenses must be paid). Training and follow up
is also available at adopter site (all expenses must be paid). Implementation and follow-up services are
available to adopters (all expenses must be paid). Cost of materials varies with extent of implementation.
Start-up costs average $4 per pupil. Maintenance costs can be absorbed within a regular district budget.
Costs of stafftraining vary and are negotiable. Teachers of teachers are trained, and follow-up assistance
is given. Development of local leadership is emphasized. Adopter costs include stipends paid to teachers
for involvement and costs of materials.

Contact Carma M. Hales, Director; U-SAIL Project; 2871 Evergreen Ave,; P.O. Box 9327;
Salt Lake City, UT 84109, (801) 486-5491.

Developmental Funding: USOE ESEA Title 111 JDRP No. 76-95 (10/4/78) (7/11/80)
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Administrative Cooperative in Education. A @
muli-district cooperative program providing services to x
Chapter I teachers, students, and parents. Approved by
JDRP for administrators, teachers, intermediate service
agencies and students involved in Chapter I proje-~ts.

&P

Description The primary goal of ACE is to providz quality Chapter I
services to rather sparsely populated rural districts, which are often too small

to furnish all the necessary features of a successful mastery learning program,

Project ACE has four key elements: an administrative model, teacher inservice and evaluation, a
materiale resource center, and parent involvement.

The cooperative makes a cost-effective instructional materials support center a reality. Selected
commercial materials for checkout and mass-produced teacher-made materials, accompanied by
inservice on the efficient use of both, are a critical dimension. A well-defined staff development plan,
evolving from identified needs based on developmental teacher evaluation, instructional strategy
fidelity, and program objectives, guidelines, and regulations, is a second critical component.

Parents’ participation in their child’s instructional program is a priority. A variety of both school year
and su. amer programs have been developed and instituted successfully through the combined efforts

of the teachers across the districts.

Contact NormanRonell, Project Director; ESU #7 Chapter I Cooperative; 2657 44th Ave.;
Columbus, NB 68601. (402) 564-4414,

Developmental Funding: USOE ESEA Title 1 JDRP No 78-197 (11/17/78) Recortification 7/84

Simu-School. A program using microcomputers for B
improved utilization of support personnel, more efficient PROJE CT%H%
recordkeeping procedures, and more accessible

educational resources. An independent evaluation has
shown that the library program reduces time required for
check in, check out, overdue notice printing, and
bibliography production.

SIMU-SCHOOL

Description Automated Library System: A full-function microcomputer-based circulation and
reference system for libraries with acquisitions numbering 5,000 to 100,000 or more. The system allows
up to 30 subjects per book, supports multiple collections (hardback, softback, media, etc.), is optimized
for speed, and has password protection for security, Loans: Identifies student by name or ID number.
Checks for outstanding fine (optional) and overdue books. Displays title to provide basis for confirmation
of selection. Returns: Identifies volume by accession number, Reports outstanding fine (optional) and
book fine (optional), if any. Reference: Supports searching by title, author, subject, or call number.
Displays call number, author, title, publisher, <opyright date, cost, accession number, and subject
headings. Search produces exact match if one exists, otherwise, automatically finds closest match.
Allows single-keystroke request for next or previous entry. Indicates if book is on the shelf or on loan.
Allows single-keystroke changing of search domain (title, author, subject, or call number) while
retaining identity of currently referenced item. Reports: Circulation activity, collection status
(inventory), collection management, due and overdue notices by homeroom, teacher circulation,
circulation profile (year-to-date). Item maintenance: Special field allows you to determine how title is
to be alphabetized. Requires an IBM PC/XT or equivalent (with hard disk).

Contact  William Dunklau, Director; Project Simu-School; 8160 San Cristobal; Dallas, TX
75218. (214) 327-6914.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-77 (8/8/74)



SECTION C: Alternative Schools/Programs

*Centralized Correspondence Study: Individualized Home Study (CCS) C-1
*City As School (CAS) C-2

Community Approach to Year-Round Education (Project C.A.Y.R.E.) C-9

Diversified Educational tixperiences Program (DEEP) C-9

Early Prevention of School Failure Migrant (For Spanish- and English-Speaking Children) C-10
*FAR (Freshman Attrition Reduction) C-3

Focus Dissemination Project C-4

Individualized Bilingual Instruction (IBI) C-5

Migrant Student Record Transfer System (MSRTSY a Computer Link Offering Variable Educational
Records (CLOVER) C-6

NOMAD: Needs and Objectives for Migrant Advancement and Development C-10
Positive Alternatives to Student Suspensions (PASS) C-11
*Public and Private School Collaboration C-7
Public Schools of Choice: High School in the Community (HSC) C-11
*Supplemental Instruction (SI) C-8

S * Projects currently funded by the NDN



SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING

Djssem. Funds Awareness | On Site Visit, Awareness Staft Costs Certified Trainers | Training Time

. Available Costs Available Material Available Available Required
PROJECT Page# { NDN [ Other | Hon | Trav | PD [Home | Adopt| Free | Video | F/S |Other | Home | Adopt| Hon | Trav | P.D. {State) (days)

Site | Site | Paper Site | Site

CAS C-2 v v v v v v v v v v v v None 3+
QAYRE C-9 v NEG | v v v v v v v None 3+
DEEP C-9 v v |V v v vV | v v v v v None 3
EPSE C-10 v v v v v v v v v v v Most 2
FOCUS C4 4 v v v v v v v v None 2
IBI C-5 v O I v v v v v v None 2
NOMAD C-10 v v |v| v v v None
PASS C-11 v v v v v v v v v v v v v None 2
PPC C-7 v v v v v None 1-2
Public (HSC) c-11 vV |v ]| v v v None 3+
SI C-8 v NEG |NEG |v | v v v v v v v | NEG | NEG | NEG Call 3+
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Centralized Correspondence Study: Individualized Home Study.
CCS is an exemplary program which delivers an individualized home study
elementary (1-8) education via correspondence.

Audience Approved by JDRP for students of all ability levels, grades 1-8.

Description The most important function of this program is to prepare students to be productive
individuals. The program and courses are designed to meet that goal. Courses for 1-8 are divided into
nine units of work comparable to nine months of a regular school year. Included are Reading, Language,
Spelling, Math, Social Studies, Science, Art, Penmanship, Health and Physical Education. Each course
clearly states the course’s goals, unit objectives and daily objectives. Textbooks, lesson plans,
worksheets, examinations, and most school supplies are provided for the student. Students enrolled in
CCS usually work at home under the supervision of an adult "home teacher.” The home teachers
supervise daily work and monitor tests. CCS furnishes instructions and assistance from certificated
advisory teachers located in Juneau. Home teachers send a unit of the student’s work to the advisory
teacher once a month. The role of the advisory teacher is to evaluate the student's lessons, grade exams,
provide supplementary materials for enrichment or remedial purposes, and assign a final grade in each
subject. Grades 1-8 demonstrate reading and math' achievement commensurate with or better than
that of their state and national peers.

Requirements The program can be adopted at a variety of levels. Adopters may develop daily
lesson plans or purchase them, along with the necessary materials, from Centralized Correspondence
Study. The "Writers Guidebook," detailing information on how to develop lesson plans, is available upon
request. It is essential that the student, parents and school personnel have a strong commitment to this
type of educational delivery system.

Costs Costs vary since they depend upon the degree of implementation desired, and the amount of
staff and materials to be developed. They also depend upon the level of assistance desired of CCS and
the use of and/or adaptation of existing CCS Lourses.

Services Visitors are welcome by appointment. Staff available for awareness presentations and
training workshops (cost negotiated). Print material (brochure, program overview, and newsletter)
available upon request, free of charge in limited quantities. Complete 1-8 courses available with answer
keys on a cost recovery basis. Secondary courses for 9th and 10th graders’ are also available,

Contact Darlene Wicks, Project Director, Centralized Correspondence Study;
Department of Education; Pouch GA; Juneau, Alaska; 99801. (907) 465-2835.

Deveiopmental Funding: State ESEA Title IV-B JDRP No. 83-13 5/27/83
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City As School (CAS). An alternative high school whose
primary curriculum objective is to link students with
learning experiences throughout any size community.
Approved by JDRP for high school students.

Audience Approved by JDRP for At-Risk Adolescents in grades 9-12 with a high rate of truancy,
lack of motivation and an increased sense of alienation.

Description City As School is an alternative, diploma-granting high school whose curriculum
objective is to link students with learning experiences of a business, civic, cultural, political or social
nature throughout any size community. The underlying concept is that the world of experience can be
joined with the world of learning, thereby making school more relevant for those students who find the
traditional school setting threatening or unrelated to their present and future plans, or those with a
moderate to great degree of success in the traditional setting who begin to look for new horizons for
their education. Instead of attending classes in one building, students move from learning experience
to learning experience and receive academic credit for each learning experience successfully completed.
Teachers are divided into Resource Coordinators and Texcher Advisors. Each Teacher Advisor holds
weekly orientations, seminars, class meetings and is responsible for individual meetings with student
and/or parents, and writing college evaluations. Resource Coordinators are responsible for developing
new community site placements, developing curriculum for each site, monitoring students’ progress,
responding to students’ problems at resources and registering students. Visits to sites are required.

Requirements Adopting district or school will need to set up an alternative academic program to
service those students described as high-risk or drop-out prone. Staffing requirements are a teacher
and secretarial assistance. Ideally a separate phone should be available for the project, Some provision
for transporting the students to the sites is needed, as are school support services.

Services Awareness materials are available at no cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use in various settings. Project personnel is available to
attend out-of-state awareness meetings. Training is conducted at the adopter site (2-3 days).
Implementation, follow-up, and evaluation services are available to adoptere. Costs for all services to
be negotiated. A visit to the CAS site in NYC is advisable prior to the inservice training.

Contact Marie Reilly; City-As-School; 16 Clarkson Street, New York, NY 10014, (212)
645-6121 or (212) 691-7801

Developmental Funding: USOE ESEA Title 1V-C and NYC Board of Education JDRP No. 82-13 (6/10/82)
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FAR (Freshman Attrition Reduction). An intervention strategy of
curriculum and counseling to reduce dropout rate and improve academic
standing of college freshmen,

Audience Approved by JDRP for post-secondary educational institutions that have significant
student attrition problems, especially in the first year.

Description In response to a freshman dropout rate of 44%, the Delaware State College developed
the Attrition Reduction Program to create student awareness of the academic and non-academic factors
contributing to aturition, and to offer services to facilitate adjustment to academic life. Implementation
of the program reduced attrition by 18%. The three components of the program are: Prevention: A
one-credit, weekly orientation class is required of all new freshmen. Based on a proven affective
approach, activities are designed to improve self concept, study attitudes, and educational values.
Methods include small-group discussion, role playing, skill training, and other experiential activities.
Behavioral objectives are evaluated by weekly quizzes; Early Warning: Likely dropouts are identified
using Astin’s instrument (Worksheet for Predicting Chances of Dropping Out) and are recruited for
rehabilitation by counselors, instructors, and support staff, Rehabilitation: This component provides
professional counseling ¢ 'd peer tutoring. While not compulsory, an aggressive outreach program quite
often is necessary to motivate freshmen to participate. The Counseling Center sponsors workshops and
seminars to explore psychological factors such as test-taking anxiety and the relation of self- concept to
achievement. The college's effort was cited by the American Council on Education as one of eight model
programs for dealing with student dropout behavior.

Requirements The adopting college needs to implement, or have in existence, a freshman
orientation course for credit with appropriate course instructors and should be able to provide a
maximum class size of 30. Supportive services such as tutoring, counseling, and dormitory outreach
should also be available. College staff will also be responsible for administering the dropout prediction

survey. One person should be designated Attrition Reduction Program Director to coordinate
campus-wide activities.

Costs At the training session, adoptees receive resource notebooks, which contain guidelines for
implementing the three program components. Other materials provided include the dropout predictor
instrument, software for scoring the instrument, lesson plans, experiential exercises, homework
assignments, and program evaluations information. Total cost for training, materials, technical
assistance, and follow-up is $600.00. Sometimes there is an add-on charge for shared travel expenses.
Two colleges may hold a joint training and split the costs.

Services Awareness materials are available at no cost. Visitors are welcome at the project site
anytime by appointment. On request, project staff will present out-of-state, no cost awareness sessions.
(Shared travel costs may be necessary for colleges more than 500 miles away). A two-day training is
conducted primarily at adopter site. Implementation and follow-up services are available to adopters.
Project FAR computer support staff will score the dropout predictor instrument and analyze the results
for adopters during the first academic term of implementation at no extra charge.

Contact Ms.MaryC. Miller, Counseling Department; Delaware State College; Dover,DE
18901. (302) 736-33486. Or, Mr. David Reynard; Office of Institutional Research;
Delaware State College; Dover, DE 19901. (302) 736-5201, 5202.

Developmental Funding: USOE ESEA Title 111, SDIF/AIDP JDRP No. 81-86 (9/11/81)
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Focus Dissemination Proiect. A successful secondary program for
training teachers to deal with disaffected youth.

Audience Approved by JDRP for disaffected sucondary students and all secondary educators, school
board members, and community members who have an interest in developing local programs to meet
the needs of the disaffected students in their settings.

Description Focus provides an alternative education plan for students who have been identified
as disaffected, showing a lack of motivation, lack of confidence, and low self-esteem. The program effects
responsible institutional change and positive student attitude and performance by helping students
learn responsibility to self, school, and society. Through a group counseling experience, the peer group
is guided to deal with the problems causing disaffection. Focus is a “school within a school” for secondary
students who are not achieving or functioning in a way beneficial to themselves and/or those around
them. The Focus program seeks to reduce student disaffection with school and learning, to improve each
student's ability to relate effectively with peers and adults, and to give each student a reason to be
optimistic about the future. Focus is a highly structured program offering courses in English, social
studies, and math. Instruction in Focus classes is based on ability and need. Focus students take such
classes as science, physical education, health, and electives in the regular school program. All Focus
students are involved in a group counseling experience called Family. Each Family consists of 8 to 10
students and one teacher who meet together one hour daily throughout the year. Family attempts to
help the student davelop feelings of caring, self-worth, and concern for others. It includes examination
of one's own behavior in relation to the reactions of others within an atmosphere of positive support
from the group. Program effectiveness is measured in grade equivalency gains on standard achievement
tests, reductions in negative behaviors and improved attendance and grades.

Requirements Many replication plans are possible, ranging from staff training to enhance an
existing program to a full-scale replication of the original site model. Recommended maximum for any
one program is 76 students. Successful replications have been made in urban, suburben, and rural

settings. The humanistic, caring emphasis of the program makes it effective regardless of the ethnic or
economic factors present at the replication site.

Services Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state and out of state. Training

is conducted at adopter site (costs tobe negotiated). Implementation and follow-up services are available
to adopters (costs to be negotiated).

Contact Don May; Focus Dissemination Project; Human Resource Associates, Inc,; Suite

#321, 161 North Concord Exchange, South Saint Paul, MN 55075. (612) 451-6840.
Toll-free number: (800) 345-5285.

Developmental Funding: HEW: Youth Development Act JDRP No. 74-74 (5/29/74)
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Individualized Bilingual Instruction (IBI). A
comprehensive instructional program for
preschool through third-grade children.

Audience Approved by JDRP for bilingual, limited English proficient, children, preschool through
grade 3, teachers, and aides. .

Description IBI was designed to do two major things: 1) provide a comprehensive instructional
program for children that focuses on teaching English oral language skills, and 2) systematically train
instructional staff so they can successfully implement the instructional program. The program was
originally used with children whose - rimary language was Spanish, but it has successfully been used
with many other language groups. Trained staff members provide instruction to small groups of
children. Part of the program is individualized and part is conducted in homogeneous small groups,
including informal language. Measurement of child progress is conducted daily. Periodic progress tests
areadministered. Staffmembers receive instruction in classroom management that emphasizes positive
reinforcement and training in the implementation of the curriculum materials.

Requirements Two days of inservice training for each selected academic component are necessary.
All who will be involved in implementation need to participate. IBI recommends that no more than two
components be implemented at one time. Implementing districts need to purchase curriculum and
training materials. Two follow-up visits from an IBI staff person are includ<d. It consists of training an
on-site trainer in observation skills and additional help for teachers and aides.

Services Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state and out of state. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site (costs to be negotiated). Training is also available at adopter site (trainer travel
and per diem must be paid). Implementation and follow-up services are available to adopters (travel
and per diem must be paid). Training, curriculum, and testing materials are required for every
component adopted. Free brochures and sample material packets are available from the Dissemination
Office. Adopters pay travel and per diem expenses of project staff providing adopter site services.
Developer can send staff either from Texas or from Washington state.

Contact Louise Gustafson, Dissemination Coordinator; IBI; P.O. Box 2387; Pusco, WA

Developmental Funding: USOE ESEA Titles I and VIIL, & OCD JDRP No. 48 4/9/73)



Migrant Student Record Transfer System (MSRTS)/A Computer

Link Offering Variable Educational Records (CLOVER). An
education and health system for migrant children, preschool-12.

Audience Approved by JDRP as a program for migrant children, preschool through secondary, and
teachers aides, nurses, counselors, and administrators.

Description The Migrant Student Record Transfer System (MSRTS)A Computer Link Offering
Variable Educational Record (CLOVER) is a computerized system with 162 terminals located in 44
states. The system serves 49 states, Puerto Rico, and the District of Columbia. Through the
MSRTS/CLOVER the process of receiving, storing and transmittinghealth and educational information
is available to all school, education and/or health organizations that serve migrant children. Teachers,
nurses, aides, administrators, and others have at their disposal educational and critical health data
delivered to their state within 24 hours of a child’s enrollment. In four days or less, an in-depth record
of educational and health data will be received at the state’s designated location. This information may
direct the adopter in formulating strategies to assist the migrant child in achieving academically.
Curricula being taught to migrant children varies according to the established needs of migrant children
at various levels. The system’s computer is programmed to provide skills-based information in the areas
of reading, math, early childhood, and oral language. The health system provides the most updated
reporting of health problems to insure continuity of health services by using the International

Classification of Diseases (ICD.9.CM) and the physician’s Current Procedural Terminology (CPT), 4th
edition.

Requirements Interested adopters who have migrant childrven in their school or other education
or health agency may contact the state director of migrant education in their state. If this information
isnot available, write or call the contact person listed below. Implementation requirements will be based
on the level of participation. .

Costs Training packets are available at no cost. Training and follow up are available at no cost. Other
agencies outside the U.S. Department of Education that serve migrants may use computer time at a
negotiated cost.

Services Awareness mater: ‘Is are available. Visitors are welcome at project sites by appointment,
Monday through Friday 8:00 a.m. through 4:30 p.m. Training is conducted at the project site (adopter
paying its own costs). If training is cor.ducted out of the state of Arkansas, costs are to be negotiated.
Quarterly workshops are held in February, May, August, and November.

Contact Nolan McMurray, Administrator for Special Services and Technical Advisor;

Migrant Student Record Transfer System; Arch Ford Education Building;
Capitol Mall, Little Rock, AR 72201. (501) $71.1857.

Deveolopmental Funding: USOE ESEA Title I (Migrant) JDRP No. 19 (4/4-5/73)
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Public and Private School Collaboration. A program for students, the
Connecticut Scholars Program. A collaboration for the purpose of providing
an opportunity for advanced residential study for academically promising
urban school students,

Audience Approved by JDRP for high school students grades 10 and 11, who have demonstrated
high academic achievement and motivation.

Description This program stems from a collaborative effort between a private school and urban
public school systems to provide academic opportunity to urban students where none would otherwise
be available. It combines the resources of public and private schools providing courses of exceptional
reach and instructional facilities having no comparison in either sector individually. The program is
based on five weeks of residential study in the summer, at Choate Rosemary Hall. During that time
over 100 public school students participate in advanced courses in mathematics, science or the
humanities and also in planned extracurricular activities. During the five week course, students live
and dine on the campus at Choate Rosemary Hall. Students in mathematics and science make a two
year commitment to participate in the program. Participants in this program must possess high
academic ability and motivation in the fields of math and science, or th humanities. Students enroll
in the program at no cost. Faculty in math and science are from both Choate Rosemary Hall and the
public schools. Importantly, returns from this program extend not only to participants, but to their
schools as well. Opportunities for collegial networking among teachers, encouragement of students’
peers and the general promotion of the values of excellence and high motivation are among important
outcomes. Additionally, students involved in the program continue to cite its beneficial effects on their
own achievement and attitudes and their admission to competitive colleges and universities as
discernible outcomes of their participation. Lastly, the model contemplates the involvement of business
and industry in support of the program. The addition of private sector support adds continuity and
additional resources to th2 achievement of project goals.

Requirements All program components are transportable for either adoption or adaptation. Given
the nature of the program it possesses a particular amenability to replication in varied contexts and on
varied scales. The major component of the program required for replication is the collaboration between
public and private schools, or organizations of public and private schools, or either of these with the
inclusion of a state education agency. Orientation of the program to a specific area is helpful.
Implementation of the program or model involves five steps: (1) formation of & collaborative training
group; (2) 1ssessment of the academic needs that will form the basis of the. program; (3) preparation of
a proposal, for both academic and fund raising purposes; (4) acquisition of safficient funding; and finally,
(5) initiation of the program. Larger scale programs could be mounted within one year and smaller scale
programs could be established within six months. Adoption costs are estimated to be $1,200 per student
for a five week non-residential program and $2,000 per pupil for a five week residential program. The

adoption costs will vary on the basis of the term and scope of the program. Programs of lesser duration
may cost considerably less.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at the
project site. Project staff is available to attend out-of-state awareness meetings (costs to be negotiated).
Implementation and administration materials are available to adopters (costs to be negotiated).

Contact William Bagley, Director; Office of Public Private Collaboration; Choate

Rosemary Hall; Box 788, 333 Christian Street; Wallingford, CT 06492, (208)
269‘7722 Oxt- 8130

Developmental Funding: Private sources JDRP No. 86-25 (9/10/86)
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Supplemental Instruction: (SI). A program to improve
academic performance and retention rate.

’

Audience Approved by JDRP for freshman and sophomore students in
high-risk entry level college courses.

Description Supplemental Instruction (SI) is a model of student academic assistance used in
higher education that targets high-risk courses rather than high-risk students. SI operates on an
outreach rather than a drop-in basisin regularly scheduled, out-of-class study sessions held in proximity
to class. Targeted courses are entry-level courses which have demonstrated 30% unsuccessful
enrollments (D and F grades, as well as withdrawals). The program is non-remedial and available to
all students enrolled i a targeted course.

Campus program directors (SI Supervisors) identify, hire, and train students (SI Leaders) who are
deemed content-competent by the faculty member teaching the targeted course. These SI Leaders
demonstrate "model student behavior" by actively attending all class sessions, taking notes, and reading
all assigned material. These SI Leaders schedule and conduct three or four 50-minute SI sessions per
week at times indicated convenient by the majority of the enrolled students. SI integrates learning
strategies with course content. Using the course content as a vehicle for learning skills development,
SI provides opportunities to discuss the vocabulary of the discipline and compiex concepts, organize
course material, and practice good questioning in an assessment-free environment. Students who
participate in SI earn a higher mean course grade than students who do not participate, including those
in a motivational control group (students who desire to attend SI but cannot attend because of schedule
conflicts). Differences in performance patterns between SI and non-SI groups are evident regardless of
past academic performance. The rates of unsuccessful enrollment (percent of D and F grades and
withdrawals) for SI participants are lower than for non-participants. Therefore, rates of unsuccessful
enrollment in courses where SI is offered are lower than they were prior to the addition of SI.

Implementation costs vary depending upon the availability of existing staff on the adopting campus who
can obtain release time for the operation of this program. The adopting institution bears the cost of a
three- to four-day training workshop (approximately $200 plus travel expenses) for the SI Supervisor.
SI Leaderscan be compensated through part-time wage funds, internships or work-study arrangements.
An SI Leader spends an averuge of nine to ten hours per week on a three-credit course and earns
approximately $600 per 15 week semester. SI Leaders are usually provided the course text and a means
of printed materials duplication.

Requirements The Supplemental Instruction model is adaptable on a variety of campuses and is
compatible with existing academic support programs such as learning or tutoring centers, Special
Services, and Title III and IV programs. No special equipment is needed for implementation, although
some duplication of printed material is helpful. A minimum of one full-time professional staff member

is needed to maintain the SI program on campus. Programs targeting a large number of courses may
require additional staff.

Services The developer/demonstrator site will furnish complimentary awareness materials to those
desiring more information on the model. Awareness conferences and training workshops are regularly
scheduled at the developer/demonstrator site. Limited financial assistance may be available to
institutions committed to adopting the model. Developer/D and Certified Trainers are available for
on-site consultation and training. (The adopting institution covers travel expenses.) Potential adopters
are welcome to inquire directly with the contact persons listed below.

Contact Ms. May Garland, (816) 276-1163 or Ms. Kit Gordy, (816) 276-1172; University of
Missouri- Kansas City; 5100 Rockhill Road SASS 206; Center for Academic
Development; Kansas City, MO 64110-2499.

Developmental Funding: University of Missouri-Kansas City * JDRP No. 81-33 (12/7/81)
Recertified (9/85)
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Community Approach to Year-Round Education.,
(Project C.A.Y.R.E.). Designed to meet student learning
needs effectively through the use of an alternative
calendar. Approved by JDRP for grades K-8. This program
has been used in other settings for grades 9-12.

Description The 45-15 ycar-round calendar assigns the student population into four groups. Each
group attends schools for 46 school days (nine weeks) and then has a vacation of 15 school days (three
weeks). These patterns are staggered so that one track is always on vacation. This allows the building
to accommodate 33% more students. In addition, the program can create a more consistent total learning
program by eliminating large blocks of time (i.e., three summer months) between learning segments.
Initially, the adoption of a year-round program is no more than a calendar change. As such, changes in
staffing ratios, materials, facilities, operational cosis, and curriculum are not necessarily integral parts
of the program.

Contact Thomas Balakas, Project Director; Year-Round Project Dissemination Centers
3855 8. Alicia Pkwy.; Aurora, CO 80013. (303) 893-0611,

Developmental Funding: USOE ESEA Title 111 JDRP No. 78-160 (3/16/78)

Diversified Educational Experiences Program

(DEEP). A new method of organizing and managing an
academic classroom.

Audience Approved for the apathetic learner, th: "discipline problem," the
poor attender, and the potential dropout in grades 9-12. It has been used in other
settings in grades 6-8 and with the gifted, talented, and creative learner.

Description The major goal of Project LEEP is to develop an instructional
process for secondary school classrooms that allows instructors to create an

academic environment emphasizing success for every lesirner while decreasing learner hostility to
educational institutions,

DEEP offers students and instructors a method of organizing and managing an academic classroom
that differs from the usual classroom model. Students in the DEEP classroom identify needs, formulate
objectives, develop tasks based upon these objectives, present group and individual projects based upon
fulfillment of objectives, receive teacher deuriefing following presentation of the projects, and participate
in their own evaluations. DEEP offers learners in academic subjects alternative ways to create, gather,
develop and display information, Extensive use is made of elert: snic and nonelectronic media. The role
of the teacheris that of advisor, consultant, and learning-systems manager. The classroom is & workshop
where students work cooperatively to complete tasks. Community resources are utilized.

The DEEP classroom is highly structured, but the structure is not the same as in the typical academic
classroom. Teachers who demonstrate the ability and desire to change their methods of instruction are
trained in the use of these new management techniques. They must be willing to teach one or more
DEEP classes along with their regular classes. The teachers are trained as learning facilitators, and
the conflict-management process is based on human relations and peer group interaction as well as on
teacher-student interaction. Once the training has been accomplished, students can be enrolled in the

program as part of the normal scheduling procedure. The project provides management charts and
materials along with evaluation procedures.

Contact Jane Connett, Director; Project DEEP; KEDDS/Link; Staff Development
Center; 3030 South Osage; Wichita, KS 67217. (316) 833-3960.

Developmental Funding: USOE ESEA Title 111 JDRP No. 76-82 (6/23/76)
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Early Prevention Of School Failure Migrant
Program (For Spanish and English-Speaking
Children). A program designed to prevent early school
failure in migrant children. Approved by JDRP as a
screening and curriculum planning program for migrant
children ages 4-6 in regular or shor.-term programs.

Description The Early Prevention of School Failure Migrant Program

provides the necessary screening assessment to determine the migrant child’s strengths and needs in
developmental skill competencies. The project provides a follow-up program for teachers and parents
that helps children prepare for formal reading and writing. The program was adopted during the
summer of 1974 by 10 migrant sites in Illinois, Ohio, and Michigan and 18 in Minnesota. Jince JDRP
approval, the program has been adopted in 40 other states for summer and/or regular migrant programs.
The directors of the summer migrant program selected Early Prevention of School Failure during spring
1974 to assess the developmental level of children age 4 and 5 entering the summer migrant programs.
The highly demanding work of learning to read and write requires the development of many prior skills
before a child can undertake the complex neurological task of understanding written and oral language.
Migrant children at age 6 often are introduced to many formal aspects of reading and writing
considerably out ofharmony witii their developmental timetable. The Early Prevention of School Failure
Migrant Program provides instructional activities in gross and fine motor, visual and auditory
perception, and receptive and expressive language. Training in these areas is valuable for subsequent
reading and writing experiences. Parent materials are very effective for use with migrant children’s
families.

Contact Luceille Werner, Project Director; Peotone School District 207-U; 114 N. Second
St.; Peotone, IL 60488. (312) 258- 3478.

Developmental Funding: UR0QE ESEA Title I (Migrant) JDRP No. 77-118 (4/19/77)
JDRP No. 77-1186 (7/30/84)
(Recertification 8/30/86)

NOMAD: Needs and Objectives for Migrant

Advancement and Development. A school year
tutorial, summer education, and family unit program
designed to meet the need= of migrant students through
individualized instruction. JDRP approved for students of
all abilities.

Description The school year tutorial program operates in conjunction with

the county’s school districts. Certified teachers provide daily intensive

instruction in reading, math, and language usage to each student at his or her development level.
Enrichment activities in appreciation of culture and the arts and self-concept development are integral
parts of the curriculum. The teacher counsels students in social behavior, adjustment to new school
situations and teachers, attendance, completion of school, and the advantages of education. The
summer program provides six to eight weeks of experiences planned to compensate for the migrant
child's interrupted education. Curriculum includes nutrition and health care, cultural enrichment,
career awareness, pre-vocational opportunities, reading, math, language arts, science, and social
studies. Students 10 years of age and older participate in three of the following pre-vocational programs
on ahalf-day basis: secretarial/clerical, power mechanics, building trades, and commercial art. Students
are pretested; identified needs dictate behavioral objectives for each child. The curriculum includes a
preschool program designed to prepare migrant children for school. Children are assessed individually
and assigned development skills. Social, motor, and oral language development are emphasized.
Classrooms are staffed with a teacher and an aide, one of whom is bilingual.

Contact John H.Dominguez,Jr., Director; Van Buren Intermediate School District; 701
S. Paw Paw St.; Lawrence, MI 49084. (618) 674-8091, ext. 228.

Developmental Funding: USOE ESEA Title I (Migrant) JDRP No. 21a (4/9/73)
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Positive Alternatives To Student Suspensions (PASS). A program
that provides intervention strategies designed to prevent or minimize
nonproductive social behavior in secondary students. Approved by JDRP for
freshman and sophomore students in high-risk entry level college courses.

Description Major activities of the PASS program include individual and group consultations that
assist school faculties in developing techniques for dealing effectively with teenage students, affective
education and personal development programs for students and teachers, time-out rooms managed by
a teacher or paraprofessional where students talk out problems and complete academic assignments,
individual and group counseling for students experiencing serious interpersonal confrontations, and
counseling for parents. "Staff Development for a Positive School" and "Communication Activities in the
Regular Classroom" help students and teachers get to know and appreciate each other. "Student’s School
Survival Course" and "Home Survival Course" help students with problems learn how to interact more
effectively within their school and home environments.

Contact John C. Kackley, Supervisor/Consultant, or Ralph E. Bailey, Ph.D., Director;
Project PASS; Pupil Personnel Services Demonstration Project; Euclid Center;
1015 Tenth Avenue North; St. Petersburg, FL 33705. (813) 828-66986, ext. 45.

Developmental Funding: USOE ESEA Title III JDRP No. 74-116 (12/6/74)

Public Schools Of Choice: High School in the

Community (HSC). An alternative secondary school of
ckvice within the public school system.

Audience Approved by JDRP for students of all abilities, grades 9-12.

Description High School in the Community (HSC) is a small, innovative

alternative to the traditional high school. It is designed to provide students and their parents with a
choice of learning environments within the public school system. HSC is a highly personalized,
humanistic program that seeks to improve students’ attitudes toward learning and to give them a sense
of shared responsibility in the process of their education. Students plan their own schedules with staff
advisors. Family Groups (in which a staff member meets with his/her guidance students for an hour
each day) allow for open discussion about school and life. The Policy Council (governing body of HSC,
composed of students, teachers, and parents) provides the opportunity for students to participate in
decisions about their education. HSC does not give letter grades. Students receive descriptive
evaluations of work accomplished and suggestions for improvement. No single teaching approach is
required. A general atmosphere of high student involvement, innovation, teacher support, and
student-to-student affiliation, together with low student competition, has emerged. HSC has
consistently compared favorably with other high schools in both cognitive and affective areas. The
greatest gains have been made in students’ reading skills and attitudes toward school.

Contact Matt Berenstein; High School in the Community; 45 Nash St.; New Haven, CT
06511. (203) 787-8635.

Developmental Funding: USOE ESEA Title II1 JDRP No. 75-45 (6/16/75)
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SECTION D Basic Skills—Language Arts/Writing

*Ferguson-Florissant Writers Project D-1
Individualized Language Arts: Diagnosis, Prescription and Evaluation D-2
*Profile Approach to Writing D-3
QUILL: Microcomputer-Based Writing Activities D-4
*TALK: Teaching Activities for Language Knowledge D-5
*WR.LT.&E.: WRiting Is Thorough and Efficient D-6

Q ' * Projects currently funded by the NDN
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness | On Site Visit. Awareness Staff Costs Certified Trainers | Training Time
Available Costs Available Material Available Available Required
PROJECT Page# | NDN | Other | Hon | Trav | PD [ Home | Adopt| Free | Video | F/S | Other| Home | Adapt| Hon | Trav | P.D. (State) (days)
Sile | Site |Paper Site | Site
Ferguson-Florissant D-1 v v v v v v v v v v CT,IL,OH,TN.WI 3+
ILA D-2 v vV |v v v v v v v GA,IN,|IA,MD,MN
MO,MT,NH,NJ, TX 2
QUILL D4 v v v v v v v v ICA,CT,FLKS,NY,R 3+
TALK D5 | ¢ NEG | NEG | v v v v v NEG | NEG | NEG |CA,CT,FL,GA,ILIN,
ME,MI,NE,NC,
ND,NY,OR,RI
SC,HLIWAWI <1
W.RLT.&E. D-6 v v v v v v v v v v MA KY ME,DC,
GA,TN,NJHI,
* VAALNY,TX 3




Ferguson-Florissant Writers Project. An inservice
program to increase student writing achievement.

7

Audience Approved by JDRP for teachers of students, grades 3- 12, all
ability levels and all subject areas. this has been implemented K-12 in many
districts.

Description The purpose of this staff development program is to change the methods of teaching
writing. Each day of the workshop sessions includes review of current writing methodology;development
of writing skills; and practice of classroom instruction techniques. While a two-stage process is usually
employed in traditional writing instruction, (composing and evaluating), a four-stage writing process is
employed in the writing project—pre-writing, composing, revising, and evaluating. Revision takes place
in small critique groups. Numerous classroom revision methods are presented.

After the training was completed, teachers reported they spent as much as 10 hours each month on
personal writing, whereas before training they had spent no time on this activity. They used the
four-stage process with their students as well. While grammar and mechanics are typically taught
separately from writing, project teachers combined grammar and mechanics with writing for greater
effectiveness, They also reported an increase in pre-writing activities such as free writing, focused
writing, and non-stop writing. This increased the lag time between assignment and initiation of student
writing. Students also used critiquing groups for the revision stage.

Effectiveness Results indicate that students with trained teachers show statistical differences in
their writing achievement when compared to students without trained teachers. This teaching process
is appropriate in all subject areas and is in agreement with educational research. Writing in content
areas is a part of this program.

uirements The adopters must have one or more teachers trained in a Leadership Training
Seminar held either at the adopting site (at anytime) or at the Ferguson-Florissant site (held twice
yearly). Ideally, a district would train at least one teacher from elementary, middle level, and secondary
to serve as co- leaders of the district inservice to train other teachers. No purchase of new student
materials is required. This program may be adopted by a single district or a group of districts in an area
who wish to share one training site. Adopting district is to provide training for other teachers given by
local trained leaders or project consultants. '

Services Awareness materials are available free of charge, and awareness presentations are
available on an expense-shared basis. The district requesting the Leadership Training Seminars provide
the travel and per diem expenses (if training is done in the local district) or the participant’s travel and
per diem expenses (if the training is done in Ferguson-Florissant). Visitations are welcome anytime.
Leadership Training Seminars are scheduled at least twice a year, in November and April, at the
demonstration site located in St. Louis area. An elementary and secondary writing curriculum resource
guide to be used by trained teachers is also available for f -~hase (priced at $12 and $18.50, plus 10%
postage, for the elementary and secondary editions.)

Contact Mary Ann Evans, Project Director; Ferguson-Florissant Writers Project;
Ferguson Florissant School District; 1005 Waterford Drive; Florissant, MO
63033. (314) 831-4411,
Developmental Funding: USOE ESEA Title 11 and VII JDRP No. 82-26 (5/26/82)
Recertified 65/86



Individualized Language Arts: Diagnosis,
Prescription, and Evaluation. A project combining a
language-experience approach with techniques derived
from modern linguistic theory to enhance skills in written
composition.

Audience Approved by JDRP for grades 3-6. Hasbeen used with grades 1-2, 7-12, college basic skills
programs, adult education programs, special education programs, and independent and supplementary
programs in written composition.

Description At least three times a year, the teacher evaluates writing samples composed by
students on self-selected topics. Utilizing criteria common to nearly all language arts programs, the
teacher isthen able to assign priorities to the needs of the whole class, groups of students, and individual
youngsters, For each objective stemming from this diagnosis, a teacher's resource manual prescribes a
variety of writing or revision techniques for all content areas involving writing. Motivation for writing
is strengthened by a "communication spiral” that links composition to the other language arts and to
real-life experience. A record- keeping system permits students, teachers, administrators and parents
to observe growth in writing proficiency from month to month and grade to grade. The program can be
combined readily with existing language arts curricula and materials.

Requirements District makes a definite commitment to improving basic writing skills of all
students. District sends initial cadre of teachers and administrators to convenient sites for two- day
(10-15 hours) training and purchases copies of Teachers Resource Manual (one per teacher @ $10) and
Management Manual (for administrators @ $2). District assumes responsibility for extending the
program to other grades, classes and/or schools in future years, with turnkey trainers conducting
inservice programs. District reports to project on extent and quality of implementation.

Services Awareness materials are available at no cost. Project staffis available to attend out-of-state
awareness meetings. Training is conducted in requesting district and states throughout the year.
Follow-up assistance is also available to adopters. (Costs for trainers’ services, travel, and per diem
expenses for awareness, training, or follow-up assistance to be negotiated).

Contact Jeanette Alder, Project Director; Weehawken High School, Liberty Place,
Weehawken, NJ 07087. (201) 865-1508.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-65 (5/23/74)
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Profile Approach to Writing. A Program Providing a System for
Measuring Student Writing Performance

Audience Approved by the JDRP for all students grades 3-9

Description The Profile Approach to Writing provides a reliable system for accurate assessment
of writing and meaningful feedback to students about their writing. The goals and objectives of the
program are to:

® Increase objectivity and reliability of readers, thereby standardizing writing evaluation
® Reduce teacher grading time
® Measure student writing performance

Central to the program are the Composition Profile, a holistic/analytic evaluation instrument and the
Extended Criteria. Both were developed for three populations, elementary, middle school/junior high,
and high school.

The Profile contains five components scales, each focusing on an important aspect of writing and
weighted according to its approximate importance for written communication. The Content component
concerns the inventio of writing - having something to say. The Organization component addresses
dispositio, or the rhetorical principles for arrangement. Vocabulary, Language Use, and Mechanics
together deal with elocutio - the linguistic and mechanical principles for effective delivery of discourse.

Year long studies conducted by the College Station Independent School District and the Bryan
Independent School District found that using the Profile Approach to Writing

¢ Teachers grade more uniformly and objectively than with impressionistic methods

® Grading time is reduced significantly yet provide increased and more meaningful feedback to
students with directive comments.

® Thestudies showed that Profile provides an effective means to promote and show student writing
progress.

Requirements Essential to the implementation of the program is teacher training in the use of
the Profile and Extended Criteria and in the applications of each. The program can be implemented
across the curriculum to provide standard grading criteria. In language arts and English classes, the
program aids instructors in teaching the writing process and in assigning grades for writing. In other
subject areas, the program provides teachers with a guide for assessing writing assignments. It also
reinforces the rules, conventions, and guidelines being taught in language arts. The program and the
materials required for it can be transferred easily to other locations.

Staff Training (20 participants in a 12 hour workshop), $750.00; Travel and per diem expenses for one
trainer (if needed), $340.00 (est.); Consumables, $90.00; Profile Pack:ge (pad of 100 profiles, 25 Criteria
Cards, and Profile Guide) $25.00.

Services Awareness materials is available at no cost. Visitors are welcome at the project site by
appointment. Project staff'is available for awareness sessions (cost to be negotiated). Follow- up services
are available to adopters.

Contact Faye Hartfiel or Jane Hughey, 1701 Southwest Parkway, Suite 99, College
Station, Texas 77840; (409) 764-9765.

Developmental Funding: College Station Independent School District JDRP No. 86-32 Approved: 10/30/88
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QUILL: Microcomputer-Based Writing Activities

Audience Approved by JDRP for all students in grades 3-5. It has been
successfully used for students in grades 6-8.

Description QUILL is a microcomputer-based writing program that provides studentz with
software tools for planning, composing, revising, storing, retrieving and printing written text. QUILL
also provides teachers with training and assistance to integrate the software into classroom writing
instruction and writing in content areas. The primary purpose of QUILL is to provide students with
motivating writing activities in a structured, computer-based format, which allows for flexibility in
addressing student ability and interest. Additionally, QUILL offers students use of "real life” micro-
computer tools, such as a text editor and message system. Finally, QUILL provides teachers with tools
to supplement and expand language arts and writing instruction, especially in the areas of expository
and persuasive writing. :

Intermediate level elementary students (grades 3-5) have significantly improved (p.<05) the quality of
their expository writing, as measured by pre and post writing samples in comparison witn a matched
control group.

Quill training can also be done on Bank Street Writer and Appleworks.
During two days of training teachers will:

® Learn to use word processing and typing software;

Get new ideas for writing instruction;

Develop computer-based writing activities for their classrooms;

Use the computer to edit and revise their own work; and

Gain confidence in word processing.

Requirements A 23 teacher training workshop is recommended to implement the program.
Software is available at no cost from the project. At least one computer system per class (Apple II with
64K, two drives, 80 column display, green screen monitor, and printer). Computer lab setting is

acceptable. No additional staff is required. A local facilitator should be designated from existing
personnel.

Services Visitors are welcome at demonstration sites located throughout the country. Awareness
materials are available at no cost. Project staff and certified trainers are available for presentations and
training on a limited basis. Costs for all services will be negotiated.

Contact Denise Blumenthal, The NETWORK Inc., 200 South Main Street, Andover,
Massachusetts 01810 (508) 470-1080.

Developmental Funding: U.S. Department of Education JDRP No. 84-10 (3/30/84)
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TALK: Teaching Activities for Language

Knowledge. A program improving expressive and
receptive vocabulary skills and language, grades K-3. TALK
encourages the use of positive reinforcement, active
participation, creative thought and fun in learning.

Audience TALK wasvalidated by the Joint Dissemination Review Panel for

all elementary students grades K-3. Due to the current emphasis on oral

language, TALK is now used in grades K-6, bilingual education, migrant education, special education,
gifted education, and in some areas for adult education programs.

Description TALK was designed to improve the oral language skills of children kindergarten
through third gradesin lower socio-economic area schools where there is an established need. Although
the original program began in a lower socio-economic school in Rockford, Ilinois, it has been beneficial
to children from all strata.

The methodology includes training a language specialist and participating classroom teachers of an
adopting school district inthe use of the TALK Manual and suggested materials, The language specialist
conducts 30 minute oral language lessons twice each week in each participating classroom. In addition,
participating classroom teachers utilize the TALK Manual of activities to conduct 30 minute follow-up
oral language lessons twice each week. The approach encourages teachers to use a variety of techniques,
implementing all modalities and utilizing positive reinforcement, as a means of stimulating oral
language. A TALK Manual includes lessons in listeningz skills, grammatical skills, describing and
defining, personal and social awareness, choral speakii.g, story telling, creative dramatics and puppets.

At the end of a six month period, the teacher shuizid be capable of interfacing TALK with the c.assroom
instructional program.

TALK students have shown gains of 30% to 80% on standardized tests for receptive and expressive
language. These highly significant gains have been obtained at all grade levels.

Requirements The adopting district provides a speech and language clinician or teacher with a
background in language development or reading, one hour per week for each classroom receiving TALK.
The TALK program can be utilized by a classroom teacher if speech and language staffare not available.
After language specialists and classroom teachers have been trained in the program, they can train
other personnel in the local district. TALK staff assist adopting districts in evaluating the effectiveness
of the program as it is implemented.

Costs Each language specialist and classroom teacher must have a copy of the TALK Instructional
Manual, $50. A TALK Training Manual, $25, is suggested for each school district. TALK staff and
Certified Trainers are available for trainings. Costs for these sessions are negotiable.

Services Awareness materials ore available at no cost. Visitors are welcome at project site anytime
by appointment. Demonstration sites are available for visitation in most states. Project staffis available
to attend out-of-state awareness meetings (costs to be negotiated). One-day training sessions are
conducted at project site or adopter site (costs to be negotiated). Implementation and follow-up services
are available to adopters (costs to be negotiated). Video tapesfor awarenessand/or training are available

on ano cost loar basis. Statistical analysis of evaluation data is provided to all school districts submitting
pre/post test scores to program office.

Contact Stephanie Hendee, Project Girector; National Training Network; 1140 Boston
Avenue, Longmont, CO 80501. (303) 651-0833.

Developmental Funding: USOE ESEA Title I11 JDRP No. 78-189 (7/11/79)
Recertified (1/85)
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WR.IL.T.&E.: Writing Is Thorough and Efficient

Audience Approved by JDRP for grades K-12.

Description Project WR.I.T.&E. is a K-12 writing program designed to improve students’ writing
competency and fluency in composing by using a process approach to writing that is developmentally
tailored to students’ needs.

Based upon the results of 3 experimental studies across different grade levels (3, 4, 5, 7and 11), students
receiving instruction with the Project WR.LT.&E. curriculum significantly outperform (p<.01)
comparable control group students in writing ability, as measured by the Holistic Writing Assessment
Procedure.

Project WR.L.T.&E. is a practical, classroom-level application of the writing process. It addresses the
varying needs of primary, elementary, intermediate, and secondary levels.

Project WR.I.T.&E. has three key elements: Curriculum, Training, and Support System.

The K-12 curriculum is publis ¢4 as a Curriculum Guide, and is based on seven goals: Climate, Fluency,
Audience, Writing Process, Wriung to Learn, Literacy Skills, and Evaluation.

The three-day staff training includes a published Teacher Handbook, and the support system isincluded
in a Management Handbook for administrators.

Project WR.L.T.&E. also provides for Certif:ed Trainers, and publishes a Certified Trainer Handbook.
A Handbook of mini-lessons for skills, strategies, and classroom management will be available by
September, 1989.

Requirements Adopters must identify needs for writing skills as well as transcription skills.
Supervising personnel are expected to attend the three-day training along with teachers. The Project
W.R.LT.& E. system for monitoring, followup, and support is a requirement. WR.1.T.&E. does not
require the addition of new staff for replication, but staff retraining is necessary, and teachers who
implement Project WR.I.T.&E. must attend the initial three-day workshop, or a three-day follow-up
workshop provided by a turnkey trainer. Initial workshops for up to 30 teachers can be provided in
summer or at any time of the school year.

Services Project staff is available to conduct workshops as well as awareness sessions either at the
Project site or elsewhere. Visitors are welcome to visit the Project by appointment. Project staff is also
available toprovide technical assistance in conducting a writing needs assessment and in holistic scoring
of writing samples. Program costs include training workshops, teacher curriculum guides, holistic
evaluation, student composition books, quarterly student publications and an annual young author’s
conference. Initial installation cost per student (N=600) is $15.25 with a recurring installation cost per
student of $7.18 with a recurring cost after year three of $1.60.

Contact Mr. Walter J. Vail, Project Director; or Patricia Rubin and Mary Conover,
Project WR.L.T.&E.; Glasshoro Board of Education; North Delsea Drive,
Glassboro, New Jersey 08028. (809) 8812290.

Developmental Funding: ESk.  “itle IV-C JDRP No. 84-12 3/26/84
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Astra’s Magic Math Beginning Math Program. A 22-unit
success-oriented, developmentally appropriate beginning
manipulation math program employing an organized oral
language based, multi-sensory approach using techniques
for a foundation of any math system or program. May be
used as a basic or supplemental program.

Audience Approved by JDRP for kindergarten students. This program has been
used in other settings for beginning first, preschool, special education, bilinqual educaton (Spanish),
ESL, and Chapter I students in primary grades.

Description Astra’s Magic Math increases math achievement by promoting the acquisition ofbasic
problem-solving math skills while helping children develop positive self-images. Throughout 22
self-contained units, the multi-sensory program utilizes oral language, mani:ulation, and writing
activities during daily twenty to thirty minute lessons. The program utilizes discovery, mystery, and
memory aids. It combines frequent repetition and immediate correction or confirmation of children’s
responses with a game-like presentation of materials and positive feedback from the teacher. Large
posters are used for thematic whole group language development. The program includes interactive
large group activities and individual mastery worksheets. Astra’s Magic Math stresses positive
reinforcement and a belief in the ability of each child to succeed. Interest is stimulated through the use
of Astra, a make-believe character from outer space. The program is designed to develop the positive
academic self-concept and independence of young children, while satisfying their intellectual needs.
Program begins with concrete manipulatives, progresses to abstract paper/pencil via oral language.
Fosters logical thinking, problem solving, discovery and interaction. Includes classification,
computation and estimation.

Astra’s Box, an essential program motivation, contains lesson materials for the day and stimulates
curiosity in the children. The children believe Astra is the source of homework and badges awarded to
them for each unit. Astra also displays feelings of happiness, sadness, fear, excitement, and frustration,
thus enabling the children to identify with her. This promotes a thematic unit, developmentally
appropriate, integrated curriculum.

Kindergarten participants in the program have demonstrated gains in excess of 30 NCE's during a
six-month period as assessed on the mathematics sub-scale of the Comprehensive Test of Basic Skills.

Start up costs for basic non-consumable materials—Astra’s Magic Math are $75.00 per classroom.
Additional non-consumable supplementary materials which enhance the program are available.
Contact project for detailed list. Suitable as basic or supplemental program.

This program is also available in a Spanish version.

Requirements The program can be implemented in a typical classroom using regular teachers. A
half-day to one-day training session is highly recommended. The only materials that must be purchased
are the Astra’s Magic Math Manual and Astra’s Box. A variety of other educational and motivational
materials to enhance the program is useful and highly recommended.

Services Awareness materials, grant writing packet, correlation to Texas Elements, and half-hour
awareness video tape are available at no cost. A three-hour training tape (VCR) is also available for
rent or purchase. Visitors are welcome by appointment at project site and additional demonstration
sites in home state and out of state. Project staff is available to attend out-of-state awareness meetings
(costs to be negotiated). Training is conducted at project site (adopters pay only their own costs).
Implementation and follow-up services are available to adopters (costs to be negotiated). A three-day
Certified Trainer workshop is usually held in San Francisco in July.

Contact Jeanne Stout Burke, Judith Brown or Gretchen Ross, Co-Directors; Astra’s

Magic Math; Sunshine Gardens School, 1200 Miller Ave.; South San Francisco,
CA 94080, (415) 588-8082.

Developmental Funding: Private JDRP No. 83-54 (1/24/84)
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CAMEL (Calculator Assisted Mathematics for Everyday Living). A
curriculum to increase the computation and application skills of general
mathematics students.

Audience Approved by JDRP for 9th and 10th grade general math students.

Description CAMEL is an individualized two-year program for those students whohave had little
or no success in mathematics. These students usually have computational deficiencies that preclude
theirmastering many of the "living skills" concepts that are part of everyday life for most people. CAMEL
is based on the premise that these students can and will learn these concepts if the amount of
computations is reduced. Students in a CAMEL classroom use calculators to perform the computations
necessary to learn and apply these concepts. All examples show how the given information is analyzed
and entered in the calculator. All example answers are explained and are identified with units or labels
where appropriate.

Paper and pencil computations are not excluded by use of the calculator. The program includes eight
computations modules that the students must work using paper and pencil if they cannot demonstrate
mastery of the skill on a pretest. Paper and pencil computations should take less than 20% of the
students’ time.

While CAMEL was developed for use in a regular classroom and is primarily used there, the
individualized nature of CAMEL makes it appropriate for any group that is highly transient and not
well motivated. In the developing district CAMEL is also used in the Juvenile Detention Center, the
Alternative School for Disruptive Students, The Center for Emotionally Handicapped or Learning
Disabled Student, and The Half-Way House for Young Adults.

Requirements The CAMEL program can be implemented by any math teacher. Teacher-student
ratio 1:30. A ane-day training session is desirable but not necessary. No special facilities are needed.
Each student in the program should have access to a calculator. A set of CAMEL materials is required
and consists of eight computational modules, 31 applications modules, and two applications review
modules; teacher and manager manuals; complete set of pre- and post-tests with answer key. A
management system to help the teacher is also part of the program.

Costs One set of calculators ($9 each) and one set of CAMEL materials ($450) which can be used by
one to five classes per day. Costs of expendable materials vary depending on the number of students
involved.

Services CAMEL Resource Staff Project consultants provide technical assistance and training in
program implementation. Visitors are welcome to visit a demonstration school. Awareness materials
are available.

Contact Whiteford G. Colee, Project CAMEL; P.O. Box 1910; Daytona Beach, FL
$2015-1910. (904) 2655-6475; Suncom 391-1011,

Developmental Funding: USOE ESEA Title 1V-C JDRP No. 82-6 (2/17/82)
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Classmate 88 Mathematic Computational Skills Program. A pullout
program incorporating technology to improve the basic mathematical
computational skills of economically disadvantaged children.

Audience Approved by the JDRP for educationally disadvantaged children in grades 4-6.

Description Classmate 88 is a daily pullout program that uses technology as well as paper and
pencil activities, fact cards, and puzzles to provide drill and practice in basic mathematical
computational skills. The project treatment is for 32 weeks providing 40 hours of additional
supplementary mathematic instruction duringthe school year. The project is designed to serve children,
each using a programmed math machine, in groups of three for fifteen minute sessions daily. Since this
isanindividualized project, each three students come from the same grade level. The Resource Teacher,
working with the classroom teacher, schedules the students into the project so they will not miss the
“core" »r basic subject areas. The time out of class is during Art, Music, Gym, study periods or recess.
Student placement in Project Classmate 88 is determined through a multi-step process which begins
with the Classrcom Teacher and the Resource Teacher. An assessment is made of the child’s level of
functioning through a combination of placement tests (addition, subtraction, multiplication, division,
fractions, and decimals) developed by the South Bend Community School Corporation. The scores on
these tests are used to determine placement. The problems for each section within a test are weighted
according to the skill level. The number right determines the starting level for the student. As the
student works through each program, the aide monitors his/her progress, giving assistance as needed.
All work sheets and papers are kept in the student’s individual folders. After mastery, the student
proceeds to the next program. The unique technological feature of the program is the use of a
programmed math machine known commercially as Classmate 88. This machine provides practice in
computational skills by (1) presenting computational problems appropriate for the child one at a time;
(2) providing feedback after the child has worked the problem by the hand and input the answer; (3)
noting when the answer is not correct; and (4) summarizing the child’s performance on the set of
problems. This tape is used by t::z aide and consultant to monitor progress; also, it may be displayed
on & bulletin board or sent home to parents. The Classmate 88 programmed math machine contains
seventy (70) hardwired programs that have been developed to help children reach the specific

computational problems. Note that the programmed math machine does not do the calculation for the
child.

Requirements All equipment, materials and strategies used in Classmate 88 can be duplicated.
Adopters must purchase Classmate 88, the curriculum guide, and provide a system for ongoing
monitoring and support activities. Additional staff using para-professional personnel are necessary for
replicating the project. The project has a three-day workshop that has been effective in training aides
to use the Classmate 88 machine, the curriculum and teaching techniques. Special materials are not
necessary, with the exception of the Classmate 88 programmed math machine, paper tapes, and ribbons.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staffis available to attend out-of-state awareness
meetings (costs to be negotiated). Costs, including personnel, equipment, consumable materials and

equipment maintenance average $175.25 per pupil (N=48) for the installation year and $127.22 per
pupil for subsequent years.

Contact Janice M. Putz; Chapter 1 Department, South Bend Community School
Corporation; 635 South Main Street; South Bend, Indiana 46601; (219) 282-4181,

Development Wunding: ESEA, ECIA JDRP No. 86-11 9/9/85
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Competency Based Program For Mathematics Mastery (CBPMM).
An individualized diagnostic/prescriptive remedial math program.

Audience Approved by JDRP for grades 7 and 8 educationally handicapped students.

Description The Competency Based Program for Mathematics Master (CBPMM) incorporates a
prescriptive learning competency based instructional approach. It draws on Bloom's Learning for
Mastery and Keller's Personalized System of Instruction. Students are identified as needing
mathematics remediation on the basis of their performance on the mathematics section of a district
administered test. Placement tests for each strand are then administered to determine the sub-area
into which the student will be pla: 2¢. The student’s instructivn is based upon a prescription derived
from these placement tests. The students then complete a mastery test appropriate for that strand.
Each strand can be applied independently and students only work on the strands indicated by their
placement test. Diagnostic and/or error pattern tests are used on as-needed basis. The error pattern
tests determine why a student is not mastering certain material so that he/she can unlearn the
misconception behind the problem. A total of 82 tests have been developed for use in the project. These
include 41 diagnostic and error pattern tests, 11 placement tests, and 30 strand mastery tests. These
tests have been through standard developmental processes including validity and reliability
assessment. The error pattern tests assess the method the child uses to solve the problem as well as the
answer. Thus, appropriate remediation can be applied.

The staff has developed 20 instructional games, 750 instructional puzzles, an instructional listening
exercise , a deductive problem solving exercise, and 900 other manipulatives directly related to the
CBPMM curriculum. Aside from project developed materials, commercial games, duplicating
manipulatives, workbooks, textbooks, tapes and filmstrips can be used as supp’emental material. A
start-up kit is available which includes staff developed materials such as samples of mathmatchtics
puzzles, several manipulatives, instructional games, and a listening exercise. A limited amount of
equipment also is required for start-up operations. Practically all of the equipment essential to the
program is traditionally found within schools. These include items such as typewriters, filmstrip
projectors, cassettes, laminating machine, etc.

Requirements The adopting school district must conduct an 18 hour workshop on implementing
project components. Certain specified materials should be available.

Costs Start-up costs depend on materials, personnel, and equipment already available. Contact
project for more specific information.

Services Training can be provided by project staff at the expense of the adopting district. Other
information available.

Contact Linda Shibley, Director; Southeast Junior High; Rt 3; 2001 Ohio St.; Pine Bluff,
AR 71601. (601) 535-6070 or -6478.

Developmental Funding: Title IV.C JDRP No. 83-16 (3/8/83)
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Comprehensive School Mathematics Program

(CSMP). An exciting, complete elementary-level
mathematics curriculum with a focus on problem-solving
and developing critical thinking as well as teaching basic '
skills. M

Audience Approved by JDRP as a sequential mathematics curriculum for

students of all abilities, grades K-6. CSMP students do better in applying mathematics to new problem
situations and in using various reasoning skills. They learn traditional mathematics skills and concepts
as well as or better than comparable non-CSMP students, and they show a higher level of enthusiasm
and interest in mathematics.

Description An underlying assumption of the CSMP curriculum is that children can learn and can
enjoy learning much more mathematics than they do now. Unlike most modern programs, the content
is presented not as an artificial structure external to the experience of children, but rather as an
extension of experiences children have encountered in their development, both at the real-life and
fantasy levels. Using a "pedagogy of situations," children are led through sequences of problem-solving
experiences presented in game-like and story settings. It is CSMP’s strong conviction that mathematics
is a unified whole and should be learned as such. Consequently, the content is completely sequenced in
spiral form so that each student is brought into contact with each area of content continuously
throughout the program while building interlocking experiences of increasing sophistication as the
situations become more challenging.

A feature unique to CSMP is the use of nonverbal languages that give children immediate access to
mathematical ideas and methods necessary not only for solving problems, but also for continually
expanding their understanding of the mathematical concepts themselves. Through these languages the
curriculum acts as a vehicle that engages children immediately and naturally with the content of
mathematics and its applications without cumbersome linguistic prerequisites. Other tools, such as the
Papy Minicomputer, the hand-held calculator, various geometry tools, and randem devices are used
extensively throughout the curriculum to pose problems, explore concepts, develop skills, and define
new ideas.

CSMP is flexible enough to facilitate whole-group, small-group, and individualized instruction. It is
appropriate for all children including specialized audiences such as gifted, compensatory, and bilingual.
It recognizes the importance of affective as well as cognitive concerns and has been developed and
extensively tested in classrooms nationwide.

Requirements School systems and CSMP agree on an implementation plan that provides for the
training of teachers, the evaluation of the program, and support services. The school system appoints
a local coordinator who maintains contact with CSMP as a member of the CSMP Network.

Services Awareness materials are available at no cost. With advance notice, arrangements can be
made for visitors to observe the program in use in a variety of sites. Project staff is available to attend
out-of-state awareness meetings. Training is conducted at the project site or at the adopter site.
Implementation and follow-up services are available to adopters.

Contact ClareHeidema, Director, CSMP, 12500 E. 1liff Ave., Suite 201, Aurora, CO 80014,
(303) 337-0990,

Developmental Fx:nding: USOE ESEA Titles 111 & IV, and National Institute of Education JDRP No. 78-169R 3/13/84
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Conceptually Oriented Mathematics Program p

(COMP). An outcome-based objective-oriented mastery k
learning mathematics program designed to meet the needs  “;us B8 B8
of all children. 40" onoonam

Audience Approved by JDRP for students of all abilities, grades 1-8. This program has been used
in other settings with grades 9- 12. K materials are also available.

Description The Conceptually Oriented Mathematics Program is an objective based, mastery
learning mathematics program that provides sequential mastery skills with corresponding instructional
materials to be mastered in the basic skills area of mathematics. It is designed to meet individual needs
through small-group instruction. Inservice training includes effective classroom management tech-
niques to improve teaching techniques. Students are tested to determine their individual strengths and
weaknesses and are grouped accordingly. The program provides continuous progress through the use
of materials organized into 25 instructional levels. Nine strands are developed for mastery in these 26
levels. Each level has been broken into two or more steps. Step Z in each level provides additional
materials for the gifted and talented students. Critical thinking skills are developed throughout the 256
levels. All COMP math objectives are correlated to major math textbooks. Correlations are included in
the COMP Guidebooks. The program utilizes cooperative planning and teaching. The ideal instructional
situation is one in which each teacher has no more than two instructional groups. It is the intent of the
program to encourage teachers to be creative in their teaching and to adapt the program to the learning
styles of their students. Key Elements: placement testing; teaching by objectives via COMP
Guidebooks; and COMP Activity books; small-group instruction; criterion-referenced testing;
computerized classroom management system (IMPACT); computerized drill and application activities
(Levels 1-12, Grades 1-5); cooperative teaching and planning; continuous progress for students;
administrator involvement; school-community-parent relations. Effectiveness: Students who
participate in the COMP math program continue to make significantly greater gains in math
achievement scores than their peers who participate in other math programs. COMP student gains have
continued to grow over the 14 years COMP has been an NDN program, Effectiveness data is widespread,
including Maine, North Carolina and Texas. Recently a district-wide study on achievement gains in
Corpus Christi, Texas showed COMP math students made significantly greater gains over the 5 year:
of the study than the same students mede in r2ading or cther subject areas which had been equally
targeted for improvement during the same time span.

Requirements One day of training prior to implementation is required. All teachers and
administrators invoived in adoption shculd attend. One day of training fol'owing implementation is also
suggested. Adopter school needs will determine the sch 2duling of this training. Adopter designates one
staff member to serve as project contact person and coordinator. The adopter is responsible for
honorarium, travel and per diem for tramers.

Services Awareness materials are available at no cost. Visitors are welcome at, demonstration sites
anytime by appointment. Project staff is available to attend out-of-state awareness meetings (costs to
be negotiated). Training is conducted only at adopter site. Implementation and follow-up services are
available to adopters (all expenses must be paid).

Contact L. Leon Webb, Director—Loie i'etersen, Asst. Director—Lynne Hall, Trainer;
1681 E. First St.; Suite 5: Mesa, AZ 85201. (602) 969.-4880.

Developmenta! Funding: USOE ESEA Title 111 JDRP No. 74-114 (12/8/74)
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Decision Making Math (DMM). A program for improving students’
capabilities in identifying, analyzing, and solving problems.

Audience Approved by PEP for students in 7th and 8th grade math classes and 9th grade General
or Basic Math classes.

Description DMM encourages students to be more comfortable and capable problem solvers by
putting mathematics in the context of situations they might face in real life.

DMM is a supplement to the regular math program. Using student guides, worksheets, strategy cards,
and home activities, developed especially by this program, DMM develops higher levels of thinking skills
to solve problems in the world of hamburgers, money, cars, home, and allowances. Specifically, DMM
teaches students to: analyze problems and select strategies for solutions, and apply problem solving
skills to everyday situations, Tables, charts, maps, and reference books are often used in this instruction.
Students are encouraged to solve and develop problems independently, with classmates, and with family
members. Staff development, follow-up technical assistance, and monitoring are included in the DMM
program.

When compared to both local groups and national norms, the DMM program produced statistically
significant differences on the CTBS Mcthematics Concepts and Applications sub-test.

Requirements As DMM supplements the regular math program, adopters must plan to use the
program for approximately one-fifth of the mathematics time, They must plan for a full day of inservice
training, have access to the materials, duplicate student pages, implement the program, and evaluate
student performance for adoption. A restructuring of curriculum is not required.

Services Initial costs include the one-time purchase of the DMM Binder and Strategy Cards (one
set per teucher) and one day of inservice, Cost of first year installation (materials and duplication) is
approximately $125 per classroom. Additional costs for training are availalbe upon request.

Contact Director, Education and Technology Foundation, 4655 25th Street, San
Francisco, CA 84114; (415) 824-5911.

Developmental Funding: JDRP No. 87-10
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Diagnostic Prescriptive Arithmetic (DPA). A basic
arithmetic program with emphasis on developing, n
modeling and mastering the basic concepts and skills.

Audience Approved by JDRP for students functioning at grade levels 3-5.
This program has been used in other settings with grade levels 1-6.

Description DPA is a Project developed and written by Matthew Scaffa in Staten Island Schools.
It is a process oriented program emphasizing the development and refinement of teacher modeling and
questioning skills. DPA is an arithmetic program and includes counting, place value, addition,
subtraction, multiplication, and division of whole numbers. Problem-solving skills are developed and
reinforced through ongoing experiences with estimation and approximation, data collection,
organization and interpretation, and real-life applications of arithmetic skills. Diagnostic tests for the
major arithmetic topics (three levels) are used throughout the year to determine students’ strengths
and weaknesses both in concepts and skills. Prescriptions are then planned using the DPA Teacher’s
Manual, manual supplement, and other DPA resource materials. Each of the concept- developing and
reinforcement activities in the Teacher's Manual has specific objectives related to the arithmetic
instructional sequence and the diagnostic test items. The manual also includes descriptions of ongoing
mathematics experiences, recordkeeping procedures, classroom management techniques, and
instructions for developing a variety of teacher-made materials.

DPA can be used in self- contained elementary grade classes as the arithmetic component of the
mathematics program or as a co-curricula remediation program (PSEN; Chapter I). Both approaches
are essentially the same. A topic section of the DPA diagnostic test is administered, and the results are
analyzed for group and/or individual needs. These data are recorded on the analysis chart, which aide
the teacher in forming instructional groups and planning a program. Each student begins at his’her
level of understanding. He/she may work with or without the teacher in a large group, small group, or
independently. The student may use concrete materials for modeling a basic concept and may work with
a DPA activity for reinforcing a new skill. The student may complete a written activity for practice or
may help in the school by applying arithmetic to a real-life situation. This is a concept-based program
that uses manipulative and physical materials and is adaptable to special education students.

Requirements A district must take the following steps: request training or awareness session;
provide for the release of participating teachers for training; purchase necessary materials; and
encourage cooperative planning and exchange among teachers.

ra

Services Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at various demonstration sites. Project staff is available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at project site (adopter pays only its own costs).
Training is also available at adopter site (costs to be negotiated). Follow-up services are available to

adopters (all expenses must be paid). Start-up costs for curriculum and testing materials are about $7
per pupil or $200 per classroom or resource teacher.

Contact Bonnie Hawthorne, Kessler School District #2; 2420 Choteau; Helena, MT 59601
(408) 442-0150 or Sally Logan; 417 N, Main, Louisiana, MO 63353 (314) '754-59563

Developmental Funding: USOE ESEA Title 1 JDRP No. 7488 (9/18/74
Recertified (11/84)
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First Level Mathematics (Kindermath). A
comprehensive program in math fundamentals using -
concrete objects and actual physical operations for initial | I'F
math instruction, N

Audience Approved by JDRP for children in their first year of mathematics instruction,
kindergarten or first grade.

Description The program is diagnostic/prescriptive in nature, providing a sequential curriculum
for individual developmental growth. The ninety lesson curriculum consists of the following nine
components: same and different; patterns; sets zero to five; shapes; sets six to ten; numerals six to ten;
signs; and addition/subtraction. Key elements of the program are developmental hierarchies, mixed
instructional modes, low child-teacher ratio, and extended curriculum range.

The program has been designed to be used by both regular and special education teachers. Because it
is available in Spanish, it is also appropriate for use in bilingual and ESL programs,

he entire program is also available for the computer. The 13-disk system is tutorial in nature, uses a
voice synthesizer, and may be utilized without the assistance of the teacher.

As a result of participation in the program, children in their first year of mathematics instruction
demonstrated statistically significant growth in knowledze of mathematics relative to national norms,
as measured by CIRCUS Level A and B.

Requirements Program mzy be implemented in an individual classroom, a single school, or a
district. Teachers wishing to implement the prograr. znd management system should attend a training
workshop, which is most often held at district or regional sites. Administrators and para-professionals
are also encouraged to attend training sessions. A training tape, complete with training manual, is
available for use by those who prefer this type of workshop.

One Kindermath kit is required per classroom. Software for the program (if desired) exact'y matches
the lessons in the original kit.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staffis available toattend out-of-state awareness
meetings. Training is avaiiable at project site or adopter site (costs to be negotiated). Implementation
and follow-up services are available to adopters (costs to be negotiated).

Contact Ms. Mary Alice Felleisen; 38 North Waterloo Road, Devon, PA 19333, (215)
688-7998.

Developmental Funding: PRIMAK Educational Foundation JDRP No. 84-1 1/24/84
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HOSTS Math: Help One Student To Succeed. A et
diagnostic/ prescriptive/individualized approach designed \

for at-risk students. '

HOSIS

Audience Approved by JDRP for remedial math instruction in junior high students.

Description HOSTS Math is a self-contained program which includes a diagnostic/prescriptive
component which accurately places students in a precise sequence of math skills. Each youngster moves
from one skill to the next as mastery is demonstrated. Teachers are provided with lesson plans for each
skill which are designed to build a conceptual understanding before proceeding to the symbolic level of
drill and practice. Material is offered in manageable segments with attainable goals for students.
HOSTS Math is compatible with all major math basal series.

Complete lesson plans, student worksheets, tests and answer sheets are provided for paper and pencil
work covering 18 strands. Fourteen computer disks, designed for the Apple Il series computer are
included for drill and practice as well as testing, along with a class management component and record
keeping capability. The program specifies the use of manipulatives for each objective to provide the
instructor with several options to encourage mental math, problem solving and development of higher
order thinking skills.

The program has been used successfully in pull-out, special education, replacement, and classroom
supplement models utilizing one-on-one tutoring or small group instruction. Annual data from
operational sites consistently records NCE gains in double digits.

HOSTS Math has been designed to offer several options to accommodate various learning styles and
provide a fun-to-learn atmosphere for instructors and students. A HOSTS Reading program is also
available.

Requirements Teachers, para-professionals, teaching assistants and administrators participate
in a three-day pre-implementaticn in-service training. HOSTS trainers call on each site on a regular
basis to observe, coach, counsel and advise the instructors to assure success. Math sites require an Apple
II computer (or compatible model) with dual disk drive and printer. Student materials may pe
reproduced by school or purchased from HOSTS.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at over
100 operational sites in 8 states. HOSTS staff provides initial training on-site, continued professional
service and training. New personnel and replacements are trained at 10 additional charge. Material
updates and new components are provided each year to HOSTS subscribers. Initial implementation
costs are $14,900. Thereafter, service and licensing costs are $1,990 per year.

Contact William E. Gibbons, Chairman; 1801 D Street, Suite 2, Vancouver, WA 98663.
(208) 684-1705.

Developmental Funding: USOE ESEA IV-C, private JDRP No 82-8 (4/9/82;
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Individualized Prescriptive Arithmetic Skills pLL Ry

System (IPASS). A computerized criterion-referenced . Y
testing and instructional program in basic mathematical ipass
skills utilizing microcomputers. FZHTRTR

wiT™

Audience Approved by JDRP as a supplementary mathematics program for grades 5 and 6.
Developed as, and is an ongoing Chapter I program.

Description IPASS was designed to increase the achievement of intermediate grade students in
mathematics through the use of advanced technology in the form of microcomputers. IPASS employs
microcomputers and specially designed software as an integral part of both instruction and the
management of student progress in a compensatory education setting. IPASS is an efficient and highly
cost-effective project.

PASS includes locally developed criterion-referenced tests, instructional and management software,
cross-referenced tests, cross-referencedinstructional resource file, and guides for teachers and students.
IPASS objectives can be used to supplement most mathematics curricula without modification.

IPASS is designed as a "pull-out" program in wiiich the student receives two 30-minute sessions per
week. IPASS can be adapted to a classroom or laboratory setting. A teacher or aide using two
microcomputers can serve up to 40 students per week. Locally developed instructional materials can be
integrated into the remediation process. IPASS is available for R/S TRS-80 models III and IV, R/S Color
disk (32K) Apple Ile IBM/Compatibles. Cassette version no longer available. Adopted in more than 120
school districts in 20 states. Original funding Chapter I. Evaluation data is available upon request.

Requirements An approved microcomputer and printer must be available. A training program is

required for school personnel implementing the program. No prior experience with computers is
necessary.

Costs A fee of $250 is charged for the IPASS software, including computer programs, criterion-
referenced tests, student profile sheets, instructional resource file, and procedure guides for teachers
and students. One copy of these materials is included and permission is given to reproduce any and all
of these materials and programs in quantities necessary for the adopting school district.

Services Demo diskette for IBM/Compatibles, Model III, IV and color Apple Ile available $20.
Awareness materials available at no cost. Visitors are welcome at any time by appointment. Project
IPASS staff members are available to explain and demonstrate IPASS both at in-state and out-of-state
awareness meetings (cost to be negotiated). Trainingis conducted at the project site and is also available
at an adopter site (cost to be negotiated). Implementation and follow-up services are available (costs to
be negotiated). Telephone hot-line is available to adopter districts at any time during normal hours.

Contact  Robert R. Reynolds, Director; Project IPASS; Pawtucket School Department;
Park Place; Pawtucket, RI 02860, (401) '728- 2120,

Developmental Funding: USOE ESEA Title I JDRP No. 82-15 (65/12/82)
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M2C: Math Motivational Ceunters. A pull-out program that provides
intensive remedial instruction.

Audience Approved by JDRP for students in grade 9.

Description In each Math Center, which is set up to operate separately from the math classrooms,
are located state-of-the-art materials for instruction in basic math skills. The M2C instructional
management system provides for diagnosis, through criterion-referenced pretests, of each student’s
strengths and weaknesses in specific skills. Prescriptions guide the teacher and students to appropriate
learning materials which are available in several modes. The management system has been designed
to increase actual time on task to the maximum possible in each class period. Mastery of each
instructional unit is measured by criterion-referenced posttests. A simplified recordkeeping system is
used to document each student’s progress through his or her own curriculum path. The component skills
of mathematics have been tagged with 239 separate learning tasks and a series of matched math action
applications. Each student has a folder in which all of the numbered tasks and applications appropriate
to the level of study are listed withch  offboxes. As the student completes a unit, and passes the test
that goes with it, the progress canbe - orded oa the folder to allow the student to identify the exact
skills mastered and the progress beiny registered. The units also include a concordance of textbooks,
workbooks and coded materials for study %o master the indexed skills. The materials are
cross-referenced to levels, lesson number and page number for each skill.

Each Math Center is under the direction of an instructor who works with the students and reports their
progress to the rezular math teacher. Skill diagnosis and determination of individual needs are first
determined by the regular math class teacher. Computer-assisted instruction is also a part of the center.
The terminals are not only important in providing motivation for the student, they also provide the
opportunity to become literate in the use of computers, a skill becoming more and more essential in the
modern world. Parents are involved as both tutors and learners at the Math Centers. The program is
currently expanding the opportunities for participation in the Centers. Students are able to drop in as
their schedule permits to work on their own and work with fellow students in peer tutoring.

Requirements Center can be established per teachers’ manual directions; however, site visitations
and workshop recommended.

Services Visitors welcome at project site by appointment. Training will be given at workshops. Time
and place for workshops will be sent upon request. Brochures arealso available upon request. Estimated
cost to implement a Center other than computer hardware is $500 per Center, which includes teacher’s
manual, computer software, and training. (This does not include travel to training site). Please note,
M2C Center can be established without the computer component. (See description.)

Contact Carolyn Rosenfield and Raymond Senes; 105 Main Street; Norwalk, CT 06852,

Developmental Funding: ’ JDRP No.83-24 (3/14/83)



STAMM: Systematic Teaching And Measuring
Mathematics. A complete mathematics curriculum that

provides continuous progress in mathematics for students
in grades kindergarten through high school.

Audience Approved by JDRP for students of all abilities, grades K-8. This
program has other materials available for usage with grades 9-12, but no
evidence of effectiveness has been approved by JDRP.

Description The major objective of the program is to provide continuous progress in mathematics
for the entire school experisnce of all students.

The STAMM program represents a complete system that can be adopted or adapted by other districts.
A framework of objectives and assessment by criterion-referenced tests are basic to STAMM. The basic
skills continuum for grades K-8 is covered in levels A, B, C, D, E, F, GE, G, and H. Special materials
are packaged for Chapter I, gifted/talented, and special education. Additional materials are avaijlable
for secondary courses for college-prepatory, general and remedial math students, namely in sequences
of Algebra I, Calculus, Consumer Statistics-Informal Geometry, and Math Competency-Applied Math,
respectively.

The program may be used successfully in many different classroom situations, including small-group
instruction, large-group instruction, individualized instruction, team teaching, and math labs. STAMM
is ideal for states which have enacted laws requiring objective based programs. Since STAMM is based
on continuous progress, it is important for a school using the program to monitor students’ progress
regularly. Resource material is provided for each objective; textbooks, manipulative materials, and
teacher-made resources may be incorporated as well.

In the host district, over 76% of the students tested (grades K-8) scored above the national norm on the
Comprehensive Test of Basic Skills. Prior to implementation, roughly half the students scored above
the national norm.

Requirements The STAMM resource materials necessary for using this program include a teacher
manual for each level or course taught, student test books and student workbooks. STAMM materials
may be used by a single teacher or an entire school system. The more levels involved in implementation,
the greater the gains from the continuous-progress aspect of STAMM. STAMM does not dictate teaching
style and may be used in any classroom setting. Textbooks may be used as an integral part of the
program, but experience advis.s that they be supplemented with teacher-made or STAMM resource
materials. A two-day training session prior to implementation is necessary for teachers and
administrators.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staffis available to attend out-of-state awareness meetings. Training is conducted
at project site or at adopter site. Implementation and follow-up services are avsilable to adopters. Costs
for said services to be reimbursed by requesting institution.

Contact  Sherry Stumbaugh, STAMM Project Director; Jefferson County Schools; 1005
Wadsworth Boulevard; Lakewood, CO 80215. (303) 231-2381.

Developmental Funding: USOE ESEA Title 111 JDRP No. 76-87 (6/23/76)
Recertified (12/84)
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Success Understanding Mathematics (SUM). A
comprehensive mathematics program which uses concrete ."ﬁ
objects and questioning techniques to develop o ’.
understanding.

Audience Approved by JDRP for grades 2-6. The program also has
components in use with grade 1.

Description The program was designed to increase the level of mathematics achievement of
children who were achieving below the level expected. The project materials and teaching techniques
are appropriate, however, with students of all ability levels. Direct instruction is emphasized to facilitate
student interaction in their development of concepts. Teaching strategies described in project manuals
are based on Jean Piaget's research about the way children learn mathematics, specifically elementary
school children’s difficulty with abstract thought and their consequent nced for concrete materials.
Teachers guide students to develop mathematics concepts as students move objects to solve problems.
Computational algorithms are developed through objects to solve problems. Drill follows but does not
precede understanding.

Some unique characteristics of Success Understanding Mathematics include:
(1) Program materials can be used with any commercial text.
(2) Planning for instruction is matched to student needs.
(3) Objectives for mathematical skills include a problem-solving strand.
(4) Criterion-referenced tests for the objectives and recordkeeping materials are available.
(5) Parent involvement and an on-going inservice program provide support for teachers.

Chapter 1 students have made proven advances measured by the mathematics batteries of the

Metropolitan Achievement Test and the Iowa Test of Basic Skills. Mean annual gains scores have ran ged
from 6.6 NCE's (Normal Curve Equivalency) to 13.0 NCE's.

Requirements The program may be implemented by a teacher, school, supplementary program,
or an entire district. Adopters will be invited to visit a demonstration site, to name a local project
coordinator/contact person, to provide release time for teachers and administrators to participate in 1
or 2 days of pre-service training, to ensure that the key elements including the teaching strategies and
on-going inservice will be implemented, to evaluate student achievement, and to provide informativn
about the adoption.

Services Awareness materials are available at nocost. Project publications are furnished to adopters
at cost. Visitors are welcome anytime by appointment at the project site. Project staff is available to
attend awareness meetings. Training is available at project site or adopter site. (Costs to be negotiated.)
One day pre-service training is required; two days pre-service training is preferred. One or two days
follow-up implementation training scheduled three to four months later and a one day on-site follow-up
visit at year end are recommended. (Costs to be negotiated.)

Contact Kathleen Bullington, Project Director; Success Understanding Mathematics,
Des Moines Public Schools; 1800 Grand Avenue, Room 317B, 2430 East
University, Des Moines, 1A 50307, (515) 242-7860.

Developmental Funaing: USOE ESEA Title 1 JDRP No. 80-55 (2/11/81)
Recertified (1/85)
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Team Accelerated Instrruction: (TAI) Mathematics

Audience Approved by the JDRP for grades 3-6.

Description Team Accelerated Instruction (TAI Math) is a program that helps teachers to meet the

diversity of student needs within the math class. It combines quality interactive instruction with the
power of cooperative learning to:

Accelerate the achievement of all students.

Maximize teaching and learning time.

Enhance student motivation and attitudes toward math.

Improve students’ social interaction.

Students receive concept instructions from the teacher in small homogeneous teaching groups. They
then practice the skills learned in 4-5 member heterogeneous learning teams at their own pace on
materials appropriate to their specific needs. -

Al Math instruction is organized into 13 paperbound non-consumable student skill books. Each
classroom set of books contains skills ranging from advanced addition to pre-algebra.

The program also includes comprehensive teacher materials which make it easy for teachers to plan,
teach, and manage the math program effectively.

TAI has proven effective in five field experiments which involved random assignment of classes to TAI
or conirol treatments. Differences between TAI and control classes in grade equivalent gains on the
Comprehensive Test of Basic Skills Mathematics Computations had a median ration of mor~ than two
to one.

Requirements TAI does not require aides or special personnel of any kind. Training of teachers
can be accomplished in a single day, the cost to be negotiated. Materials provided include non-
consumable student books, test books, test answer books, teacher’s manual (including concept lesson

guides), homework, and facts tests at a cost of $420 per classroom. These materials replace traditional
textbooks.

Services Awareness materials are available at no cost. Visitors are welcome at Project site by
appointment. Arrangements can be made if given acvance notice for visitors to observe the program in
use in various settings. Project staffis available for awareness meetings (cost to be negotiated). Training
is conducted at the adopter site. Implementations and follow-up services are available to adopters.

Contact Barbara M. Luebbe, TAI Project Director, Center for Social Organization of
Schools; 3505 N. Charles St., Baltimore, MD 21218, (301) 338-8249.

Develcpmental Funding: NIE, OSE : JDRP No. 84-5 3/23/84
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Title I Mathematics Computer Assisted Instruction (CAI). A
diagnostic/prescriptive pull-out mathematics program with students
receiving 10 minutes of daily concentrated drill on CAL

Audience Approved by JDRP as a mathematics program for Title I students in grades 3-6.

Description Lafayette Parish had an effective diagnostic- prescriptive mathematics ESEA Title I
pull-out program. In order to increase growth in mathematics, computer-assisted instruction was added
to an already effective math program. The program is operated with close coordination of math-lab
instruction and daily CAI drill. The CAI program adjusts instructions to the level of the students and
provides immediate feedback to the student. The CAI program provides daily, weekly, and monthly
descriptions of progress and areas of difficulty which the classroom teacher can use to correct specific
conceptual misunderstandings. Classroom instruction is imperative in providing conceptual
understanding and remediation. Daily CAI drill provides the practice which Title I atudents especially
need. This particular program was operated with 40 minutes a day of mathematics laboratory time and
10 minutes of CAI. The particular program was devised by Computer Curriculum Corporation of Palo
Alto, California.

The addition of CAl instruction produces significantly superior achievement when compared to standard
mathematics laboratory instruction.

Requirements Math Lab-CAl can be adopted to supplement any regular program if 200 students
are enrolled. Two to three days of inservice training are necessary. The project used Computer

Curriculum Corporation Programs from Palo Alto, California. Correlation between your project and
CAI must be established.

Costs In addition to your regular program, the added dimension of Computer Assisted Instruction
costs approximately ©200 per student if at least 200 students are enrolled. As the number of students
in the program increases the cost Jecreases proportionately. Since installation costs occur only in the
first year courses or purposes, the numb r of students can be reduced.

Services Awareness materials are available. Visitors are welcome at project site anytime by
appointment. Project staffis available to attend out-of-state awareness meetings (costs tobe negotiated).
Training is conducted at project site (costs to be negotiated). Training is also available at adopter site

(cost to be negotiated). Implementation and follow-up services are available to adopters (costs to be
negotiated).

Contact Mr. Marion J. Cortez, Supervisor; Federally Supported Programs; Lafaystte
Parish School Board; P.O. Drawer 2158; Lafayette, LA 70502, (318) 232-2620,
EXT. 307.

Developmental Funding: USOE ESEA Title 1 JDRP No. 82-46 (9/25/82)
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DPI. A diagnostic, prescriptive, individualized inathematics program.
Audience JDRP approved for students, grades 7-9.

Description The heart of the DPI curriculum consists of 23 "advancement tracks" or levels which
encompass key learnings in aritl.metic, pre-algebra, algebra, and geometry ranging in difficulty from
grades 4-10. For each track—or continuum—a sequential set of about 15 study packets (daily lessons)
is available. Results of a criterion-referenced pretest are the basis on which teachers diagnose each
student’s strengths and weaknesses to determine placement of that student in the appropriate study
packet and track. Each packet—which concentrates on a single objective—contains practice exercises
which are written in a mul. 'ple-choice format together with explicit instructions. After students
complete four study packets, a “heckpoint test is given. Successful students advance to the next packet
or track, while unsuccessful students are retaught the skills just tested and then given an alternate
checkpoint test.

Frequent, brief evaluation of progress occurs and, ideally, students spend one period a week in a math
lab for classroom support activities.

Concact Roger W. Shickler, Project Director; Project DPI; Long Beach Unified School
District; Franklin Junior High School; 540 Cerritos Ave.; Long Beach CA 90802,
(218) 437-8212,

Developmental Funding: Calif. Comp. Ed. (SCE) JDRP No. 80-20 (5/19/82)

"GO-Metric": A Supplemental Low-Cost Metric

Curricalum. A low-cost metric curriculum that
supplements existing programs.

Audience Approved by JDRP for students of all abilities, grades 5-8.

Description The unique design of "Go-Metric" provides interested
metropolitan and rural scheol systems, as well as communities, with a model for incorporating metric

education into existing instruciional programs at minimal additional cost and with no additional
personnel.

This innovative program includes an elementary and secondary curriculum for all pupils in the school
population and identifies a range of teaching techniques involving the pupils in a variety of hands-on
activities using metric equipment. Audiovisuals and games are also utilized to accommodate the special
needs of all students. To provide additional in-depth understanding of metrics, the inservice requires
teachers to participate in the same metric exercises that are used in the classroom. The curriculum is
arranged so that it does not intrude on an already crowded schedule Hut enhances metric instruction
as teachers integrate it into appropriate instructional areas.

Upon request by school systems implementing the program, trained personnel are available to conduct
a 16-hour inservice for school personnel. Content of this inservice includes background in metric
measurement, orientation to the curriculum guides, use of metric equipment. and a plan for
implementing the program within the regular curriculum.

Contact John E. Roller, Director; "Go-Metric" Project; or Roger E. Kruse, Director of

Federal Programs; Tulsa Public Schools; 3027 S. New Haven; P.0O. Box 470208;
Tulsa, OK 74147, (918) 745-6481.

Development Funding: USOE ESEA Titles Il and IV.C JDRP No. 78-195 (8/10/78)
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Mathematics Achievement Program (MAP). A v,
pull-out remedial math program. Approved by JDRP for the ¥
educationally disadvantaged children, grades 2-5. 5‘

»
Description To help students overcome difficulties in computation concepts z
and application skills, eligible students are scheduled into centers and provided
instruction through a diagnostic/prescriptive system. Scheduling students is a
cooperative effort of the Chapter I teacher and the regular classroom teacher
which insures daily instructional sessions without interruption of classroom
math or supportive instructional electives, and no more than one interruption weekly of all other major

subject areas. The Chapter I teacher incorporates pupil needs revealed in the classroom with needs
diagnosad in the center to promote maximum learning transfer.

Using a compositeanalysis of several criterion-referenced achievement tests, an individual Math Profile
is developed for each student. Behavioral objectives are used to formulate a prescription to meet the
interests and needs of each pupil. The Cross-reference Guide supplies information onmaterials available
in every center to be used in remediation of a stated skill. Each MAP Learning Center is staffed with a
certified elementary teacher and aide who serve about 62 pupils. Thirty-minute instructional sessions
are conducted in small groups; teacher-pupil ratio 1/6.

Aoxct W*

Contact John W.Williams; Mathematics Achievement Program; Chester Upland School
District; 18th and Melrose Avenue; Chester, PA 19013, (215) 447-3885.

Developmental Funding: USOE ECIA Chapter 1 JDRP No. 82-89 (7/22/82)
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SECTION F: Basic Skills—Multidisciplinary

BASIC: Basic Adaptable Skills for the Individual Child F-1

Catch-Up F-2
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness | On Site Visit. Awareness Staff Costs Certified Trainers | Training Time
Available Costs Available Material Available Available Required
PROJECT Page # | NDN | Other | Hon | Trav | PD | Home| Adopt| Free | Video | F/S |Other|Home | Adopt| Hon | Trav | P.D. (State) (days)
Site | Site |Paper Site | Site

BASIC F-1 4 v v v v v v v v v None 2
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Dayton F-20 v vV |v| v v v v v v v None 1
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R-3 F-14 v vV |V | ¢V v v v v v GA 1
Read-Write F-16 v vV |v v v v v v v None 1
STL F-16 v v i iviviv | |v ]| v viviv]|v | v]v CA TN i
SAIl F-17 v v v v v v None 1
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BASIC: Basic Adaptable Skills for the Individual Child. Offers
training in the Primary Education Program (PEP). The PEP program is a
highly structured, sequential, and individually prescribed curriculum in
readiness, mathematics and reading.

Audience Project BASIC was approved by JDRP in 1978. Currently BASIC is a Follow Through
Resource Center focusing on early childhood education. The PEP curriculum has been adopted
successfully by public and private day care facilities, nursery schools, preschool and elementary
handicapped programs, kindergartens and first grades.

Description The Primary Education Project (PEP) was designed for children from preschool
through the early primary grades. PEP, an individually prescribed program, is based on the concept
that cognitive development proceeds in an essentially hierarchical fashion; certain abilities appear
earlier than others, and early appearing abilities comprise building blocks or pre-requisites for acquiring
more complex abilities.

The objectives of the PEP program are met by using a combination of structured curricula and informal
child selected activities. The structured curricula include components in quantification, classification,
visual motor, auditory motor, general me*or and letters and numerals. Each componcnt emphasizes
student self-management skills, positive reinforcement, continuous pupil progress, accurate and
well-defined recordkeeping, and parent involvement. The curriculuin is characterized by five critical
elements; structured curricula for each content area comprised of a series of behavioral objectives
arranged in a hierarchical order by unit and level; an assessment system of criterion-referenced tests
matched to curriculum objectives; a management system designed to provide individual prescriptions
and learning experiences; individualized instructionz! materials and teacher-constructed materials;
and a monitoring and recordkeeping system depicting the location and mastery level of every student
in each area.

The structured curricula just described are complimented by learning experiences in which children are
encouraged to integrate and further develop their cognitive skills by engaging in self-selected and
self-defined activities, and by interacting with peers in the course of learning tasks. The activities
required to keep an individualized classroom running smoothly are termed management skills and are
an integral part of BASIC's PEP urogram.

Requirements The decision to replicate any part of BASIC should be jointly shared by
administrators, teachers and parents. Teachers are trained in implementation and monitoring. The
Resource Center assists with preservice and inservice training and provides continued assistance for
the first year. Special emphasis is placed on the individual school's management needs and evaluation.

Services Awareness materials are available at no ccst. A slide-tape and video tapes are available
on loan. Visitors are welcome by appointment. Training is provided either at the project site or at the
adopter site. Follow-up assistance is available to adopters for one year. Cost of replication varies with
school size, degree of implementation and equipment already available. The cost for all components of
the PEP curriculum will be between $800 and $1000. Minimal replacement costs would be expected in
the following years, usually not exceeding $100.

Contact Kathlcen Haug, Resource Center Coordinator; Sibley School; Montevideo,
Minnesota 56265. (612) 269-6471.

Developmental Funding: ESEA Title I JDRP No. 74-124 (12/16/74)

luy

F-1



Catch-Up. A diagnostic/prescriptive program in reading and/or math.

Audience Approved by JDRF for students in the lowest quartile in reading or math, grades 1-6.
This program has been used successfully with students at other achievement levels and in grades K-12.

Description Project Catch-Up is a laboratory program of continuous diagnosis and pinpoints
teaching in reading and/or math skills for underachieving children that can be adapted into any existing
reading or math program.

Classroom and iaboratory teachers work closely to identify program participants and formulate a
laboratory schedule that does not cause any child to miss reading or math in the regular classroom.

Laboratory teachers identify individusl needs by means of continuous diagnostic testing. They then
select raaterials and methods from a wide variety of high-interest resources available in the laboratory
to meet the child’s needs. Children spend an average of one-halfhour per dayin the laboratory, in groups
of one to four, working with the teacher on skill deficiencies. The program is designed in such a way
that each child experiences success and moves toward the acquisition of more difficult skills armed with
increased confidence.

A list of recommended instructional materials and equipment, selected by project teachers, is available.
Results can be achieved with limited resources if a diagnostic prescriptive method is used in a
success-oriented environment.

With a few well-developed techniques, teachers have made participating children feel that the lab is
“their lab" to such a degree that it has become necessary to have guest days to satisfy the desire of cther
children to participate even in a small way in the laboratory. Project Catch-Up’s special events for
parents consistently draw more parents than any other school function.

Achievement: Students have on the average at least doubled their rate of growth in math and reading
skills as measured by the CTBS and the CAT.

Requirements A school district interested in adopting or adapting Project Catch-Up should be
able to: provide a laboratory-type setting of any size (we started in a closet, but at present have a
classroom); administer diagnostic tests to participating children; provide professional instruction to
meet diagnosed needs; and use high-interest materials insofar as they are available. The project can be
adopted by a grade level or.a school, and it can offer instruction in reading, math or both.

Services Project staff is available to attend out-of-state awareness meetings. Training is available
at adopter site (costs to be negotiated). Implementation and follow-up services are available to adopters
(costs to be negotiated). A Starter Kit costs $20. Diagnostic tests are needed for each participant.
(Approximately 50¢ per student in math and 96¢ per student in reading.) A small budget is
recommended for instructional materials for each laboratory. (Approximately $400.00 per lab.) Inservice
is recommended. Inservice costs are negotiable.

Contact FayHarbison; Project Catch-Up; P.O. Box 2506; Newport Beach, CA 92663. (714)
548'42400

Developmental Funding: ESEA Title | JDRP No. 34 (4/4/73)
Recertified (10/84)
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CHAPTER 1 H.O.T.S. : Higher Order Thinking Skills Project. An

alternative approach to Chapter 1 for grades 4-8 in which compensatory
services consist solely of higher order thinking activities.

Audience Approved by PEP for Chapter 1 students in grades 4-6 in both reading and math. This
program has also been used successfully with Chapter 1 students in grade 7, learning disabled in grades
4-6, and gifted in grades K-2.

Description The project replaces traditional drill and practice activities and content instruction in
compensatory programs with thinking activities designed to generate the gains in basic skills expected
from Chapter 1programs. Students’ thinking abilities and sovial confidence are improved in the process.
The goal is to provide students with conceptual skills to learn the more sophisticated content of the
upper elementary grade levels the first time it is taught in the classroom. The program is conducted in
a lab, equipped with Apple computers, with a detailed curriculum and a teacher trained in Socratic
dialogue teciiniques. Computers are used to enhance motivation and improve students’ ability to
self-monitor their own comprehension. The latter is enhanced due to the computer’s ability to respond
to students’ ideas as fast as they can think of them. A detailed curriculum provides dialogues to improve
the key thinking skills of metacognition, inference from context, decontextualization, and information
synthesis. Students’ increased abilities to articulate ideas and eiigage in sophisticated conversations
enhance their language use and ability to learn content, with gains in both reading and math. The
program operates as a pull-out. Students are in the program for 35 minutes a day, four days a week,
for one to two years. In the first part of the period, the teacher engages students in sophisticated
conversations. Students are then given a challenge to solve using the computer. They later discuss their
findings, approaches, and results. Students proceed through the program sequentially, with no
management system and no grades. Teacher judgment determines the pace through the curriculum.
Success is demonstrated by products generated by each student, how they articulate their findings, and
the results they record.

Evidence of Effectiveness As a result of participation in the program, Chapter 1 students in
grades 4-6 improved their performance in reading and math to a greater extent than national ave 1ges
and control groups, while also improving thinking ability as measured by the ROSS and "Inference from
Context” measures. Improved self-concept and improved participation in content learning in the

classroom were clso evident. Studies were conducted in 11 schools encompassing a wide range of ethnic
characteristics.

Requirements The program requires a computer lab and an experienced teacher who is trained
in shifting from teaching approaches such as lecturing, refereeing, and linear sequencing to Socratic
coaching techniques. A week-long workshop is provided to train teachers in these techniques. Ongoing
costs will vary according to the number of students; whether part- or full-time staff is used, and the
amount of the needed equipment the schools already have. Compared to Chapter 1 programs nationally

that use experienced teachers, the overall cost of this program is less, even taking equipment costs into
account.

Services Awareness materials are available at no cost. Project staffis available to attend out-of-state
awareness meetings and for training and technical assistance (costs to be negotiated).

Contact Dr. Stanley Pogrow, University of Arizona, College of Education, Tucson, AZ
85721, (602) 621-1305.

Developmental funding: (1.8, Department of Education; Ford Foundation PEP approval number: 88-12
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CLIMB: Coordinated Learning Integration -

Middlesex Basics. A program for excellence in basic
skills in reading and mathematics.

Audience JDRP approved for students of all ability levels K-12, including
Chapter I, special education and migrant education.

Description The goal of Project CLIMB is to improve the performance of all students in reading,
writing, and mathematics through the following components:

A skills-based program of instruction produced by teachers which includes:

¢ Skills Arrays. Identifies reading and mathematic skills K-12.

e Writing Package. Connects reading-writing-thinking skills to all content areas.
o Criterion Referenced Tests. Diagnoses and evaluates student performance.

e Simplifiei Recordkeeping System. Monitors continuous student progress K-12.

Training which prepares staff to implement the program in reading/writing, and/or mathematics.
Training includes:

* use of the curiculum package,

* correlation of adopting district’s curriculum materials, testing, and objectives to CLIMB skills
arrays,

teacing strategies and techniques,

procedures for classroom implementation,

content reading and study skills strategies for all disciplines, and

follow-up training designed to meet the needs of adopting districts.

Amanagement design which corrdinates and integrates personnel, materials, and serives. Management
design

* provides a design for communication between classroom instruction and support services;

* provides a system for coordination of instruction across grace levels,

* fosters a unified approach to achieve instructional goals, and

* delineates administrative role for project coordination.

Requirements Teachers and administrators participate in a two day training for effective
utilization for CLIMB curriculum and management design. A follow-up training session is
recommended. Teachers must be supplied with the CLIMB curriculum materials. The program can be
adopted in either reading, writing, and/or mathematics at any or all grade levels. The program can be
adopted for the regular classroom, Chater I, special education, migrant education, and gifted programs.

Costs Start up costs are aproximately $40 to $125 per classroom teacher for curriculum materials
and supplies. Maintenance costs are minimal. Training costs are negotiable.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time

by appointment. Project staff is available to attend out-of-state awareness meetings. Training is
conducted at project site or adopter site. Implementation and follow-up services are available to
adopters. All costs are negotiable.

Contact Barbara Brenner, Director; Project CLIMB; Middlesex Public Schools;

Administration Offices; Kennedy Drive; Middlesex, New Jersey 08848, (201)
9€8-4494.

Developmental Funding: Nd TEEA 2&D, USOL ESEA Title IV-C JDRP No. 81-44 (1/28/82)
Recertified (9/85)
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Computer-Assisted-Diagnostic-Prescriptive Program (CADPP) in
Reading and Mathematics. A computer-managed program generating

personalized educational plans (prescriptions) for a diagnostic/prescriptive
approach to instruction.

Audience Approved by JDRP as a reading program for grades 3-9 and as a mathematics program
for grades 3-7.

Description The CADPP Software Progam was designed to assist teachers who utilize a
diagnostic/prescriptive approach to teaching. the CADPP software generates customized learner
prescriptions and individualized educational plans. The relational data base permits the user to load
files with: 1) learning characteristice of individual students to include age, instructional level, identified
learning modality; 2) a skills list or continuum; and 3) skill related characteristics of available
instructional materials to include readability level, interest level, and learning modality.

When the skills file, students file, and instructional materials file are loaded, customized prescriptions
can be produced for each participating student, based upon the skills requested.

Since 1979, the CADPP Software Program hasbeen adopted in 45 states by 1,900 schools. Approximately
3,600 staff (user’s groups) have been trained with over 15,000 classrooms participating.

The CADPP software requires no programming skills and is menu driven. It can be used in all
curriculum and content areas. The program can be utilized by one classroom teacher, a total program
staff, or district wide. It has been used to meet the guideline requirements of ECIA Chapter 1 and
Migrant Programs, competency based education programs, standards of learning, and special education

- programs.

Program effectiveness at the developer site is documented by a month and a half gain per month of
instruction, utilizing the SRA Achievement Series, the California Achievement Test, and the CADPF
CRT Series. Sustained gains studies support retention of gains. Adopting sites document similar gains.
The goal of CADPP is "to aid the teacher in making an accurate diagnosis of student needs in reading
comprehension and mathematics computation skills." The goal was developed to assist economically
disadvantaged students in decreasing tke educational gap between achievement test scores of the
disadvantaged and non-disadvantaged students. This gap has historically been documented by the
efforts of the ESEA Title I program in the 1970's and early 1980’s (later referred to as ECIA Chapter
1). Although the initial goal of the program was directed to the disadvantaged student, the currectn
utilization of CADPP in 45 states has drawn the attention of other populations. CADPP has been
implemented by Adult Basic Education programs, Special Education programs, correctional
institutions, hospitals for interned children, and community/junior colleges. This diversity of adopters
has increased the scope of CADPP.

Requirements The software operates on the Apple I+, Ile, IIc, TRS 80 Models 111, IV, and 1000.
The program requires 64K, two disk drives, 80 column card, monitor and printer. The system is
multi-user and not copy protected. The program disk has a capacity for 150 skills for two curriculum
areas. The student file is limited to 100 students with the following characteristics: name, age, grade,
gender, reading level, learning modality. The prescription file has alimit of 1,600 instructional activities
per disk which can include: workbooks, computer software, audio-visual materials, games, basal
programs, and teacher-made activities.

Services Awareness materials are available at no cost. Visitors are welcome at project sive by
appointment. Demonstration sites are also available for visitation by appointment. Project staff and
certified trainers are available to attend out-of-state awareness meetings; conduct training either at
adopter site, or developer/demonstration sites; and to provide follow-up services at adoption site and/or
through written correspondence and telephone consultation. Costs are negotiated for services that
require travel for CADPP staff. A fee of $249 is “harged for the CADPP software, which can be copied
within the adopting district. Members of consort.ams pay a $50 user’s fee, and $249 is charged to the
consortium. Updates and revisions are forwarded at no extra charge, and consultation from CADPP
programmers and/or administration is included in this cost. The CADPP Criterion-Referenced Tests
(optional material) are available at $3 a booklet.

Contact Debra J. Glowinski, TEC, Inc.; 232 W. Sabal Palm Place, Longwood, FL 32779.
(407) 774-8968.

Developmental Funding: USOE ESEA Title I JDRP No. 79-16 (8/12/79)
Recertified (12/84)
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Deficiency Skills Learning Lab. A learning lab
designed to teach the basic skills of reading, language arts,
and mathematics to low achieving junior and senior high
school students.

Audience Approved by the JDRP for all students grades 6-12.

Description The purpose of the learning lab is to provide students with effective instruction in
order to master « ssential basic skills in reading, language arts, and mathematics. The skills will enable
students not only to survive in the "real world" but also to learn advanced secondary subject matter.

The program thus provides junior and secondary students, who are "at risk" for possible school failure
and illiteracy, with a bridge to the future,

The educational significance of the program has been demonstrated by students using pre/post test
results on the California Achievement Test and the Stanford Diagnostic Reading and Mathematics Tests.

Gains made by the students over a five-year period have been greater than conventional standards for
determining educational significance.

Requirements In order to adopt this program, a school must: (1) implement the diagnostic
assessment, educational prescription and curriculum components; (2) commit necessary resources (e,
staff and classroom space) to operate the program; and (3) support the philosophy of the program.

”
-~V

Services On-site visits are welcome and project staff is available for inservice training, Training is
conducted at the adopter site. Implementation, follow-up and evaluation services are available to
adopters. Costs for all services available to be negotiated.

Contact Mrs. Sandra R. Lay, Seneca High School of Oconee County, Seneca, South
Carolina 29678, School District (803) 882-4619 or (803) 638-9691,

Developmental Funding: Appalachian Regional Commission JDRP No. 85-2 (2/26/85)
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Early Childhood Preventive Curriculum (ECPC). A
program for high-risk first-grade students developing the
perc:ptual, cognitive, and language skills they need to
respond successfully to beginning reading instruction.

golel To)

Audience Approved for identified high-risk first-grade students. It has been
used in other settings with primary learning-disabled children and children
whose pre-reading perceptual skills development shows limited beginning reading ability.

Description The project focuses on high-risk first-grade students by means of an individualized
diagnostic curriculum. (High-risk children are those who have normal capacity to learn, but who begin
first grade lacking pre-reading perceptual skills and exhibit poor concept and/or oral language
development). Classrooms are established as primary learning laboratories, in which the enviroiiment,
management, and materials facilitate small-group instruction and independent. learning. Teachers
receive special training in diagnostic teaching skills and in individualizing instruction.

Using results of criterion-referenced tests, the teacher prescribes for pre-reading perceptual needs.
Self-correction, self-direction, reinforcement for learning, pre-reading skills development, and listening
skills are all interwoven in an all-day first-grade program that includes small-group reading instruction.
(For other children who lack independent reading ability, the criterion-referenced assessments provide
the teacher with a means of identifying learning needs and styles).

Although primarily utilized as a full-time. self-contained unit, the program can be implemented on a
resource or part-time basis. It is particularly successful with Chapter I type students.

Requirements Any experienced primary teacher can implement the program following training.
Attendance at a three-day workshop is essential for adoption. A support-resource person (curriculum
specialist, reading teacher/coordinator, psychologist) knowledgeable in the program should be available
to advise and assist the teacher. Any primary classroom can be used to create a student
learning-centered environment. No special equipment is necessary.

Services In-depth awareness materials are available at no charge. Visitors are welcome by
appointment at project and at demonstration sites around the country. Awareness sessions are offered
at potential adopter sites (honorarium and expenses must be paid). Materials may be purchased without
adoption training. Technical assistance in preparing adoption/adaptation proposals is available at no
cost. Project-developed Pre-reading Assessment test and various guides must be purchased from the
project. Manuals and guides are costed per teacher. Some materials are per school/district usage.
Utilization of Listening Lessons components requires purchase of multiple copies of paperback books
and cassette tapes. The adopter is responsible for travel, per diem and honorarium of trainer.

Contact Nathan Farber, Director; ECPC Program; 9240 S.W. 124 St.; Miami, FL 33176.
(305) 261-5445.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-57 (65723/74)
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IMPACT: Improving Minimal Proficiencies by
Activating Critical Thinking. A Staff Development

Project to integrate critical thinking skills into and across ™ »
content areas.

Audience Approved for students grades 6-9, and effectively used by
teachers of students at all grade levels (K-college), subject areas, and ability
levels, but especially with at-risk students.
Description Learning the mechanics of basic skills is not enough. Real
competency requires training in critical thinking. IMPACT focuses on staff training to infuse the direct
teaching of critical thinking into existing curriculum. IMPACT’s instructional approach has three
essential components: a universe of 22 critical thinking skills; a model lesson format; and 10 teaching
behaviors that activate student use of critical thinking. The training materials model proven methods
for associating subject-matter content with such thinking skills as Comparing and Contrasting,
Classifying, Ordering, Patterning, Identifying Relevant and Irrelevant Information, Cause and Effect
relationships, Predicting, and Logical reasoning. Program validation has shown that IMPACT students
significantly (p>.01) outperform similar control students in mathematics applications, reading
comprehension, and critical thinking skills after only one semester in the program. The IMPACT
Universe of Critical Thinking Skills, 10 teaching techniques, and lesson format are presented in six
consecutive sessions of the IMPACT Level I seminar. Sessions include:

¢ Review of literature ana research. /Demonstration of technique

» Group interaction /Lesson simulation
During Level I training, experts demonstrate ten teaching behaviors that encourage and reinforce
thinking skills (e.g. cuing, probing, and reflection with wait-time). Trainees receive supervised practice
for lesson reinforcement and integration. Following the seminar, participants further develop their
skills by:

 Teaching the thinking skills listed in the IMPACT Universe of Critical Skills.

¢ Practicing the teaching strategies with their students.

¢ Observing each other teach IMPACT lessons in the classroom.

* Receiving/Reviewing feedback on the peer-observation findings.

¢ Creating original IMPACT based lessons.
Teachers easily integrate the three key IMPACT components into their instructional program by first
adapting sixty model practice lessons based on either language arts or mathematics and then creating
their own lessons. The curriculum materials, available only to IMPACT graduates, demonstrate both
planning and instructional elements. The planning elements include: the identification of the thinking
skills implicit in the standard curriculum, the prerequisite thinking skills, the behavioral objective,
materials and equipment. The lesson design, based on the Hunter model, incorporates the instructional
elements of Orientation, Direct instruction, Guided-practice and Closure.

Requirements IMPACT training occurs at two levels. For classroom implementation, the project
recommends that a district enroll a team of at least two teachers and their site administrator in Level
I training, an intensive 18-hour inservice (3-day) that models the infusion of the IMPACT approach. To
become a Level II District/Site Trainer, a Level I graduate must have (1) been appointed by the district;
(2) taught 20 IMPACT lessons; (3) filed a plan to disseminate IMPACT within the district for two years;
and (4) completed a Level II seminar.

Services Awareness materials are available at no cost. With advance notice, arrangements can be
made for visitors to observe the program in use at demonstration sites located nationwide. Project
personnel is available to make out-of-state Awareness Presentations. Training is conducied nationally
at the project site, adopter sites and pre-arranged advertised locations. Training registration fees are
pre-set annually on the basis of pro-rated cost recovery. Technical assistance, follow-up and evaluation
services also are available to adopters on a cost-recovery basis.

Contact Current information about training locations and fees may be obtained by
contacting Phi Delta Kappa; Eighth St. & Union Ave., Box 780, Bloomington, IN
47402-0789; (812) 339-1156; or S. LeeWinocur, Ph.D., National Director, IMPACT;

Centerfor the Teaching of Thinking; 21412 Magnolia Street; Huntington Beach,
CA 92646; (714) 964-3106.

Developmental Munding: ' JDRP No. 83-17 (3/8/88)
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Interdependent Learning Model (ILM)/ "Games
Children Play" Atlanta Public Schools. This model
uses instructional games and pupil self-management
methods with children to tzach them traditional academic
skills, positive socio-cultural attitudes and behaviors.

Audience Approved by JDRF for grades K-3. This model may also be
implemented in grades 4-6.

LEARNING

Description The Interdependent Learning Model is a comprehensive, structured approach to
full-day instruction for children in preschool through the sixth grade. The model’s developmental goals
for children are to teach them cooperative, independent and interdependent behaviors; problem-solving
skills, and positive attitudes toward learning. The model’s teaching-learning methods are based on the
principles of cognitive-developmental, group process, and programmed instructional theories.
Instructional games, the primary vehicles for teaching and learning in ILM classrooms, are used to
implement these principles. The games--called Transactional Instructional Games--are designed ‘o
further the acquisition of problem-solving skills, promote language deveiopment, and help children to
become self-motivated, self-reliant learners. Teaching materials, based on children’s cultures and
environment, include Table Games, suitable for instruction in every subject; Conversation Games,
which reinforce verbal fluency, creative expression and logical thinking; and Street/Folk/Musical
Games, which develop physical dexterity and coordination, social and academic skills, The Integrated
Skills Method (ISM) which emphasizes teacher responsiveness to children’s interests and learning
styles, is used to coordinate small group reading instruction.

The ILM uses a classroom management system that includes room arrangement, grouping, classroom
rules, team functionirig; pupil self-scheduling, recordkeeping, and evaluation. Model classroom,
arranged by interest areas, provide a variety of learning activities. Generally, children work in small
groups, independent of direct adult participation. Mixed skill-level grouping is encouraged so that
children can learn from their peers. The children schedule the majority of their own work, record and
evaluate the results of their efforts, Teachers and Instructional Assistants share the responsibility for
facilitating the children’s progress toward the developmental goals.

Requirements Program may be implemented in a single class, on a grade level, or in preschool,
kindergarten, and grades 1-6. Training in the model’s methods may be arranged for one or more teacher
trainers, for groups of teachers or supervisors. It is always desirable for supervisory staff to participate
with teachers in the training. Three days are required to train new staffto adopt either the mathematics
or the reading program. The cost of a mathematics adoption includes six manuals and classroom
materials. The cost of a reading program adoption will vary according to the ages or grades of the children
involved. The Integrated Skills Method reading program is an integral component of the educational
model, and is difficult to implement effectively alone in classrooms that have a full complement of
children. The reading program has been employed with dramatic results in small special education
classes, however. Schools and school systems who wish to adopt the entire model or the reading program
should expect to implement the methods for at least one full year. That is sufficient time to produce
significant positive results, ILM Adoption Projectsare also expected to establish a formal plan to
evaluate the effects of the adoption on the children.

Services Awareness materials are available at no cost. Visitors are welcome by appointment for
guided classroom visits at the Atlanta, GA and District 18, New York Demonstravion Projects. Training
for administrators, supervisors, teacher trainers, teachers, and support staff is available at the adopter
site (travel and per diem costs to be negotiated), or at the Demonstration Projects (adopter pays only

its own costs). Implementation observationsand follow-up services are available to adopters at nominal
costs.

Contact Harold Freeman, Jr., Director, Interdependent Learning Model; Fordham
University; 118 West 60th Street; New York NY 10028. (212) 841-5280/82,

Developmental Funding: USOE Follow Through JDRP No. 77-121 (8/17/77)
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Kenosha Model: Academic Improvement Through Language

Experience. An individualized program to improve communication skills
utilizing the language experience approach.

Audience Approved by JDRP for students grades K-2. This program has also been used in other
settings with grades 3-10.

Description Public and nonpublic school classroom teachers refer low-achieving students to the
Chapter I resource room for individual assessment. Following the educational assessment, the resource
teacher selects those students with the greatest need. A Personalized Performance Plan is developed
that considers the area of deficiency, the student’s learning style and the instructional techniques to be
followed in correcting the deficiency. The plan is flexible and can be modified as the needs of the student
change. The language experience approach to instruction is utilized. Instruction follows the assumption
that students can speak about that which they have experienced, write about that which they have
spoken and read about that which they have written. Student authorship at all grade levels is requisite.
At the parent project, a teacher and two aides serve each resource room. Instruction is individualized
and takes place in small groups. This project serves approximately 1,200 students during the school
year. Intensive inservice and parent participation are essential components of this program.

Target schools are established by low-income guidelines. Students served are selected from those scoring
in the lowest three stanines on standardized tests. Kindergarten students are selected from those
referred by classroom teachers.

The model has been proven to be effective for limited English proficient students as well as the Chapter
I target population. The approach is also used successfully to supplement the standard text in many
reading/language arts programs.

Requirements The staff must be committed to the language experience approach to instruction.
The experience/talking/writing/reading format must be followed. Potential adopters are encouraged to
send staff members to visit the program. A one day training session, conducted by the Kenosha Model
staff, provides motivational and instructional techniques for implementing the program.

Services Awareness materials are available. Visitors are welcome any time by appointment at
project site and additional designated d» nonstration sites. Project staff is available to attend out-of-
state awareness meetings (costs to be 1. _.tiated). Training is conducted at project site (adopter pays
only own costs). Training is also available at adopter site (trainer travel and per diem must be paid).
Implementation and follow-up services are available to adopters (travel and per diem must be paid).The
program uses existing staff. No additional materials are required.

Contact TomZuhlke, Program Director; Kenosha Unified School District; 3600-52nd St.;
Kenosha, WI 53142 (414) 656-6378.

Developmental Funding: USOE ESEA Title 1 JDRP No. 78-184 (56/23/78)
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Model Classrooms’ Computerized Classroom Management System

(CLASS). A classroom management system that allows each student to work
within the regular classroom at his or her individual math, reading and
language achievement levels.

Audience Approved by JDRP for all students of all ability levels, grades 1-6. Software can also be
used for secondary programs.

Description This Washington State program was developed by Urban Rural Racial Disadvantaged
(URRD) funds to remedy the basic skills deficiencies of disadvantaged students. The classroom
management system was subsequently refined for use by all students in regular classrooms. The
program usually takes place in the morning and lasts until lunch. During this time, students work
independently and in small groups on assignments keyed to their individual achievement levels. These
assignments are determined in student-teacher conferences. Bicultural students can receive
assignments in their native language if they prefer.

Evidence Of Effectiveness This classroom management system teaches students how to
become responsible for their own learning. They, with their teacher determine the rules and procedures
to be followed in the classroom, and they perform the daily chores required to maintain an orderly work
environment. Student progress is assessed weekly. Students have access to their personal progress
records and are responsible for suggesting the direction of their program for the following week.

A training workshop is conducted either at the adopter site or at a regional workshop. During the
workshop, participants learn to select and organize placement tests, cross-reference materials, design
class profile sheets, and establish a student-managed classroom organizational plan.

Model Classrooms’ Computerized Classroom Management System (CLASS) consists of three separate
programs: a file initialization program which establishes a student record file, an assignments file, and
a chapter objectives file; a student update program; and a report generator which prepares and prints
student prescriptions, class profiles, and student summaries. The CLASS system is available for the
Apple II and TRS-80 Models III and IV.

Requirements Workshop participants must supply the following materials and equipment: a
textbook for any subject or 10 objectives and assignments for students. CLASS can be implemented in
any classroom environment with an unlimited number of students.

Costs Cost for the training workshop is negotiable. All ,articipants receive a comprehensive
instructional manual on the application of CLASS in the classroom management setting. The disk with

thethree software programsis also included. No special materials are required when participants return
to their classroom.

Services Awareness materials are available at no cost. Tra'ning is conducted at a regional site

usually after school or on a Saturday. Implementation, software modification services, and follow-up
are available to adopters.

Contact Sherry Avena; Model Classrooms; 4095 173rd Place, S.E.; Bellevue, WA 98008;
(206) 746-0331

Developmental Funding:
Ed. Regional Research Prog., Voc. Rehab. Coop. Research Act, and State JDRP No. 78-170 (3/27/78)
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Outcomes—Driven Developmental Model (ODDM).

A comprehensive and systematic program for improving all DDM
facets of school operation to produce excellent

achievement by all students.

Audience Approved by the JDRP for all schools and students K-8. (ODDM
will permit the inclusion of 9-12 staff in the training since it is equally applicable
to them.)

Description The Johnson City Central School District (JC), having become dissatisfied with
student achievement patterns and school improvement efforts, committed itself to a comprehensive
redesign of its entire program. This redesign process, which came to be known as ODDM, employs a
systematic change process that is applied to all facets of school operation (20 in all) such as instruction,
curriculum design, climate, leadership and management, staff development, and the flow of
communications. Change in each area of school operation is always based on the best research literature,
since ODDM recognizes that the effective translation of theory and research into practice has been a
significant problem for schools. ODDM is, in essence, a master plan for improving all facets of school
operation in order to produce excellent student achievement for all students. The plan calls for a school
to "change fully on a small scale" since most school improvement efforts fail due to piecemeal and
fragmented efforts. ODDM pulls the elements of good teaching, learning, and administration into an
eminently usable model.

ODDM succeeded in improving the achievement of JC students. Achievement in reading and math, K-8,
served as the two key indicators of success in all areas of learning. In 1976, only 44% of all eighth grade
students scored six months or more above grade level in reading; in math, 53% scored at this level. By
May, 1984, 75% of all eighth grade students scored six months or more above grade level in reading
(p>.001). In math, 79% scored at this level (p>.001). These gains in student achievement have persisted.
Morale, climate, and staff effectiveness have also improved.

ODDM is a program for making all schools more effectie by insuring that the conditions exist in which
all students can learn with excellence, all teachers can teach more effectively, and all administrators
can lead and manage more competently.

Requirements ODDM maybe adopted by a single school district or by a cluster of school districts.
Adopters must commit to six phases o implementation over a period of two years, during which they
receive twenty-five days of training and assistance. Adopters must be willing to examine all facets of
school operation to enhance the overall effectiveness of their organization. A leadership team is required:
the principal of each buildinginvolved, an instructional leader from central office, at least three teachers,
from each building, a school board representative, and if a middle school is involved—instructional
leaders from each of the major disciplines. Administrators and teachers on the leadership team

specialize in various tasks and in the second year they train increasing numbers of educators in their
organization.

Services Awareness materials are available at no cost. Visitors are welcome at the project site by
appointment. An annual conference is held the third week of October. Out-of-state awareness sessions
may be arranged. Training is conducted best at the adopter’s site or, in the case of clustering, at the site
of the adopter with the most convenient location. Training, implementation, telephone and mail
correspondence, evaluation services, and a wide range of high quality training materials such as
fourteen videotapes produced by a PBS station on ODDM are provided to all adopters. The adopter is
responsible for travel expenses and honoraria for trainers. Adopters may reduce their costs substantially
by clustering. Very few materials and ro special equipment is needed to implement ODDM. The ODDM
project provides a wide range of materials.

Contact Dr.Frank V. Alessi; Johason City School District, 666 Reynolds Road; Johnson
City, N.Y. 13790; (807) 729-9211.

Developmental Funding: Local; USOE JDRP No. 86-7 (6/14/85)
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Proviso Reading Model. A program of structured sequential activities for
Janguage arts, mathematics, and science courses to remedy serious reading
problems among students in grades 9-12,

Audience Approved by JDRP for grades 9-12.

Description The Proviso Reading Model is a four-year program. Ninth-grade students identified
as disabled readers enroll in the program’s Level I courses in English, general science, and math
fundamentals. In tenth, eleventh, and twelfth grades, students who have not yet developed the skills
required to enter one of the district’s nonremedial English curricular sequences are enrolled in program
courses for Levels I, III and IV, The Proviso Reading Model is based on four convictions: that poor
readers can improve, even in high school, if reading is a major thrust of the total curricrlum; that a
sound high school reading program must be based on a definition of reading as a thinking skill; that the
skills that make up what is generally defined as reading (Jinear reading) may be learned through
carefully devised visual literacy (media reading), composition, oral communication, mathematical
computation, language, and listening activities within courses in English, science, and mathematics
than in pull-out tutorial or remedial activities not part of the regular curricular offerings; and that
materials and strategies attractive enough to make reluctant students excited about learning do exist.
The organization of Level I allows for a variety of teaching strategies. Activities can be directed by a
single teacher with a general background in language, composition, andreading. If there are enough
students, the course can be taught by a team of three teachers, each of whom directs the activities of
one specific area—reading, media, or composition. Math and science are taught by regular classroom
teachers using materials devised by district reading specialists. In Levels II, III and IV, students
continue to develop linear and visual reading skills while applying these to the development of skills in

composition, speech, and media. A curriculum guide, with single copies of all instructional materials,
is available for each level.

Requirements A successful adoption requires no specialized facility nor additional staff. It does
require active administrative support and staff members with demonstrated concern and interest in
the teaching of reading (if no academic background). Above all, staff members must be willing to use
highly structured sequential materials. Adopter school needs will determine the number of training
days (1-3) and follow-up meetings.

Services Awareness materials in limited quantity are available at no cost. Visitors are welcome at
demonstration site by appointment. Project staffers (costs to be negotiated). Curriculum guides for each
course cost $50.00 per copy. A wide variety of commercially available materials may be used. Adopter

assumes the cost of releasing staff for training and follow up. (Costs for rainer’s travel and per diem can
be negotiated.)

Contact Dale Crawford, Project Director; Proviso Township High Schools, District No.
209; 807 8. First Ave,; Maywood, IL 60153. (312) 344-7000, ext. 200.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 80-9 (6/17/80)
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R-3: Readiness, Relevancy and Reinforcement. A
motivational basic skills program that interrelates the
reading and mathematics curricula through gaming/
simulation activities involving career awareness.

Audience Approved by JDRP for students of all abilities, grades 7-9. This
program has also been used with elementary, high school, special education,
migrant and alternative school audiences.

Description Project R-3 was jointly designed in 1967 by the San Jose Unified School District and
the Education Systems Organization of Lockheed Missiles and Space Company with the help of
consultants from San Jose State University. Its competency-based curriculum interrelates reading and
mathematics and supplies reinforcement through gaming/simulation, parental involvement, and an
inservice training program for staff development. The main objective of Project R-3 is the upgrading of
essential mathematics skills. By deeply involving the students in classroom games and simulations, the
program seeks to motivate them to achieve in learning experiences: to make them ready to learn, to
make learning relevant, and to reinforce positive attitudes and behavior.

The project utilizes the diagnostic/prescriptive individualized approach in math. Reinforcement of skill
areas is provided through gaming/simulation activities that involve team learning, the decision- making
process, and career awareness development.

A wide variety of Simulation Booklets are available as well as individual Math Contracts. They are:

* Agriculture Occupations
Business/Office Occupations

Career Preparation Occupations
Communications Occupations
Community Planning Occupations
Electronic Data Process Occupations
Environmental I-11 Occupations
Manufacturing Occupations

Marine Occupations
Marketing Occupations
Personal Finance Occupations
Personal Service Occupations
Public Safety Occupaticns
Public Utilities Occupations
Recreation Occupations
Scientific Occupations
Transportation Occupations

Requirements Mathematics teachers should have a knowledge of the diagnostic/prescriptive
approach to individualized instruction. Teachers must be receptive to team planning. All staff should
develop expertise in gaming/simulation. Approximately 50 hours of inservice work are accomplished by
each staff member in a given year.

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime
by appointment. Project staff is available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at the project site (costs to be negotiated). Training is also available
at adopter site (trainer travel and per dicm must be paid). Implementation and follow-up services are
available to adopters (costs to be negotiated). The basic materials of a secondary-level reading program
can be utilized. Specially prepared math contracts cost approximately $150 for a complete set of masters
which can be duplicated. A complete set of consumable math contracts for 250+ students can be
purchased for $6.00 per set ($.21 per contract). Eighteen simulation booklets containing teacher guide
and student materials cost $10 per book. Other cosi : reproduction of gaming/simulation activities and
contracts; secondary instructional aides.

Contact PaulineE, Perazzo, Director; 1635 Park Ave.; San Jose, CA 95126, (408) 287-1111
or 1112,

Developmental Funding: State USOE ESEA Title 111 JDRP No. 74-13 (2/20/74)
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Read-Write. A program in reading and related language arts that uses
writing techniques and prescriptions to improve reading comprehension
and vocabulary.

Audience Approved by the JDRP for grades 2-7. This program has also been used in ESL and Special
Education classes.

Description Project Read-Write is designed to be consistently applied by the classroom teacher to
supplement the basic reading program in order to develop vocabulary and promote total comprehension.
The program involves the application of prescriptions—specially developed strategies designed to teach
one major skill and several ancillary skills simultaneously. Each prescription involves the use of one or
more language-manipulation techniques. The prescriptions are structured writing and/or oral activities
that can be used with materials already available in the classroom.,

Th~ prescriptions encourage students to react holistically to a reading selection and to incorporate
within the activities their own ideas, experiences, perceptions, and feeling ;. The prescriptions cover a
wide range of reading objectives, from phonics and structural analysis to inferential, critical and
creative, as well as literal comprehension. The prescriptions are arranged within the Project Read-Write
Resource and Instructional Manual according to the major objective and level of difficulty.

The program also offers a checklist that can be used in conjunction with formal and informal diagncais
to list and establish a priority ranking of pupil needs on a class, group, and individual basis. This
checklist becomes an ongoing record of pupil achievement and accompanies the student as he or she
proceeds through the grades.

Adopters assume (or share with NDN Facilitator) the costs of releasing teachers and administrators for
training workshops, Adopters assume (or share with NDN Facilitator) per diem, travel, and lodging
costs for project staffif a training or awareness presentation is given out of state. The ProjectRead-Write
Resource and Instructional Manual must be purchased for each person trained, at a cost of $30.00 per
copy.

Requirements Project Read-Write can be adopted within a single school or by an entire district.
A variety of adoption patterns can be considered. Teachers and administrators attend a one-day
intensive workshop, during which they receive instruction on how to conduct the Read-Write program.

Adopters agree o evaluate the impact of the Read-Write program and furnish a copy of the evaluation
report to the project.

Services Awareness materials are avaiiable free. Project staff is available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at adopter site (costs to be
negotiated). Follow-up consultaiions and visits are available.

Contact Frederick McCarthy, Director; Board of Education; 2 Cedar Street; Newark, NeJ
07102. (201) 242-2451.

Developmental Funding: USOE ESEA Titles 111 and IV-C. JDRP No. 80-30 (11/26/62).
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Student Team Learning (STL). A set of instructional techniques placing

students in four- or five-member heterogeneous learning teams to master
basic skills.

Audience Approved by JDRP for students grades 3-12.

Description Student Team Learning (STL) is an instruction approach based on years of research on
cooperative learning. STL consists of three major techniques: Student Teams Achievement Divisions
(STAD), Teams-Games-Tournament (TGT), and Jigsaw II. All three require students to work in learning
teams that are heterogeneous in terms of academic achievement, race and sex. In STAD, students study
worksheets in their teams following a teacher presentation. Then they take quizzes individuaily to
demonstrate how much they have learned. The student’s quiz scores are summed to form a team score,
which later is printed in a weekly newsletter. TGT is similar to STAD, except that students display
their learning by playing academic games instead of taking quizzes. In Jigsaw, students become
"experts" on topics relating to narrative material they have read and teach these topics to their
teammates. STL is the umbrella term for these three programs. STAD is approved for language arts
and TGT for language arts and math, and the STL program as a whole is approved for intergroup
relations.

Student Team Learning can be used with the teacher’s manual and teacher-made curriculum materials
alone. Inexpensive materials in many subject areas are available through the project. The techniques
are very practical and easy to learn. They are in use in hundreds of schools across the U.S.

The effects of Student Team Learning on intergroup relations are strong and consistent, because the
team goal and team interactions allow students to view one another positively. There is no specific
mention of race or ethnicity in the program. Because the program is inexpensive, takes no more class
or teacher time than traditional methods, and increases achievement as well as improving intergroup
relations, it can be used as a regular part of class instruction 1: any subject.

Requirements Individual teachers can implement STL through the use of the teacher’s manual (which
costs $7.00) and construction of worksheets. For school or district implementation, there should be
general awareness training follc ved by workshop training (two days). If STL's published curriculum
materials are used, no teacher development of materials is required.

Services Awareness materials are available at no cost. Visitors are welcome any time by appointment
at project site and additional demonstration sites in many states. Project staff is available to attend
out-of-state awareness meetings, and/or training at the adopter site. The cost for this service is $300

per day plus expenses. Implementation and follow-up services are available to adopters. Cost to be
negotiated.

Contact Anna Marie Farnish, Director of Training Projects, Center for Research on

Elementary and Middle Schools; 3505 North Charles Street; Baltimore, MD
21218. (301) 338-8249,

Developmental Funding: NIE JDRP No. 75-81 (75), 78-199a (79) 79-12 (4/17/79)
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Systems Approach to Individualized Instruction (SAII). A
systematic instructicnal program in reading and mathematics.

Audience Approved by JDRP for students of all abilities, grades 1-6. It has also been used in other
settings with grades 7 and 8.

Description SAII has developed criterion-referenced tests and learning modules for 155 reading
skills (e.g. readiness, phonics, syllabification, and structural analysis) plus 200 criterion-referenced
tests and learning modules for the computational skills of mathematics.

The project has also developed sets of teacher questions and student worksheets to accompany over 400
paperback books (e.g., Profiles in Courage, Henry Huggins, Little Red Hen). Each set of questions has
been divided into lessons with each lesson having questions on five levels of comprehension: recall,
interpretation, extrapolation, analysis, and evaluation. A set of two handbooks is available to help the
teacher manage the component parts. The program can be adapted to the areas of diagnosis
(criterion-referenced—math and reading) or basic skill development (learning modules in reading and
math or comprehension components of reading).

Requirements A one- to three-day pre-adoption workshop is required. Consultant halp is
available. SAII is implemented by the regular classroom teacher. The reading component requires two

teachers, the math component, one. Master tapes—available for reproduction—are required for the
reading component.

Services Awareness materials are available. Visitors are welcome October through March. Training
is conducted at the project site (adopting site must cover own costs). Training is conducted out of state.
Project staff can attend out-of-state conferences. Print-ready set of project materials is available at cost,

Diagnostic tests: reading, $20; math, $24. Learning modules: reading, $70, math $120; comprehension
questions, $165; games to accompany reading learning modules, $20.

Contact Charles L. Barker; Josephine County School District; 706 N.W. "A" St.; Grants
Pass, OR 97528. (503) 476-7721,

Developmental Funding: USOE ESEA Title 111 JDRP No. 15 (4/4-8/73)
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Waterloo Follow Through; Adaptive Learning Environments

" Model. An individualized sequential program of instruction in readiness

skills and classroom management.

Audierice Approved by the JDRP for children in grades K-3; especially adaptable to low-income
students.

Description The Waterloo Follow Through project provides a sequenced program of adaptive
instruction with emphasis on student self-management skills and classroom management techniques.
Active parent participation is stressed.

The instructional program is based on the Adaptive Learning Environments Model (ALEM) sponsored
by the Center for Research in Human Development and Education, Temple University. A readiness
program (emphaosizing basic skills in a hierarchical sequence) includes classification, quantification,
and four perceptual areas: visual motor, auditory motor, general motor, and letters and numerals. An
adaptive classroom management program for grades 1, 2 and 3 follows the readiness program.

Staff training is provided for increasing teacher and teacher-associate skills in diagnosing individual
student learning needs, prescribing, record keeping, and organization and management of an
individualized classroom setting. The development of instructional materials and teaching strategies
that provide a variety of paths for student attainment of objectives is stressed.

Requirements The Waterloo Follow Through instructional programs can be adopted by a single
classroomunit or by several units. The PEP readiness program may be adopted as a separate component.
Pre-adoption training, teacher-associate services, limited special classroom equipment, and
construction of learning materials are necessary. Adopter site must provide a liaison person. Pre and
post data are recommended.

Services A Follow ThroughDemonstration/Training Center. Awareness materials are available at
no charge. Visitors are welcome by appointment. Awareness conferences and training services are
available at project or adopter site (costs to be arranged). Training manuals and implementation
materials are available at cost. No Follow Through funds are available for assisting adopter sites. Field
visitations can be made by Waterloo staff (costs to be arranged). Program materials: Readiness, $1032
per classroom for start-up, $100 per classroom for maintenance.

"Contact Dorothy Winter, Project Director; Follow Through Demonstration/Training

Center Project; Waterloo Community Schools; 1516 Washington St.; Waterloo,
1A §50702. (319) 233-8461.

Developmental Funding: USOE Follow Through JDRP No. 77-148 (9/6/77)
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Waukegan Follow Through Demonstration Center.

An Effective Schools approach program emphasizing the "ﬂ Qe
I‘ e%};i

basic skills of reading, math, spelling, and handwriting.

Audience Approved by JDRP for students of all abilities, grades K-3;
especially for low-income disadvantaged students.

Description The Waukegan Effective Schools Approach Follow Through program has reversed the
trend among low-achievers in grades K-3 through emphasis on the basic skills$MDreading, math,

spelling, and handwriting. The program promotes active parent participation in their children’s
education. '

The Effective Schools Approach Follow Through model used in Waukegan was developed at the
University of Kansas. Components of the model are: emphasis on basic skills, positive reinforcement
techniques, continuous progress monitoring, and parent involvement.

The program introduces reading, mathematics, spelling, and handwriting at the kindergarten level and
emphasizes continued mastery of these skiils through the third grade. A high level of motivation is
maintained through use of a token economy or contract system by all members of the teaching staff.
Curriculum materials used at the adopting site can be adapted to the Follow Through program.

Teachers and assistants are trained in the use of positive motivation techniques. Parents are encouraged
to become classroom assistants and they are given priority for employment.

Requirements Signed contract clarifies adopter commitment to replication of major program
components (emphasis on basic skills, positive reinforcement techniques, continuous progress
assessment, use of teaching assistants), Adopters provide at least one teaching assistant per classroom,
assume financial commitment, and designate one pe=son as local coordinator. Required training
varieswith number of components adopted: 1 day of preservice, 3 days of hands-on (inservice) training.
School principal must be well enough acquainted with program to monitor prograss.

Services A Follow Through Demonstration Center. Awareness booklets, brochures, and fact sheets
are available at no cost. Awareness filmstrip-cassette is available on loan. Project staff is available to
attend out-of-state awareness meetings. Training is provided at project site (adopter pays only its own
costs). Training is also conducted at adopter site. Training materials for reading, math, classroom

management, and parent involvement are available to adopters. Follow-up and evaluation assistance
are available to adopters.

Contact Follow Through Director; Waukegan Public Schools; 1201 N. Sheridan Rd.;
Waukegan, IL 60085. (312) 360-5464 or 860-5472.

Developmental Funding: USOE Follow Through JDRP No. 77-126 (8/19/77)
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COAST: Cognitively Oriented Approach to Skills Teaching. A
cognitively oriented program for mathematics, language
development/writing, and the application of skills through the use of
learning centers. Approved by JDRP for students of all abilities and
socio-economic backgrounds in grades K-3.

Description The goals of Projcct COAST are growth in mathematics and communication skills
through strategies that develop related concepts and provide opportunities for the application of skills.
There are three program components: mathematics, language development/writing, and learning
centers. A management system for small-group math instruction and the use of relevant manipulative
instructional materials support a more individualized approach to concept and skill development. The
understanding of mathematical concepts forms the "cubbyholes” within which skills are stored for easier
retrieval. Active units of study for various types of literature form the cognitive framework for expanding
skills in oral and written communication. The resulting understanding allays the students’ fears of not
having "anything to write about.” This process utilizes the language experience approach and naturally
integrates all of the language arts (speaking, listening, writing, and reading) in a purposeful way.
Communications and mathematics skills checklists based on Florida Minimum Performance Standards
are available to aid the teacher in documenting student achievement. Learning centers in the classroom
allow children to make choices and work independently as they apply basic skills, solve problems, and
make decisions. A well-planned and time-tested management system for centers provides the
parameters within which the students are given the motivation and opportunity to be thoroughly
involved in their own learning. The teacher’s interactions and observations during this segment provide
the basis for more appropriate direct instruction.

Contact Mary F. Hancock, Director; Project COAST; or David Bidwell, Director;
Panhandle Area Education Cooperative (PAEC); 411 West Blvd. S; Chipley, FL
32428. (904) 638-4131.

Developmental Funding: USOE Follow Through JDRP No. 77-123c (2/4/81)

Dayton Direct Instruction Follow Through Project.

A program emphasizing small-group face-to-face
instruction by teachers and aides using carefully (
sequenced lessons to achieve proficiency in reading, math, d\
and language. Approved by JDRP for K-3.

Description The Dayton Follow Through Program attributes its success to: a

system of carefully sequenced skills in reading, math, and language

programmed for teacher use; highly specific teacher training; and careful

monitoring of student progress. A positive-reinforcement management system is employed. Teaching
is by direct programmed instruction consisting of a fast-moving series of programmed questions and
answers. This involvesfrequent verbal responsesby the children, and requires basic teaching techniques
to hold children’s attention. The following represents a basic teaching sequence: teacher presents a task
from a developed manual, using specified questions; children respond verbally; teacher evaluates their
answers, reinforcing good responses; teacher uses a specified procedure to correct wrong answers; all
tasks in a lesson are completed, following steps 1 to 4; children are given take-home materials related
to the lesson, which are later reviewed in class. Another aspect of the program is active parent
involvement—as members of the Parent Advisory Council; as participants in ciasses, in which they are

taught how to teach their children using the program instructional model; and as classroom volunteers
or paid para-professionals.

Contact Gail S. Rowe, Project Manager; Dayton Follow Through Project; 228 N.
Broadway #213; Dayton, OH 45407, (513) 224-3175.

Developmental Funding: USOE Follow Through JDRP No. 77-132 (8/24/77)
Recertified (/85)



—A Proven Exemplary Program for Primary Youth

East Las Vegas Follow Through. A Direct Instruction
- Plus - Model. Reading, math, and language for bilingual,
bicultural children in rural communities. Approved by
JDRP for grades K-3.

Description The goal of the East Lus Vegas Follow Through project is development of enthusiastic and
successful students through use of a variety of basal reading and math series along with the highly
structured DISTAR system for reading, math, and oral language. In each subject, teachers work with
skill lists to anticipate where children should be at the end of each school year. Independently and in
small groups based on ability, children work 90 minutes daily on both oral and silent reading instruction
and activities. Special correction procedures, frequent opportunities for student oral and written
responses, and biweekly criterion-referenced testing and reporting are essential elements of the
program. Children with limited English-speaking ability are taughtin their native languageby teachers
and aides using locally developed materials. Children are encouraged to take pride in their cultural
heritage by learning the songs, games, foods, folk dances, and customs of northeastern New Mexico.
Follow Through students (grades 1-3) scored at or above the national median in math or reading (as
measured by the Comprehensive Test of Basic Skills). This is higher than would be expected on the
basis of pretest scores for this population.

Contact Ann Costello, Director; East Las Vegas Follow Through; Las Vegas City Schools;
901 Douglas Ave.; Las Vegas, NM 87701. (505) 425-5279.

Developmental Funding: USOE Follow Tarough JDRP No. 80-50f (2/13/81)
Recertified: (3/86)

Electric Company.The use of television in teaching reading skills to young
children.

Audience 2nd grade

Description The Electric Company represents the first large-scale experiment in the use of
television in teaching reading skills to young children. The best Electric Company segments are now
organized into new video cassette, 16 mm films and sound filmstrips that develop and reinforce specific
reading skills. Programs available now cover punctuation, consonant diagraphs, short vowels and silent
“e". Teacher’s Guide and Likrary Kit are included, featuring reproducible exercises, song lyrics and
program objectives.

Requirements Video cassettes (Beta, VHS or U-Matic), 16 mm film and sound filmstrip formats
are available from Guidance Associates. Call toll-free: 800-431-1242, Monday-Friday, 9:00 AM to 5:00
PM, for a catalogue and a video sampler.

Services Field officers arelocated .1 several states. For referral contact Evelyn P. Davis, One Lincoln
Plaza, New York, NY 10023 (212) 595-3456. CTW staff are available to participate in regional and
national conferences.

Contact Guidance Associates, Inc., Communicatiozis Park, Box 3000, Mt. Kisco, New
York 10549-0900,

Developmental Funding: USOE OfT. of Lib.
Learning-Tech, JDRP No. 74.23 (4/29/74)
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Enriching The Curriculum: (ETC). An exemplary project which
involves the community in providing remedial instruction in reading and
math to children who live in Chapter I designated areas. Approved by the
JDRP for educationally disadvantaged students in grades 2-6.

Description The program provides intensive individualized remedial math and/or reading instruction.
The basis of the program is a diagnosis 5f the educational strengths and weaknesses of each child and
the writing of an individualized prescriptive educational plan. All teachers a1~ remedial specialists and
all aides are parents of children in the community. Specialists are responsible for the diagnosis, design
of the program, coordination with classroom teachers, and supervision of parent aides. Parent aides
follow lesson plans and tutor children four or five times per week for 30-40 minute periods either
individually or in small groups. Every week, the specialist reviews the prescriptive program of each
child, writes lesson plans for the following week, and teaches a model lesson to children who are working
with the aide. When a child is accepted into the program, the classroom teacher receives a diagnostic
summary and a copy of the educational plan. Teachers meet regularly to exchange information on
specific skills needs. A parent coordinator is employed to serve as a liaison between school and parents
and to increase parental involvement in the program. Children graduate when their reading and/or
math performance is atgrade level or above according to the California Achievement Test and individual
diagnostic tests.

Contact Charlotte S. Laven, Project Coordinator; ETC Project; Brookline Public
Schools; 25 Kennard Rd.; Brookline, MA 02148. (617) 734-1111, ext. 183, 118.

Developmental Funding: USOE ESEA Title 1 JDRP No. 81-48 (3/26/82)

Flint Follow Through: A Direct Instruction Model.

Audience Approved by JDRP for grades K-3. The project was developed for educationally and
economically disadvantaged students.

Description In practice since 1969, educationally disadvantaged students have grown significantly
in basic skills developinent as well as in their ability to more accurately perceive themselves as worthy,
capable people. Teaching matzrials are the highly structured, carefully sequenced, scripted lessons of
Reading Mastery and DISTAR Language and Arithmetic. Each area is taught in daily 30-minute blocks.
Increased achievement is attained by reciprocal teaching requiring a high degree of students time on
task; multiple-response techniques to increase guided practice of new skills and prescribed procedures
for evaluating students. Independent work activities review, reinforce and integrate the skills mastered
in the directed lesson. Individual student progress is regularly menitored through criterion-referenced
materials. Students in the Direct Instruction program score significantly higher on achievement tests
in reading, language, and mathematics than students from similar background not in the program.
Results of the SRA Achievement Test show gains meeting or exceeding national norms in all areas. A
parent coordinator promotes an active parent involvement program. Teacher materials are a one-time
purchase at approximately $280 per curricular area. Consumable student materials are approximately
$10 per student, per curricular area per year.

Requirements Program components are correlated but may be adopted individually based on LEA
needs. An adopter must agreetoat - arimplementation, provide preand post test data and purchase
of teacher and student materials. .. one-day teacher training workshop per curricular area is required
prior to implementatic.:.

Services Awareness materials are available at no cost. Project personnel are available for teacher
training and bi-monthly in-classroom consultant visits during the two year guided implementation at
no cost to adopting districts within the state of Michigan. Adopters from other states must assume the
travel costs for project personnel to their site.

Contact EdwarddJ.Hansberry,Director; Flint Follow Through; 923 E.Kearsley St.; Flint,
MI 48502. (313) 762-1452.

Developmental Funding: USDE Follow Through JDRP No. 77-122 (8/17/77)
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Flippin Follow Through. A School Effectiveness Model. Basic reading and
oral and written language for economically disadvantaged children.

Description The goal of Flippin Follow Through is to give economically disadvantaged children a
firm background in reading, oral and written language, spelling, science and social studies so that they
may compete later in life with their peers for higher education and vocational opportunities. The
DISTAR Instructional System is the core of the program, with three programmed levels each in reading
and language. In addition, basals are used as supplementary readers and home reading is stressed.

The three levels of reading progress from decoding and basic comprehension through increasing basic
comprehension: through increasing fluency and accuracy, to reading for new information, for
understanding and to applying rules and principles. 1'he language sequence teaches standard spoken
English and language as a basis for reading comprehension. Names and classes of objects and concepts,
logical processes, spelling, punctuation, rules of grammar, and writing are all features of the language
sequence. Learning tasks are presented in small groups by the teacher or specially trained aide.
Techniques used are: teaching to mastery, group response, positive reinforcement, immediate correction
of errors, individual turns, and pacing. Coopera'ive peer practice is used to increase actual learning
time, Thus, the Direct Instruction Curriculum, extended reading, and ccoperative peer practice are the
key components of the Flippin School Effectiveness Model.

Contact Rosalee Wade, Director; Flippin Follow Through; P.O. Box 239; Flippin, AR
72634.(501) 453-8860.

Developmental Funding: USOE Follow Through JDRP No. 80-650d (12/29/80)

GEMS: Goal-based Educational Management System. A goal-based
educational management system developed to support
diagnostic/prescriptive teaching for mastery learning. Approved by JDRP
for grades K-6. This program has also been used with grades 7-12.

Description With GEMS, teachers can efficiently diagnose skills in reading and prescribe learning
activities for mastering these skills. GEMS defines reading in terms of units of study (goal-units) for
each grade level. The goal-units are divided into six strands—~phonics, structure, vocabulary, compre-
hension, study skiils, and affective reading. Pre- and post-tests are provided fur each goal-unit, and
placement tests are provided for each strand to help teachers diagnose the appropriate instructional
level for each student. Multiple strategies and materials to aid in teaching for mastery are identified
and coded to the GEMS Reading System. A GEMS Bouk is rrovided for each level: these buoks are
intended to be used by the teacher as a guide in implementing the program with students. Each haok
contains introductory information; goal-units, pre- and post-tests, test keys; model strategies for each
goal-unit; and an appendix of information and teacher resources. GEMS reading incorporates three
basic retrieval systems: paper and pencil, key sovt cards, and computer. Retrieval systems are developed
tomonitor student progress and to aid teachers in grouping students ir. instructional sequences. Mastery
tests are available to check for iearning retention and competency relative to graduation requirements.
GEMS makes il possible for teachers to pursue the goal of mastery learning by identifying and
communicating to students what they are expected to learn, indicating the appropriate level for
instruction, and accommodating a variety of teaching approaches to meet student needs. GEMS places
accountability of student and teacher in pri per perspective by helping teachers evaluate the quality of
their own teaching as well as their students’ performance, The siaff development component of GEMS
reading is designed to train teachers and administrators in the use of the maaagement systemn for
diagnostic/prescriptive teaching.

Contact  Jordan School District; . 361 S. 400 East; Sandy, UT 84070. (301) 585-7190,
Developmental Funding: USQE Right to Read JDRP No. 79-2 (/16/79)
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Gulfport Follow Through: Mathemagenic Activities Program

(MAP). Comprehensive education and intellectual model for developing
cognitive and/or problem-solving skills for children of all ability levels in
grades 1-8. Approved by JDRP for grades 1 and 3.

Description The Gulfport Follow Through Program is based on the University of Georgia (MAP)
model. This program uses the assessment of cognitive level as a guide structuring a learning
environment that maximizes development of the thinking process. Learning activities encourage the
child to experiment with problems and discover solutions; this experience enhances the shift from
concrete to abstract levels of thinking.

Based on the idea that learning occurs most easily when the child is an active agent in the process, all
aspects of the classroom environment are designed in terms of three elements. The child is (1) presented
materials just slightly more difficult than previously mastered (mis-match), (2) encouraged to choose
his/her own method of problem solution (self-regulation), and (3) given time to manipulate learning
materials (activity).

Manipulat’ve/conc cete objects such as cuisenaire rods, multibase blocks and logic blocks are essential.
Teacher made activities and some commercial materials are used. Basic mathematical skills are
utilized, and a combination of individual and group activities encourage physical, mental, and social
involvement, Small-group instruction is stressed.

Teachers use a variety of guides prepared by the University of Georgia. Regular inservice training on
teaching techniques and Piagetian assessment is conducted with guidance from the university sponsor.

Medical and dental health, nutrition, psychological and social services, and parent involvement are
other essential elements of the University of Georgia model.

Contact Jean King, Coordinator; Gulfport Follow Through Project; P.O. Box 220;
Gulfport, MS 39501. (601) 865-4672.

Developmental Funding: USOE Follow Through JDRP No. 80-51e (2/2/81)

Hawaii Follow Through Project. A comprehensive program including
an experience-based skills curriculum for children in multilingual
classrooms. Approved by JDRP for grades K-3.

Description Based on the Bank Street College of Education developmental-interaction model, the
purpose of the Hawaii Follow Through Project is to further the cognitive, affective, social and physical
development of low-income children. The experience-based integrated curriculum is expected to
motivate the children to engage in both formal and informal classroom activities as well as to
developchildren’s attitudes toward other people. The teacher’s consideration of the children’s
developmental needs and levels of interest and learning styles results in individualization of the
curriculum. In addition, ongoing assessment and child study are important aspects of each teacher’s
functions. The language experience approach, which integrates oral language, reading, arnd writing
instruction and which makes learning relevant and meaningful, is considered especially appropriate
for children with mixed language backgrounds. The integrated curriculum allows for practice in
applying math skills, especially through social studies activities. Classrooms staffed by a teacher and
an aide are set up as workrooms for self-directed learning and children are encouraged to take
responsibility for the materials they select and use. A supportive learning environment permits
child-child and adult-child interactions as part of the daily learning process. For the new 3-year grant
award, 1988-89 to 1990-91, focus is on demonstration and dissemination of the developmental
interaction instructional model and parent-child interaction activities model.

Contact Janet Sumida, Director; Hawaii Follow Through Project; Hawaii State
Department of Education; 2106 10th Ave.; Honolulu, HI 96816. (808) 737-1949,

Demonstration/Dissemination Funding: USOE Follow Through JDRP No. 77-166¢ (4/22/81)

[ 2.
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Leflore County (Mississippi) Follow Through Resource Center, A
program based in part on the theories of Jean Piaget and the philosophy of
John Dewey that blends open-ended, child-initiated activities with
teacher-structured lessons. Approved by JDRP for K-8, school
administrators, teacher trainers, para-professionals, and teachers.

Description The Leflore County Follow Through program employs the High/Scope cognitively
oriented curriculum as a framework for education. This curriculum was developed by the High/Scope
Educational Research Foundation of Ypsilanti, Michigan. Children assume responsibility for their own
learning by planning self-initiated activities, carrying out their plans, presenting what they have
learned, and sharing their experiences with others. Teaching teams structure specific learning
er. . riences based on children’s needs and their ability to learn a concept or skill, Adults help children
apply acquired skills within student-initiated projects. Through this process, children become
knowledgeable in the areas of writing and reading, mathematics, science, social studies, music, physical
education, health, and safety. Recognizing that parental commitment to children’s education is a major
factor in a child’s school success, the Leflore County Follow Through project has developed and
implemented a parent program that takes the school to the home and brings parents to the school.
Parents participate in classroom activities and workshops. Through these efforts, parents have
contributed their knowledge, skills, and resources to the school’s educational goals. Statistical analysis
of test scores comparing Follow Through children’s achievement over the last 3 years with those of
non-Follow Through district sludents show significant increases in the Follow Through children in
reading, mathematics and language.

Contact AnnAdams:Educational Service Building; 1901 Highway 82 West; Greenwood,
MS 38930. (601) 453-4819 or 453-8566.

Developmental Funding: USOE Follow Through JDRP No. 77-123 (8/18/77)

Plattsburgh Follow Through Program. Reading, math, and language
for children from low-income areas. Approved by JDRP for grades K-3.

Description The goals of the Plattsburgh Follow Through Program are to prevent economically
disadvantaged children from failing in reading and math and to promote development of their language
skill. Initial and ongoing assessment, weekly meetings of the entire staff, periodic reviews of each child's
reading and math programs, and staff development in Bank Street College of Education theories and
practices are the means used to attain the program’s goals. Rather than being directed by their teacher,
the children help shape their own activities. They work independently, in small groups, or singly with
the teacher or aide on such projects as sand =nd block construction, art activities, cooking, dictation,
journal writing, measurement, and science experiments. The classroom setting is tightly organized,
giving children the opportunity to express themselves in words and actions and to work with each other,
Home visits, trips for parents and children, and participation by parents in the classroom are
fundamental to the program. Parents are also actively involved in decision making in all aspects of the

program. In addition, parents are offered a variety of practical and academic courses and workshops
with community agencies.

Contact Robert Garrow, Director; Plattsburgh Follow Through Program; Monty Street
School; Monty St.; Plattsburgh, NY 12801. (518) 563-1140,

Developmental Funding: USOE Follow Through JDRP No. 77-166h (4/24/81)
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Reading/English Rotation Project. A rotating classroom approach to
teaching reading/language arts skills to students working below grade level.
Approved by JDRP for grades 7-9. It has also been implemented in K-12,

Description An organizational pattern was designed to take into account the characteristics of the
students and to identify and meet theirindividual needs. Students are divided into small, flexible groups
of six to 10 which move from station to station. Different materials and activities at each station are
specifically planned to build a success patterr for the individual child. A rotation group consists of 60
children. Each group of 20 moves to three different classrooms during a two-period time block of
approximately one hour and 30 minutes. One classroom is equipped as a reading laboratory where basic
reading skills are emphasized. A second classroom reinforces reading skills through various reading
activities selected to provide sequential development of skills. In the third classroom, the English
teacher again reinforces the reading skills through various English/reading skill exercises and through
the language-experience approach to reading. This is a team-teaching approach that emphasizes the
integration of the basic communication skills as opposed to the "pull-out” model.

Contact Marcelyn Hobbs, Program Director; Reading/English Rotation Project;
P.0.Box 475; Thomson, GA 30824, (404) 595-7339.

Developmental Funding: USOE ESEA Title 1 JDRP No. 35 (4/4-6/73)

Responsive Early Childhood Education Program (RECEP). A
program of language, mathematics, and problem-solving or children in
grades K-3. Approved by JDRP for children, grades K-3.

Description The Responsive Early Childhood Education Program is currently serving 1,100
children, grades K-3, who meet Follow Through and/or Headstart eligibility. An additional 550 children
receive Responsive Education instruction as a result of their placement in Follow Through classrooms.
The goals are to increase children’s learning of the basic skills of language and mathematics and of
problem-solving abilities; to stimulate the development of positive attitudes toward learning; and to
foster culturally pluralistic attitudes and behaviors.

Special attention to the improvement of basic skills has characterized the Goldsboro project since its
inception. Distinctive features include a basic skills personalized instructional program using trained
volunteers and comprehensive test results. Also unique is a Parent-Child Learning Center, developed
at the request of parents, which provides material for use at home in helping their childrei: learn basic
skills. '

RECEPis based on the beliefthat all children have an accumulated learning base upon which additional
knowledge and skills can be developed. The evaluation component of this program provides the teacher
with specific information for each child that describes his/her strengths and weaknesses. Individual
student needs are assessed, and standardized test scores are regularly compared with those of children
elsewhere in the country. Staff development features interpretation and use of test-score information.
Inherent in this program is the beliefthat success builds success;therefore, the teacher uses all available
information about each child in helping develop hic/her learning plan.

A volunteer program provides each child with individual attention. Volunteers are trained and
supervised. Assessment of volunteer needs and placement according to these needs have resulted in an
instructional program which has provided a successful learning environment for children from varying
backgrounds. Through appropriate research design techniques, RECEP has been shown to improve
significantly young school children’s attitudes toward academics as well as improving academic
achievement in the basic skills. Additionally, longitudinal studies have indicated positive later effects

as assessed by standardized achievement tests. Portions of the project have been successfully replicated
on a state-wide basis.

Contact Curtis G. Bynum, Director: The Responsive Early Childhood Education
Program; Goldsboro City Schools; P.O. Box 1797; Goldsboro, NC 27530-0038.
(919) 734-0561.

Developmental Funding: USOE Follow Through JDRP No. 77-154b (2/4/81)
Recertified (4/85)
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SECTION G: Basic Skills—Reading

AIRS: Andover’s Individualized Reading System G-1
Alphaphonics: Integrated Reading Program G-2
BASIC — California Demonstration Program in Reading G-21
BAsic SKills in Reading (BASK) G-3
*Books and Beyond G-4
Conquest G-21
*Content Reading in Secondary Schools (CRISS) G-5
*Cooperative Integrated Reading and Composition (CIRC) - Reading G-6
Cranston’s Comprehensive Reading Program K-12. G-7
Des Moines Plan G-22
Discovery Through Reading G-22
*Exemplary Center for Reading Instruction (ECRI) G-8
Futureprint G-9
HOSTS Reading: Help One Student To Succeed G-10
Intensive Reading Improvement, Program (IRIP) G-23

*IPIMS Reading Center: Individualized Prescriptive Instructional Management System (for Under
achievers in Reading) G-11 _

*Learning To Read Through The Arts Program G-12
Mount Vernon TV Reading and Communication G-23

PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational Growth And
Selective Utilization of Staff—Personalized Approach to Continuous Education G-24

Programmed Tutorial Reading G-13
RAM: Reading and Micro Management (formerly SIERRA Reading Lab) G-24
Reading Achievement, Program (RAP) G-14

*Reading and Content Area Resource Center (ReCaRe) G-15

*Reading Education Accountability Design: Secondary (READ:S) G-16
Reading Improvement by Teaching Effectively (RITE) G-17

*Reading Power in the Content Areas (RP) G-18

*Reading Recovery G-19
SEAPORT: Student Education Assuring Positive Organized Reading Techniques G-25
Team Oriented Corrective Reading (TOCR) G-20

R * Projects currently funded by the NDN
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diagnostic/prescriptive reading program designed to teach
basic skills and foster enjoyment of literature.

AIRS: Andover’s Integrated Reading System. A
AIRS

Audience Approved by JDRP for students of all abilities, grades 1-6.
Recertified on April 1, 1985.

Description Andover’s Individualized Reading System (AIRS) was developed to provide quality
education in the regular classroom by promoting: consistency of curricula throughout the system;
competence in teaching skills; enjoyment of literature by students; and significant growth in reading
scores.

AIRS basic skills for grades 1-6 are defined by a comprehensive set of behavioral objectives to which all
instructional activities, materials, and tests are keyed. Readinginstruction is teacher-directed in grades
1 and 2, where lesson plans are correlated to the Economy Company’s 1975 and 1986 texts, which build
a strong phonetic base. To this program AIRS adds handwriting lessons, dictations, spelling, sight word
study, and criterion-referenced post tests. AIRS also provides skill books for teaching comprehension
and word meaning to students in grades 1-6 and structural skills in grades 2-6. Each booklet contains
lesson(s), follow-up(s), reinforcement practices, and a post test. Students spend a portion of their reading
time using individualized reading and literature books. Student achievement at all levels is monitored
usingcriterion-referenced testsin phonics, structural skills, word recognition, comprehension, and word
meaning. Progress throughout the program is outlined by continuums for each grade level. Records are
kept for groups andindividuals. Since its approval by JDRP, additional components havebeen developed
to make AIRS a total language arts program. They include grammar, spelling,
capitalization/punctuation, and grammar/word usage. Students spend 10-12 hours a week on the total
language arts program.

AIRS uses the Mastery Management System software for computer assisted management of the

comprehension component. AIRS/MMS enables AIRS adopters to use the Apple microcomputer for
scoring and analyzing tests, monitoring student progress, and prescribing appropriate study helps.

AIRSware, developed under a grant from the Apple Education Foundation, is instructional software for
reinforcing and enriching the AIRS Word Meaning component.

Requirements Twoand one-half days (1/2 day of workshop preparation and two days of follow- up
training) are recommended forimplementation of the total program. The program is designed to be used
by an entire system as a total language arts program or by a single school. Individual AIRS components,
such as comprehension, may be adopted tosupplement an existing program. A complete set of materials
for each component adopted is needed.

Services Visitors are welcome by appointment. Exemplary project staff assists in program planning
and conducts workshops that include presentations and demonstrations for each component being
implemented. Follow-up consultations by project staff: average of two visits, length determined by size
of adoption. Awareness materials and teacher guides provided for trainees prior to workshop sessions.
Information regarding financial arrangements will be provided upon request. The AIRS Reading
Program consists of 135 student booklets ranging in price from $1.50 to $4.00, and more than 25 teacher
resources ranging from $2.25 to $24.50. Approximate cost of a total reading program for a class of 30
students is $1,487.00. (Per pupil cost $50—prorated over 5 years—$10.00 per year.)

Contact Theresa Gaffny Murphy, Executive Director, Andover Public Schools, Bartlet
Street, Andover, MA 01810. (617) 477 0-3800, ext. 378.

Developmental Funding: USOE ESEA Title 11 and local JDRP No. 74-25 (4/29/74)
Recertified (4/86)
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Alphaphonics: Integrated Beginning Reading
Program. A 26-week developmentally appropriate,
success-oriented, multi-sensory alphabet system to be used
as a foundation for any reading system or program. May be
used as a basic or supplemental program.

Audience Approved by JDRP for kindergarten students. This program has
also been used in other settings for preschool, first grade, special education,
bilingual education (Spanish), ESL, Chapter I students in primary grades, also a School for the Deaf.

Description Alphaphonics increases reading achievement by promoting the acquisition of basic
reading readiness and oral and receptive language skills while helping children develop positive
academic self-images. The program utilizes discovery, mystery, and memory aids. It stresses both
positive recognition and a belief in the ability of each child to succeed. It combines frequent repetition
and immediate correction or confirmation of children’s responses with a game-like presentation of
materials and positive feedback from the teacher. Large poems are used for who'e group integrated
language. The necessary repetition is made interesting by the presence of Astro, che friendly visitor
from outer space. Astro’s Bag, an essential progr.m prop, contains lesson materials for the day and
stimulates curiosity in the children. The children believe Astro is the source of food reinforcements and
badges awarded to them each week. Astro also displays feelings of happiness, sadness, fear, excitement,
and frustration, thus enabling the children to identify with him.

The daily Alphaphonics lesson lasts 20-30 minutes. It can be used for large-group instruction,
small-group enrichment, or individualized programming. The children begin an individualized reading
program as ready while they continue with the Alphaphonics lessons. The first part of an AlpLaphonics
lesson consists of a lively class discussion during which the teacher presents the day’s activities. The
teacher then works individually with students who need enforcement or enrichment. This program
promotes a thematic unit developmentally appropriate integrated curriculum. Aiphaphonics does not
require ateacher’s aide, although the use of aides allows increased individual attention to each student.

Start up costs for basic non-consumable materials—Alphaphonics Book and Bag—$60.00 per classroom.
Additional consumable and non-consumable supplementary materials are optional. Contact project for
detailed list.

This program is also available in a Spanish version and D'Nealian.

Supplementary computer software available—Alphaget ~nd Astro’s ABC’s. Alphaphonics
Plus—suitable for end of kindergarten or a complete first grade program.

Requirements The program can be implemented in a typical classroom using regular teachers. A
half-day or one-day training session is highly recommended. The only materials that must be purchased
are the Alphaphonics manual and Astro’s Bag. A variety of educational and motivational materials to
enhance the program are useful and highly recommended.

Services Awareness materials, grant writing packets, correlation to Texas Elements and awareness
tapes areavailable at no cost. Arrangements can be made, if given advance notice, for visitors to observe
the program in use in various settings. Project personnel is available to attend out-of-state awareness
meetings. Training is conducted at the project site or at the adopter site. Implementation, follow-up,
and evaluation services are available to adopters. (Costs for all services available to be negotiated). A
three day Certified Trainer workshop is usually held in July.

Contact Jeanne Stout Burke, Judith Brown or Gretchen Ross, Co-Directors,
Co-Developers; Alphaphonics; Sunshine Gardens School; 1200 Miller Avenue;
South San Francisco, CA 94080. (415) 588-8082

Developmental Funding: USOE ESEA Title 111 JDRP Mo, 74-16 (%/25/74)
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BAsic SKillsin Reading (BASK). An exemplary project providing special
instruction in the basic skills necessary for reading success.

Audience Approved by JDRP for readers grades 1-6 scoring below the 40th percentile on the
Stanford Achievement Reading Test.

Description BASKis an adoptable/adaptable program that can be used in several ways to upgrade
reading skills. Target pupils are remedial. It is a pull-out project, using a criterion-referenced format
and including individualized diagnosis, prescription, and instruction. The BASK curriculum is targeted
to basic reading skills—readiness, phonics, structural analysis, comprehension, and study reference
skills. Each child in the program receives 150 minutes of instruction weekly (30 minutes daily), working
in small groups or on a one-to-one basis. The heart of the project is the individualized small-group
instruction given daily. Frequent diagnosis and flexible prescriptive teaching ensure pupils’ experience
of success. Computerized information retrieval is used for diagnosis, prescription, and record keeping.
The computer processes progress reports for parents and school staff. The project is also designed for
manual record keeping and data processing.

Requirements Adopting district must make firm commitment to the use of BASK, provide
necessary training, and assign supportive staff to concentrate on the project.

Services Awareness materials are available at no cost. Visitors are welcome by appointment. Project
staff is available to attend out of state awareness meetings (expenses must be paid). Training (two or

more days) is provided at project site (adopter pays its own expenses and purchases materials). Training
is also conducted at adopter site (costs to be negotiated).

Contact Patricia Carnrite, Director; Chapter I Office; 196 Bridge Street, Manchester,
NH 03104. (603) 624-6426.

Developmental Funding: USOE ESEA Title I JDRP No. 75-68 (8/11/75)
Recertified (11/84)

RN

G.3



Books And Beyond. A program that improves the
reading skills of students by motivating them to read more
and watch less TV,

Audience Approved by JDRP for students in grades K-8,

Description Books And Beyond is a program designed to increase students’ recreational reading
and decrease indiscriminate TV viewing. Through success oriented reading incentive strategies, this
highly motivating program produces positive long-lasting behavioral changes in students with regard
torecreational reading. Success for each individual student is assured because the program is self- paced
and allows for individual differences. Through parent education and student self-monitoring techniques,

project participants become more aware of their TV viewing habits and learn to become more
discriminate TV viewers.

Participants in the Books And Beyond Program demonstrated significant gains in reading achievement
when compared with a control group study as measured by the CTBS Reading Test.

Requirements A one-half day training session and a Books And Beyond manual are necessary for
successful adoption. The manual includes graphic designs for bulletin boards, reproducible forms for
student and teacher materials, parent newsletters, instructions for implementation, student awards,
ideas for adaptations and helpful hints. The training topics include: project history, description of need,

recreational reading strategies, cost, evaluation, activities to develop discriminate TV viewing and
stimulate recreational reading.

Services Awareness materials are available at no cost. An 18-minute awareness video tape available
for $10.00. A 5- minute training video is available for $20.00. Visitors are welcome at the project site by

appointment. Project staff is available for awareness meetings (cost to be negotiated). Full awareness
and evaluation packet available—$2.00.

Contact Ellie Topolovac, Project Director, Solana Beach School District, 309 North Rios
Street, Solana Beach, CA 92075; (619) 755-6319; Ann Collias, Coordinator (619)
765-6319,

Developmental Funding: ESEA Title IV.C JDRP No. 84-8 3/20/84
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Content Reading Including Study Systems O g
(CRISS). CRISS provides teaching strategies for teachers @m
to make learning from a text easier for their students. The

project provides students with reading and study skills MQ
appropriate for all content areas. O

Audience Approved by JDRP for all students in grades 10-12. This program

has been used in other settings in grades 4-9, but no evidence of effectiveness has been submitted to or
approved by the panel.

Description The CRISS project was developed by teachers to provide instructional reading
comprehension strategies for the classroom. These strategies help students develop lifetime learning
skills. Based in reading theory, the project’s components range from textbook analysis and teaching text
organization to helping students identify the main idea of a selection. Self-questioning, note taking,
organizing, and writing are emphasized as well as strategies for learning vocabulary independently.
These components are integrated into the existing curricula. No additional equipment or materials are
required for the program to be successfully implemented.

CRISS instruction is direct and includes four sequential components: (1) introduction, (2) modeling, (3)
guided practice, and (4) independent application. This instructional sequence is followed in all aspects
of the program.

Evidence Of Effectiveness Both college and non-college bound senior high science and social
studies participants in Project CRISS have demonstrated significantly greater gains (P<.005) in the
retention of science and social studies content information than comparable nontreatment students as
assessed through free recall, recognition and standardized content tests.

Requirements Project CRISS can be implemented by a district, school or classroom teacher; no
special facilities or materials are necessary. Teachers and administrators participate in a two- or
three-day inservice. An on-site project director is named to work with Project CRISS staff to develop an

implementation plan for the adopting district. The district agrees to provide information on the extent
and quality of implementation.

Services Awareness materials are available at no cost. Project staffis available to attend awareness
sessions (costs to be negotiated). Visitors welcome at project site. Training is available at the adoption
site. Materials (including a 200-page training manual) are provided for each participant as part of the
training. Adopter pays the training and materials fee. Implementation, follow-up, and evaluation
services are available to adopters. Costs for all services are negotiable.

Contact Dr. Carol Santa, or Ms. Lynn Havens; Project CRISS; School District #5; 233
First Avenue East; Kalispell, Montana 59901; (408) 755-5015.

Developmental Funding: Title 1V-C JDRP No. 84-7R (2/16/85)
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Cooperative Integrated Reading And Composition (CIRC) -

Reading. An approach to teaching reading to third and fourth graders using
teams of students who help one another master reading comprehension
lessons.

Audience Approved by PEP for students in grades three and four. Has been used successfully in
grades 2-6.

Description In teaching reading, CIRC-Reading applies principles of cooperative learning and
effective instructional principles such as identification of story grammar, making predictions,
summarizing, reading aloud, instruction in reading comprehension skills, sustained silent reading, and
writing in response to reading.

The three main elements of CIRC-Reading are basal-related activities, direction instruction in reading
comprehension, and integrated language/arts writing. Students work in heterogeneous learning teams
in a cycle that involves teacher presentation, team practice, peer pre-assessment, additional practice,
and testing.

Students are assigned to reading groups according to their reading level, then work in small teams
composed of members with different reading abilities. Within the team, activities are done in pairs or
as a whole team, usually working independently of the teacher. Students follow a weekly schedule of
activities, and scores on all quizzes, compositions, and book reports contribute to a team score. Among
the team activities are partner reading, questions and writing about story structure, practicing decoding
and vocabulary skills, spelling, and story retelling.

CIRC-Reading also incorporates partner checking, tests, direct instruction in reading comprehension,
and independent reading. The activities of special education resource teachers and remedial reading
teachers are integrated with the reading activities of other children in the CIRC-Reading program.

Evidence of Effectiveness The results of three separate studies indicate that CIRC-Reading
has a consistent and educationally significant effect on the reading achievement of students in the upper
elementary grades. More specifically, significantly greater gains were made in CIRC classesthan control
classes on the California Achievement Test’s reading scales for comprehension and vocabulary. On
individually-administered Durrell Informal Reading Inventory scales, CIRC classes significantly
exceeded control groups on several scales.

Requirements CIRC-Reading requires a minimum of one day of training, plus materials. No
additional staff are needed. For the installation year, costs are approximately $240 per class; for
subsequent years, $100 per class.

Services Awareness materials available at no cost. Project staff is available for out-of-state

awareness meetings (costs to be negotiated). Training, technical assistance, and materials available.
Costs to be negotiated.

Contact Anna Marie Farnish, CIRC-Reading, Center for Research on Elementary and
Middle Schools, The Johns Hopkins University, 35605 North Charles Street,
Baltimore, MD 21218. (301) 338-8249

Developmental funding: U.S. Department of ducation PEP Approval Number: 88-06

G-6 ! Li ti




Cranston’s Comprehensive Reading Program
(CCRP). A program to improve reading performance.

Audience Approved by JDRP for all students, K-12.

Description Cranston’s Comprehensive Reading Program (CCRP) is a

district-wide, K-12 reading instruction and management system. The program incorporates skills
sequences, mastery criteria, instructional pacing, continual performance monitoring, school-based and
district-wide coordination and administration, staff development activities, and parent communication
and involvement. CCRP orgunizes and coordinates the delivery of reading instruction for elementary
and secondary school students using a variety of commercial reading texts and supplementary
materials. It provides classroom and content-area teachers with a system to ensure effective instruction
and monitoring of essential reading skills. At the junior/senior high school level, greater emphasis is
placed on integrating learning/study skills into content area instruction. Content area teachers develop
and implement instructional strategies and study skill techniques that foster this integration.

Every student is given a diagnostic assessment by the classroom teacher. The assessment is used to
place each student at the appropriate instructional level. Using the skills checklist and ongoing
performance monitoring, the classroom teacher adjusts the level and pace of instruction and tracks each
student’s progress. Students requiring substantial help are served by Chapter I or Special Education
personnel.

An important feature of the CCRP process isthe use of the reading specialist as a consultant o classroom
teachers and to the building principal, department chairpersons, and guidance personnel. The
specialist's responsibility is to assist the teachers and department chairpersons in developing
instructional strategies, monitoring progress and conducting formal assessments and coordinating all
resource programs with the classroom-based developmental reading program.

Requirements Implementation is accomplished in four phases over an 18-month time span: (1)
needs analysis and planning; (2) training; (3) curriculum and management system development; and
(4) program installation. Training is provided by CCRP for reading specialists, principals, department
chairpersons, and the district coordinator, Typically, implementation takes place in the elementary
schools first, with the junior and senior high school following,

Costs Materials: CCRP’s Program Analysis Checklist, Skills Data Bank and Guide to Curriculum
Development available for $25.00 per package. The district is responsible for all costs incurred in

producing and the curriculum guides for staff, printing skills checklists for students, and procuring and
adminstering instructional placement tests.

Services Awareness and selection materials available free. Visitations arranged. Awareness presen-
tations available on request; travel cost reimbursement required. Training and consultation 845 Park
Avenue; Cranston, RI 02910, (401) 785-0400, Ext. 284.

Contact Beverly J. Montaquila, Director of Reading; Roberta A. Costa, Project
Coordinator; Cranston’s Comprehensive Reading Program; Department of
Reading Services; 845 Park Avenue; Cranston, R102910. (401) 785-0400, Ext. 284.

Developmental Funding: USOE ESEA Title I, USOE Right to Read, and Local JDRP No. 82.28 (6/2/82)
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levels in reading and language skills, with expectations of

Exemplary Center for Reading Instruction (ECRI).
An inservice program for teachers of students of all ability
95-100% mastery. E’@E}ﬁ

Audience Approved by JDRP for students of all abilities, grades 1-6.

Description ECRI's purposes are to identify critical teacher behaviors essential in preventing
readingfailure, and to provideinservice education for teachers geared to the research findings. Teaching
skills emphasized by the program include: to elicit accurate and rapid responses during instruction, to
establish high levels of mastery, to maintain on task behavior, to correlate the teaching of language
skills, to mcdel and prompt, to use effective management and monitoring systems, and to diagi»:se and
prescribe instantly. Techniques are incorporated into reading, spelling, grammar, dictation, creative
writing, and penmanship instruction.

Students are reminded of the skills they have been taught, the skills that have been mastered, and the
skills they will be expected to master through the review process. Students’ attention is sustained with
the momentum of the teacher directives during instruction and reinforcemer.* offered during practice
time Overt responses help students remain on task. The structure of scheduling, record keeping and
multi-sensory instruction also keeps students motivated. Criteria for passing a mastery test are
identical for all students, regardless of their reading levels. No student is made to feel less capable than
another student. The teacher selects only those teachingtechniques that build the student’s self-concept.
Instruction is provided by ECRI so teachers can utilize the critical teacher behaviors, develop a
management system for mastery and individualization, and teach reading and language skills
effectively.

Teachers learn to teach word recognition, comprehension, and study skills as they use basal readers,
literature series, novels, etc.

Students demonstrate mastery through their participation in small group discussions, writing, locating
and evaluating information, etc.

Requirements A 3-5 day preparatory seminar with one ECRI staff person for 35-40 trainees is
desirable. The program includes lecture and practice sessions, preparation of materials for classroom
use, and teaching pupils in a simulated setting. Following this, periodic visits by ECRI staff to trainees’
classrooms to demonstrate, model, and monitor are encouraged. The length of time to replicate the ECRI
model varies. Existing district reading materials may be used. Supplies for teachers and pupils are those
usually found in schools. ECR! has 12 self-instructional teacher texts that are used by teachers during
inservice. No special staffing or facilities are required to implement ECRI.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staffis available to attend out-of-state awareness
meetings. Teacher of Teachers Conference is in August and September. Training, implementation and
follow-up services are available at adopter site (costs to be negotiated) and at project site.

Contact EthnaR.Reid, Director; Exemplary Centerfor Reading Instruction; 3310 South
2700 East; Salt Lake City, U1 84109. (801) 486-5083 or 278-2334.

Developmental Funding: USOE ESEA Title III Private Sources JDRP No. 85-8 (4/2/85)
Recertified (4/85)
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Futureprint. A reading program that focuses on
individual needs using a contract system that provides the
framework for organizing instruction.

JUREP
Q\\‘ 4/41)

Audience Approved by JDRP for grades 7-8. <
ANzZA )

Description Futureprint is a program of intensive reading instruction. The reading teacher
establishes a supportive, non-threatening environment which emphasizes motivation, success and
student responsibility. Instructional programs are chosen by each site from a veriety of multi-level, high
interest reading materials which are commercially available. The Futureprint contract offers teachers
a practical way to provide individualized instruction for students with a wide range of reading levels.
The Futureprint program provides students with literature based group lessons, shared inquiry
discussions, and cooperative learning activities in addition to individualized contract work.

When students first enter the reading center, their needs, strengths and weaknesses are diagnosed
using a standardized diagnostic test. Based on this information, the teacher writes student contracts
which set goals and list reading materials selected to meet individual needs. The contract system works
well bezause it helps students accept responsibility for their own learning, while offering them challenge
and success. Grades and other incentives are earned through contract work, group participation, and
book reports from selected literature. When contracts are finished, students complete an evaluation
form; teachers use this information to write new contracts which reflect student;’ growth and guide
them in continued reading achievement. The program is equally effective for remedial students and
high level readers.

Reading Center students have the opportunity to participate in the Pre School Story Hour, an optional
feature of the program. The story hour is a weekly morning reading session in which junior high students
read stories to preschool children who come to the junior high with their parents or their preschool class.
This program improves self-concept and motivates reluctant readers. It is also an excellent community
involvement program.

Requirements A school deciding to implement Project Futureprint will need to provide space
dedicated to a reading program. A minimum of one day inservice is required — either at the adopter
school or the demonstration site. The adopting school will agree to administer diagnostic reading tests,
implement a contract system, select teachers with expertise in reading, utilize an appropriate variety
of high interest materials, and provide evaluation data. Participating teachers need a set of De Anza’s
reading publicatic 1s that are used during training and implementation at a cost of $20 per set.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff is available to attend out-of-state awareness meetings. Training is provided

at project site or at adopter site. Implementation and follow-up services are available to adopters. Costs
for all services to be negotiated.

Contact Charlotte Larson, Futureprint, California Demonstration Program in Reading;
De Anza Junior High School; Ontario, CA 91761, (714) 983-2118 or 983-9501.

Developmental Funding: State JDRP No. 80-21 (6/2/82)
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HOSTS Reading: Help One Student To Succeed. A et
Diagnostic/ prescriptive/tutorial instructional delivery b
system.,

HOSIS

Audience Approved by JDRP for "at risk" students in grades 2-6. This
program has also been used in other settings including K-12 and Adult
Education.

Description HOSTS Reading is designed to diagnose each student to determine their needs and
prescribe an individual educational program tofit the learning style of each youngster. HOSTS learning
objectives are compatible with all major reading basals.

HOSTS has compiled a compuierized database of over 3000 titles of high-quality resource materials
cross-referenced to learning objectives and student learning styles, and indexed for instruction.
Accessing the database allows the teacher several options for preparing individualized lesson plans. A

holistic approach includes vocabulary, skill study, reading and writing to best fulfill the needs of each
student.

The HOSTS concept utilizes one-on-one tutorials with community volunteers, cross-age and peer tutors
providing porsonalized instruction two hours or more each week. Parents, citizens, business people and
civic organization members volunteer as tutors (over 60,000 nationally). HOSTS provides an effective
strategy for recruiting and training mentor/tutors. They also have proven methods for obtaining
corporate sponsorship of HOSTS programs.

HOSTS Reading has been used very successfully in pull out, small group instruction and as a classroom
supplement. Annual data collected from over 300 sites indicates consistent NCE gains in double digits
with a high degree of retention. HOSTS Reading has been awarded the Educational Pacesetter Award
by the President’s National Advisory Council on Supplemental Centers and Services; the National
Council of Teachers of English "Center of Excellence" award; the California "Golden Bell” award; the
Texas "Reach" award; and several other awards.

HOSTS provides a system and atmosphere that encourages excellent response from students, teachers
and parents and engenders pride of accomplishment and increased self-esteem.

Requirements Teachers, paraprofessionals, teaching aides and administrators attend a three-day
in-service training prior to implementation. HOSTS training personnel visit each site on a regular
schedule to provide professional assistance to HOSTS subscribers. Each lab should have an Apple II

series computer (or compatible model) with dual disk drive and printer. Scheols purchase resource
materials as required for their reading lab.

Services Awareness materials are available at no cost. Visitors are welcome in operational sites in
twenty states by appointment. HOSTS provides diagnostic materials, manuals and database software.
Initial training, continued in-field professional service and retraining of new or replacement personnel
is inciuded. Each year, the program is updated and new editions of all material and software is issued

to HOSTS subscribers. Initial implementation is $15,400 per site. Each year thereafter licensing and
service is $1,990 per site.

Contact William E. Gibbons, Chairman; 1801 "D" Street, Suite 2; Vancouver, WA 98663,
(208) 694-1705,

Developmental Funding: USOE ESEA Titles 1, 11, 111

private and foundation JDRP No. 76-€ (1/16/76)
Recertified (11/84)
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IPIMS Reading Center (Individualized
Prescriptive Management System for

Underachievers in Reading). IPIMS is not a text or a
kit, but a model of an organizational structure for
implementing a remedial reading/learning center for
grades 7-12,

Audience Approved by JDRP for secondary students deficient in veading
and other academic skills.

Description The IPIMS Reading Center model is a highly effective organizational structure and
management system for setting up and running a supplemental center in secondary schools. Its focus
is on the improvement of academic achievement and the prevention of drop-out among high risk
students.The center in Union Springs is staffed by reading teachers and paraprofessionals as well as
student volunteers. A wide variety of instructional resourcesis available; these materials are color coded
into four reading levels. It is up to each individual district or building to set up and equip their own
center with whatever materials they feel are appropriate.

Once the center is established, it operates as follows:

Students are identified and scheduled into the program. They are given
further diagnostic testing and an interest inventory. Individual
strengths and weaknesses are noted as well as personal interests.
Individual prescriptions are written and implemented. Student
progress is monitored by a criterion-referenced system. Parents,
teachers and students receive periodic progress reports. Students are
post tested to determine achievement and future placement.

As a result of one year of participation in the IPIMS/Reading Center, students in grades 7-12
demonstated gains significantly above the norms on the Stanford Diagnostic Reading Test. Pre and Post
test scores showed that skills grew at a rate of one and one-half years for each year of instruction, a
statistically significant rate (P<.001). Students who participate in the reading/learning center show
significant improvement in content subjects and are encouraged to complete high school. One of the
unique adaptations of IPIMS in Union Springs is the addition of writing and math remediation which
provides a flexibility that many districts need.

Costs for implementing the center will vary from school to school depending on the number of resources
currently available in the district, the size of the center, the number and type of staff members and the
student population to be served.

Requirements A one-day training session is required. Additional follow-up is available. Training
includes: an in-depth orientation to the total program; overview of components selected for the
adoption/adaptation by participating district; discussion of staff roles; the theoretical and applied
aspects of the validated program; alternative installation strategies that might be employed by the
district; a comprehensive review of the evaluation design; and a systematic review of all resources to be
employed during the replication. Training can be conducted at the project site or at the adopter site.

One training manual ($35.00) is needed for each reading center established. The manual contains

complete directions for setting up the IPIMS model as well as samples of necessary forms, letters, and
materials.

Services Awareness materials are available at no cost. Visitors are welcome at the demor ,oration

site by appointment. Project personnel is available to attend out-of-state awareness meetings and
conferences. Costs for all services available will be negotiated.

Contact GeorgiaA. Crissy, NDN Trainer or Sidney J. Beckwith, Project Director; Union

Springs Central School District, 27 North Cayuga Street, Union Springs, New
York 13160 (315) 262-9309.

Developmental Funding: PSEN Funds, New York State; ESEA Title IV-C JDRP No. 84-9 (3/23/84)
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Learning To Read Through The Arts Program.
(Formerly Title I Children’s Program). An intensive, :
individualized emedial reading prograra presented I .
through the arts. Leani

ner'To Read
.
af 1%k

Through The Arts

Audience Approved by JDRP for children, grades 2-7 who are reading at
least one year below grade level and who are chapter I (formerly Title I) eligible
(some seventh-graders accepted as apprentices).

Description Reading teachers, classroom teachers, and specially trained professional artists/artist
teachers work with Chapter I eligible children at sites in each of the boroughs of Manhattan, Staten
Island, Queens, Brooklyn, and the Bronx. At the developer site, children in grades 2-6 are served, as
well as special education students. The program is also suitable for grades K-12, and adopters have
used the program with those audiences. The program is associated with major cultural institutions in
New York City: the Staten Island Children’s Museum, the Bronx Museum of the Arts, the New York
Aquarium, the Brooklyn Museum, and Ballet Hispanico of New York, and Business and Industry for
the Arts for Education, Inc., and The New York Botanical Garden. An overall approach to improving
reading is used in this intensive, diagnostic, prescriptive, individualized program presented through
the arts. It integrates a total arts program with a total reading program. Listening, speaking, writing,
and reading techniques are stressed in the reading-oriented art workshops, and a
diagnostic/prescriptive approach to reading is employed in the reading workshops. Participating
children meet with the artist teacher and classroom/reading teachers in whole class and/or small groups
for an average of four hours per week. Students receive additional reading instruction for at least one
and a half hours a week in reading-oriented arts workshops in such areas as dance, music, theater,
crafts, sculpture, painting, printmaking, super-8 film, and photography. The resources of museums,
culturalinstitutions, universities, resource centers, and libraries are used, and special programs related
to the content of project workshops are scheduled for students on field trip/special event days. There is
an annual Learning to Read Through the Arts exhibition of work by participating students and/or a

Performing Arts and Film Festival. A series of parent workshops is also held. Preservice and inservice
trainings are available.

Requirements Reading teachers/classroom teachers, professional artists, and/or artist teachers
are trained in the Learning to Read Through the Arts methodology. Teacher-made pupil-oriented
materials, commercial materials, instructional devices, filmstrips, records, tape recordings, media
libraries, books on the arts, and art and audiovisual supplies are used. Program hours and times are
adaptable to adopters’ needs and scheduling requirements.

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime
by appointment. Project staff is available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at project site (adopter pays only its own costs). Training is also
conducted at adopter site (costs to be negotiated). Implementation and follow-up services are available
to adopters (costs to be negotiated). Training materials and curriculum guides cost approximately $85
per teacher. Cost of program implementation depends on available personnel. Cost of art supplies and
equipment depends on the reading-oriented workshops that are implemented.

Contact Mary Jane Collett, Project Director; Learning to Read Through the Arts
Program; Division of Curriculum and Instruction; P.S. 9;100 West 84th St.; New
York, NY 10024. (212) 787-0470 or -7582.

Developmental Funding: USOE ESEA Title 1 JDRP No. 74-18 (3/26/74)
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Programmed Tutorial Reading (PTR). An individualized, one-to-one
tutoring program for slow ler rners or potential reading failures regardless
of economic or demographic background.

Audience Approved by JDRP for first-grade students in the lowest quartile who need help learning
to read. This program has been used in other settings with grades 2-4.

Description Programmed Tutorial Reading (PTR) supplements but does not substitute for
conventional classroom teaching. PTR uses specially trained, carefully supervised paraprofessionzl
tutors who implement its highly structured content and operational programs. The teaching ctrategy,
built on established learning principles, uses many elements of programmed instruction—frequent and
immediate feedback, specif:ed format, and individualized pace—but, unlike programmed instruction
that uses the fading process, proceeding from many initial cues to the minimum needer! for success,
PTR uses the brightening process, in which minimal cues are followed by increased prompting until
complete mastery of the reading task is achieved.

Children receive a tightly organized 15-minute daily tutoring session, during which they rsad from
classroom basal readers supplemented with special texts dealing with comprehension and word cuding
and decoding. Tutors are trained to follow, verbatim, the content and operational programs contained
in the Tutor’s Guide. These specify in detail what, when, and how to teach the content material and also
limit tutor’s decisions about children’s responses. Integral and essential to the PTR methodology areits
special recording procedures, which not only indicate children’s progress, but also prescribe exactly
which separate items must be reviewed until mastery is achieved. Constant reinforcement or praise is
also an essential part of the instructional technique, while overt attention to errors is minimized.

Requirements Minimum staffing: part-time director/supervisor and tutors. Tutors may be
teacher’s aides, adult volunteers, or older student. Physical facilities: quiet, well-lighted tutoring site
with side-by-side seating at desk or table for tutor and student. Materials: set of basal readers, preferably
same as used in classrooms; Tutorial Kit for each tutor; Supervisor's Manual for each supervisor.
Training: avproximately 30 hours total during school year. Initial training by D/D’s after start-up year.
PTR can be implemented by single schools or entire school districts.

Costs Personnel: approximately 98% of budget, depending on project size and number of tutors,
unless tutors are volunteers. If tutors are teacher’s aides and supervisors are part-time Title I teachers
or reading specialists, local wage scales will apply. Materials: PTR Kits ($50 average, one kit perteacher
with five-year use expectancy). Training: cost to adopter varies with number of days and trainers.

Services Awareness materials are available at no cost. Audiovisual materials are available on loan
(return postage must be paid). Project staffis available to attend out-of-state awareness meetings (costs
to be negotiated). Trai~ing is provided at project site or adopter site (costs to be negotiated).
Implementation information in Supervisor’s Manual is keyed to PTR component in basal series.
Follow-up technical assistance is available (costs to be negotiated).

Contact Phillip Harris, Dir.; Prog. Tutor. Reading Res. and Dev. Center; Indiana
University; 2805 East 10th St.; Bloomington, IN 47405. (812) 337-6756. Susan
Ward, Director; Prog. Tutor. Reading; Davis Sch. Dist.; 45 E. State St.;
Faruiington, UT 84025. (801) 451-1117,

Developmental Funding: USOE ESEA Title I JDRP No. 74-17 (3/18/74)
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Reading Achievement Program (RAP) A pull-out 2
remedial program to supplement reading ins.: action.

)

Approved by JDRP for educationally disadvantaged students grades 2-5. et W

Description To help students overcome difficulties in word analysis and vocabulary skills and to
learn basic and special comprehension skills required in content area subjects, eligible students are
scheduled into learning centers a.id provided instruction through a diagnostic/prescriptive system.
Scheduling students is a cooperative effort of the Chapter I teacher and the regular classroom teacher
that insures daily instructional sessions without interruption of classroom reading or supportive
instructional electives, and no more than one interruption weekly of all other major subject areas. The
Chapter I teacher incorporates pupil needs reveale: in the classrom with needs diagnosed in the center
to promote maximum learning transfer.

Using a composite analysis of several criterion-referenced achievement tests, an Individual Reading
Profile is developed for each student. Behavioral objectives are used to formulate a prescription to meet
theinterests and needs of each pupil. A Cross-reference Guide, developed by Chapter I teachers, supplies
information on materials available in every center to be used in remediation of a stated skill. Each RAP
Learning Center is staffed with a certified reading specialist and a teacher aide who serves about 62
pupils in thirty minute sessions; teach/pupil ratio 1/6.

Requirements Since RAP is primarily designed to supplement the school district’s existing
program, little or no additional cost is necessary for staffing or facilities,

Services Awareness materials are available at no cost. On-site visits to observe the program in
operation can be scheduled during the regular school year.

Contact Mrs. Evelyn F. Prattis; Reading Achievement Program; 500 West 9th Street;
Chester, PA 19013. (215) 447-3860,

Developmental Funding: USOE ECIA Chapter I JDRP No. 81-28 (10/21/81)
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Reading and Content-area Resource Center

(ReCaRe). A secondary developmental reading and study
skills program designed to "“recare" about the reading and
study skills of all ability students.

ReCale

Audience Approved by JDRP for students, grades 10-12, with reading skills
ranging from upper elementary to college.

Description ReCaRe is a secondary reading and study skills program which serves the reading
and study skill needs of all ability students. It is not a remedial program. The instructional program is
a one-semester course based on an individual educational plan that provides for group instruction one
day a week and individualized instruction during the remaining four days. Students in the program
rotate through four skill areas—reading comprehension, vocabulary, reading rate, and study skills.
Based on the results of diagnostic tests and a student statement of need, an individual educational plan
is developed for each student. Students are responsible for developing a more extended vocabulary,
increasing reading rate, completing appropriate study skills units, and developing comprchensien skill.
Students are assigned materials relevant to their needs and interests at appropriate reading levels,
thereby providing maximum opportunity for success. Throughout the semester, students record and
evaluate their work daily and are evaluated by the teacher each week both orally and by a point system.
At the end of the term, students are posttested using the Stanford Diagnostic Reading Test and other
instruments. The main objective is to help all students become efficient, independent learners prior to
leaving the secondary school.

ReCaRe’s study skills units include time management, SQ3R study method, notetaking skills, test

taking skills, library and research skills, and a summary unit which integrates all of the study skills
which students have practiced in the semester course.

A wide variety of commercially available and project produced study ski!ls and management materials
are used by students. Implementation costs vary widely because some‘adopting schools already have
materials which can be integrated int» ReCaRe’s management system. All training participants need
a copy of the replication training manual, an 800 page notebook, which sells for $55 and includes all of

the project produced materials. Teacher editions and student editions of the study skills units are part
of this manual.

Requirements ReCaRe can be implemented and conducted by existing project staff, specifically
one classroom teacher, preferably reading or English, and an instructional aide. Since ReCaRe is a
semester course, some scheduling revisions may be necessary, but the study skills component can be
integrated into a regular content area course if a school is not interested in the other skills components
of the program. Staff members wishing to implement ReCaRe must complete two days of initial tr- ining
either at the original ReCaRe site or at the adoption site. One day training sessions are available for
those schools interested in implementing only the study skills component of the program.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at the project site. Project staff is available to attend out-of-state awareness meetings.
Trainingis conducted at the project site or at the adopter site,and implementation and follow-up services
are available to adopters. Costs for all services are negotiable.

Contact Patricia 8. Olson, Project Director; ReCaRe Center; Henry Sibley High School;
1897 Delaware Avenue; West St. Paul, MN 55118, (612) 681-2876.

Developmental Funding: USEQ ESEA Title IV-C JDRP No. 82-22R (2/26/83)
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Reading Education Accountability Design:
Secondary (READ:S)

PROJECT

READ:S

Audience Approved for students, grades 7-12.

Description Project READ:S is a comprehensive, reading-in-the-content-areas curricular process
for grades seven through twelve. A potential extension into grades five and six was successfully piloted
during the 1986-87 school year.

The purpose of Project READ:S is to provide content area teachers with the necessary skills to develop
instructional modules in vocabulary, comprehension, and study skills using the content of their current
courses. These modules offer students reinforcement through guided and individual practice of the
reading skills taught in the students’ English and reading classes.

What is especially attractive to content area teachers is that they are not asked to become reading
teachers. Project READ:S provides teachers of any subject area with already developed lesson-design
formats based upon an adopted hierarchy of veading skills being taught directly in the reading and/or
English classrooms. By incorporating reading process in the content of any subject matter, teachers are
providing their students with daily opportunities to practice reading strategies while mastering the
content of history, science, math, foreign language, art, welding, plumbing, nursing, or any other subject
area. Improved mastery of the subject matter is a natural result. Also, teachers work together on
mutually taught text units and are able to share insights into problems and gain an enhanced
understanding of their subject and how best to teach it. The underlying philosophy of the teaching
process of READ:S is the Madeline Hunter Essential Elements of Instruciton model that is a top teacher
priority inservice program for a large number of school districts today. Project READ:S is a program
which infuses critical thinking skills into all subject areas.

After particination in Project READ:S, students have been shown to make statistically significant gains
in each of the areas claimed by the project. Claim One, that general reading ability is increased for
participating students, hasbeen strongly and con:sistently supported by research in a variety of districts.
Claim Two, that content mastery is also improved by the project, has been clearly supported by research
investigation. The promise offered by Project READ:S to any adopting district is demonstrably great.

Requirements For quality training a two to three day preadoption in-service workshop is
necessary.

Services Awareness materials are aveilable atno cost. Visitors are welcome at the proj¢ ¢t site. Project
staffis available to attend out-of-state awareness meetings (costs to be negotiated). “raining is provided
at project site (adopter pays own costs). Training is conducted out of state (exemplary project staff costs
must be paid). Project staff can attend out-of-state conferences (costs to be negotiated).

Contact Mrs. Lynn Dennis, Project Director; Coeur d’Alene School District No. 271, 811
N. 10th Street, Coeur d’Alene, Idaho 83814. (208) 664-8241.

Developmental Funding: ESEA Title IV-C JDRP No. 834 (2/25/83)
Recertified (5/87)
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Reading Improvement By Teaching Effectively

(R.LT.E.) A pull-out program emphasizing intensive
remedial instruction for educationally disadvantaged
children.

Audience Approved by the JDRP as a program for educationally deprived
pupils, grades 2-6.

Description R.IT.E. is a pull-out program that provides closely monitored, intensive remedial
instruction through effective methods and materials to educationally disadvantaged children in grades
two through six. Methods, materials, and strategies used are specifically designed to meet individual
needs and modes of learning in order to help children to be more proficient in comprehension by focusing
on word meanings, by using critical and analytical thinking skills, by being exposed to good literature,
and by ultimately becoming independent readers. Eligible students are scheduled for Chapter I classes
only after background has been obtained via past performance on criterion referenced tests, basal tests,
diagnostic tests, teacher and reading specialist recommendations. Using the Gates MacGinitie Tests,
the previous information cited, and when needed an Informal Reading Inventory, or a complete
diagnostic battery, an individual profile is developed which provides the key to meet an individual's
specific needs. Instructional sessions are conducted in small groups. A session may entail 30 minutes
or one hour, depending upon classroom teacher’s schedule. The amount of time which students spend
in the program varies slightly from grade to grade hut not within a particular grade; that is, second
graders may receive more instructional time per week than third graders, but all second graders receive
the same amount of instruction. The differences in instructional time per grade level are determined
by the initial assessment of student needs. Consequently, the average instructional time per grade level
varies from year to year in accordance with the needs assessment study, but the time allotted to each
grade level is consistent. ¢

Students in each grade level of Project R.I.T.E. (grades 2 through 6) have shown statistically significant
improvement at the .05 level in reading achievement from pre- to post-testingin normal curve equivalent
(NCE) scores as measured by the Gates MacGinitie Reading Comprehension Test.

Requirements Training requires a minimum of two days. Meetings must be held with
Superintendent, the Project Director and the Project Staffto initiate the management system and other
necessary components. Program materials include the PMS (Profile Management System) which
includes teaching methods and management forms; organizational procedures for parent projects; staff
development strategies; communication aspects for school, home and community; and program
monitoring for staff, testing, fiscal, materials, etc.

Services Awareness materials available at no cost. Visitors are welcome at project site by
appointment. Project staff available for awareness meetings, training, implementation, project
evaluation consultation, and follow-up services (costs to be negotiated). Costs include training,
equipment, materials and supplies. Initial purchase of equipment, materials and supplies would vary
and be determined on basis of need. Cost for each subsequent year would be for supplementing existing
components, PMS file: $35.00 each, one for each member of staff implementing the program.

Contact  Janet M. Trezza; ChapterI Project Director; Phoenixville Area School District;
Chester County, PA 19460; (215) 933-8616.

Developmentul Funding: ECIA Chapter I JDRP No. 85-12 (9/9/85)
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Reading Power in the Content Areas (RP). A staff
development inservice project designed to assist content
area teachers increase student acquisition of content
knowledge by the use of ap- plicable reading skills.

Audience Approved for vocational students grade 10. This program has also
been used in other settings at the postsecondary level and in junier and senior
high academic programs.

Description Reading Power in the Content Areas is a staff development program designed to make
content-area teachers aware of the gap between student reading abilities and the reading requiremsnts
of printed instructional materials. The goals of the project are: to assist content area teachers analyze
print requirements and student abilities in relation to the teaching of reading within the teaching of
content; to provide content area teachers with information and practice in the use of practical teaching
techniques to meet the needs of the first objective; and to increase student learning of content.

The program consists of interrelated components. The instructor ass :8sment component provides tools
by which participants can 1.sess their own teaching styles, skill levels, and effectiveness. Student
assessment trains teachers o use formal and informal tests and inventories to assess the reading
abilities of their students. Materials assessment provides teachers with the knowledge and tools, both
manually and by computer, to analyze the reading levels of printed instructional materials, to apply
this knowledge when selecting texts, and to modify and improve use of the print materials to fit students’
reading abilities. The instructional strategies component focuses on practical activities in vocabulary,
comprehension/thinking skills, and study skills that teachers can incorporate into the total curriculum,
The ongoing in-service component provides proceduresto infuse the reading strategies acquired into the
total instructional curriculum through fifteen Reading in the Content Area Modules and additional
resource materials. Thirty-two occupationally specific Key Word Glossaries are available for vocational
adopters.

The project has proven to be effective in raising content teachers’ consciousness regarding the reading
requirements of course materinl. Students have shown gains in general reading skills as well as in
content acquisition when teachers incorporate reading stratégies into content teaching activities. The
project is effective for all students, but, particularly, for those reading below grade level.

Requirements Nonew staffor special equipment are required. One staff person with abackground
in curriculum development and/or reading acts as part-time director/coordinator. Involvement of
administrators, content-area instructors, and reading consultants (if available) is required. Once the
district completes a training and implementation plan, the D/D provides a training workshop lasting
one to three days depending upon the needs of the adopting district. Staff development time should be
provided. Computer resources should be available.

Services Awareness materials are available at no cost. Contact project for prices of Training Manual
(required) and optional materials. Visitors are welcome any time by appointment at project site and
additional demonstration sites. Project staff is available to attend awareness meetings. Training is
conducted at adopter site or a regional location. Implementation, follow-up, and evaluation services are
available to adopter. Costs for all services to be negotiated.

Contact Carol Burgess; The EXCHANGE; 116 University Press Bldg.; 2037 University
Ave. 8.E.; University of Minnesota; Minneapolis, Minnesota 55455. (612)
624-0584; (612) 624-0067.

Developmontal Funding: USOE ESEEA Title 11 JDRP No. 85-9 (3/15/86)
Recortified (3/85)
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Reading Recovery. A one-to-one intervention program for the least able
readers in first grade classrooms.

Audience The least able readers in first grade as determined by a comprehensive battery of
individually administered diagnostic instruments.

Description Reading Recovery reduces reading failure through early intervention, and helps
children become independent readers. The goal is to bring the children to the average of their class
through individually tailored 30-minute lessons. Reading Recovery supplements the regular reading
program in a classroom. The specially trained teacher and child work together daily for one half hour,
in which the child is involved in reading and writing experiences. Techniques include the reading of
many "little" books to build confidence, daily writing, the re-reading of favorite books, and learning to
hear sounds in words by writing simple stories. Reading Recovery focuses on providing opportunities
for children to make their own links between reading and writing—and discover meaning, The
integrated reading and writing lessons are tailor: ~ to build on what the child already knows while
strengthening a self-improvement system which leads to continued growth. The elements of the lesson
are the same for each child, although the content differs with each child.

First grade children improved their reading and writing ability after ar. average of 16.4 weeks, with
86% of the children reaching average levels of achievement for their class in reading. Growth in reeding
and writing is evidenced by statistically significant scores relative to an equivalent control group using
a variety of writing and reading test elements. In addition, follow-up studies indicate that children
released from the program continue to make progress and read with the average of their class through
the second and third grades without additional help.

Requirements Foreffective implementation, school systems should release one or two experienced
individuals to attend a one year teacher-leader training program at The Ohio State University in

Columbus. They will learn procedures for implementation, evaluation, and administration of the
Reading Recovery program.

The teacher-leaders, upon returning to their home site, train other teachers in the Reading Recovery
model. Release time for trained teacher-leaders and teachers in training (including arrangements for a
weekly 2 1/2-hour class after school hours) is required.

Services In addition to negotiable costs for release time for teachers, installation of the one-way
glass at the training site costs about $2,000 and books and materials cost about $500.

Awareness materials are available st no cost. Project staffis available for awareness presentations and
training with all costs negotiable.

Contact  Dr. Gay Su Pinnell, Dr. Carol A. Lyons, or Dr. Diane E, DeFord, Martha L. King
Center for Language and Literacy, The Ohio State University, 200 Ramseyer
Hall, 29 West Woodruff Avenue, Columbus, OH 43210; (614) 202-0711,

Developmental Funding: St. - of Ohio, Columbus Public Scheols,

National Council of Teachers of English, and private f undations. JDRP No. 87-11
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Team Oriented Corrective Reading (TOCR). A referral corrective
reading program for grades 2-6.

Audience Approved by JDRP for grades 2-6.

Description Wichita’s Team Oriented Corrective Reading program is a large-scale supplemental
remedial reading program operating in the city’s Chapter I target public elementary schools and eligible
parochial schools. Instruction is diagnostic, individualized within ad hoc groups of pupils, and correlated
with the classroom reading program. Correlation is achieved through use of the computerized
Curriculum Management System (CMS). Long-range program goals are to improve basic reading skills,
use of library media, pupil attitudes, work habits and to emphasize reading as a life skill. The six phases
of the program (identification, screening, diagnosis, scheduling, instruction, and evaluation) and its
team-oriented philosophy are delineated in the handbook Team Oriented Corrective Reading. The
handbook and the Process Performance Objectives are integral parts of the program: they describe the
roles of the different team members and suggest timetables for program activities. Based on research
results over a number of years, an eclectic approach, using multilevel, multimedia materials is
emphasized. Evaluation results are based on the Iowa Test of Basic Skills based on spring to spring
testing. The performance objective stated that pupils would make a mean NCE gain greater than zero.
The total gain for 1985-86 was 4.0 NCE's for 2,197 pupils with pre/post data. Sixty-one percent of the
participants made NCE gains greater than zero.

Requirements Implementing TOCR requires the employment of a certified reading teacher. When
the caseload exceeds sixty students, an instructional paraprofessional is needed. Eclectic materials
required for instruction vary with the needs of the students being served.

Services Awureness materials are available at no cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use in various settings. Projeci personnel is available to
attend out-of-state awareness meetings. Training is conducted at the project site or at the adopter site.

Implementation, follow-up and evaluation services are available to adopters. Costs for all services
available to be negotinted.

Contact James G. Howell, Director; Wichita Public Schools USD 259; 1847 North
Chautauqua; Wichita, KS 67214, (316) 268-7871.

Dovelopmontal Funding: USOE ESEA Title 1 JDR No. 28 (4/4-5/13)
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BASIC—California Demonstration Program In Reading. A program
to improve reading and writing skills through the content areas.

Audience Approved by JDRP for students, grades 7-8.

Description BASIC's program cycle serves the entire regular education student body of the school
across the range of reading abilities for a period of two consecutive years. Appropriately designed
instruction is provided to both students who read below grade level and those who read on or above
gradelevel, Based on reading performance, a reading specialist places each student in one of four reading
levels. BASIC’s emphasis is on the learning of processes which apply to any content area or learning
situation. A master set of learning and thinking processes are taught throughout the program for the
acquisition ofnew vocabulary, the improvement of writing skills, reading comprehension, and extension
of skills requiring higher cognitive levels of functioning. Students are taught to overview and preview
materials before beginning more intensive study; they are taught how to organize materials and
information to increase learning efficiency and improve understanding. Instruction is delivered in the
English, social studies and math classes through three strands; small group reading and language skills
instruction, class size group activities, and computer assisted instruction. Small group activities are
scheduled and each participant receives intensive reading and writing skills instruction daily in one of
the content classes. Two reading specialists and classroom paraprofessionals assist the regular teachers
during small group sessions, and meet weekly to maintain instructional coordination.

Contact Donna Kay LeCzel; Benjamin Franklin Middle School; 1430 Scott Street; San
Francisco, CA 94115, (415) 567-0929 or (415) 565-9654,

Developmental Fundiny: JDRP No, 83-32 (8/26/83)

CONQUEST. A highly individualized diagnostic and prescriptive reading
program.

Audience Approved by JDRP as a reading program for grades 2-9.

Description Project Conquest, a clinical but flexible approach to reading, diagnoses the child’s
reading problems through a 17-step diagnostic procedure and prescribes an individualized, structured
learning program to be followed by the child throughout the year.Theteacherreceives extensivetraining
in remediation, testing, and related areas.

Pupils work principally alone in individual carrels while being supervised by clinicians and aides.
Clinicians work individually with six students for approximately 45 minutes, four and a half days a

vieek. Friday is game day, and only group activities are scheduled, Learning tasks are selected by teacher
and/or student.

Contact Bettye P, Spann, Dircctor; Conquest Demonstration Site; 1005 State St.; East
St. Louis, IL, 82201. (618) 875-8800, ext. 341, 842, 343,

Developmental Funding: USOE ESKA Title | JDRP No. 7412 (2/20/74)
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Des Moines Plan, A Plan for Student Success. A small .
group reading/writing lab program for students reading o Ve

« X,

and writing below the norm. *

[

Approved by the JDRP for grades 2-6. é‘,u’:’
Description The program goal is to increase the reading achievement and Op N &

writing abilities of students who rcad and write below the norm. The program
uses a management system developed by local Des Moines Plan teachers to
complement the Systematic Approach to Reading Improvement (SARD)
management system developed by Phi Delta Kappa to manage the reading series used in district schools.
The program provides integration of reading and writing instruction, objectives, and
criterion-referenced tests for vocabulary, word analysis, and comprehension. Emphasis is placed on
direct instruction and interaction between the lab teacher and students. Reading/writing instruction is
based on the oral and written expression of students as well as their identified needs. Individual
diagnostic tests and supplementary instruction are provided by the lab teacher using materials that
correlate with the basal materials used in the classroom. Individual education plans are developed and
maintained for each lab student. Computer assisted instruction is used to supplement and reinforce
direct instruction and for word processing. Some unique characteristics of the Des Moines Plan are: (1)
Program materials and teaching strategies can be used with any basal text and with students of all
ability levels. (2) Planning for instruction is matched to student needs. (3) Reading and writing
instruction is integrated. (4) Parent involvement and an on-going inservice program provide support
for teachers. Students are selected for the program according to scores on district checkpoint tests in
reading and writing. Groups no larger than six are instructed daily for 25-30 minutes in a resource
room. Students may be released from the program once they pass the checkpoint tests. The close

cooperation and weekly planning by lab and classroom teachers results in a consistent reading program
for lab students.

Contact Judy Monke, Consultant; Des Moines Plan; Des Mo.nes Public Schools; 2430
East University, Des Moines, 1A 50317, (515) 285-4554.

Developmental Funding: USOE ESEA Title 1 JDRP No. 80-56 (2/11/81) Recertified (1/85)

Discovery Through Reading. A remedial reading program for
underachievers utilizing a modified tutorial, highly structured approach.
Approved by JDRP for low-achieving students in reading, grades 2-3.
(Limited grade span was due to available funding.) It has been used in other
settings with grades 1 through 8.

Description Discovery Through Reading is an instructional program that stresses rapid skill
development for second- and third-grade students who are having (or have had) difficulties in their
regular classrooms. Its goals arc the improvement of stud-nts’ ability to recognize words and
improvement of their reading comprehension. In the Discovery project, teachers work with two students
at a time in 45-minute sessions scheduled twice a week at a location outside the regular class~oom. Each
full-time Discovery teacher's maximum case load is 30 students. A key organizational feature of
instruction is the "task sheet," an agenda that lists six specific activities to be completed by a student
during each session. The task sheet helps teachers decide what tasks are within the capabilities of
students. An important aspect of the project is the way in which teachers interact with students,
emphasizing a style that provides students with a nonthreatening environment. A student competes
only with himself/herself, and performance and achievement are reinforced with concrete rewards. All
activities are charted and graphed immediately, showing teacher and ctudent that progress is being
made and that goals are being achieved. Evaluation Gains over the years are consistently higher than
the average. 87-88 evaluation results are as follows: Second grade average gain in comprehension was
23.3 NCE's; Third grade average gain in comprehension was 28.7 NCE's.

Contact Dorothy Neff, Project Director; Clarkston Community Schools; 6590 Middle
Lake Rd.; Clarkston, MI 48016. (313) 625-3330

Developmental Funding: USOE ESEA Title 1 o JDRP No. 74-112 (10/23/74)
SRR
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Intensive Reading Improvement Program (IRIP). A
program for staff development of elementary school
teachers intended to upgrade reading teaching skills,
Approved by JDRP for elementary school teachers serving
children in grades K-8,

Description IRIP aims to raise elementary school reading schievement by

upgrading teacher skills in reading instruction. One teacher from each

participating school serves as a reading resource teacher. IRIP provides this

teacher with 30 hours of training in essential theories and methods of teaching reading. The reading
resource teacher then returns to school to conduct 30 hours of inservice training sessions for the school's
other classroom teachers. Staffing include school reading resource teacher(s) and classroom teachers,
and may include a citywide or district coordinator. Currently, 21 teacher-training units written
especially for IRIP are used in the 30-hour preservice for reading resource teachers and the 30-hour
inservice for classroom teachers. These units are: Self- Assessment, Test Data Interpretation, Grouping
for Instruction, Directed Reading Lesson, Word Attack (Sight Vocabulary), Word Attack (Phonics), Word
Attack (Structural Analysis), Comprehension (Vocabulary Development), Comprehension (Literal),
Comprehension (Interpretation), Comprehension (Critical Reading), Study Skills (Parts One and Two),
Literature Program, Oral Reading Development, Content Area Reading, Audio-Visual Resources,
Teaching Reading to Speakers of Non-Standard English, Reading and the Non-English Speaker, and
Home-School Partnership.

Contact Dr. Mattie Williams, Director, Bureau of Language Arts, Chicago Board of
Education; 1819 W, Persian Rd.; Chicago, IL 60609. (312) 890-7929,

Developmental Funding: Chicago Board of Education JDRP No. 74.27 (4/29/74)

Mount Vernon Tv Reading And Communication. A
program to improve student reading skills. Approved by TounTVernon
JDRP for grades 4-8,

Description The Mount Vernon TV Reading and Communication project
uses popular commercial TV to teach academic and underlying psycholinguistic
skills. Network videotapes with diverse production elements are used in the
classroom or communication studio to provide concrete visualization and
pronunciation of sophisticated vocabulary.

Lesson plans are prepared from the actual scripts used by TV producers and include skills related to
social studies, oral language, reading, writing, and skills that affect learning rate such as memory,
grammar, and visual and auditory integration. By creating new characters, plot twists, and endings,
students develop their writing skills. Teachers use rapidly paced oral response drills designed to
increase accuracy in articulating, listening, handling complicated syntax, and master vocabulary
meaning. Program techniques enable teachers to continuously assess lesson mastery, to correct
responses, and to monitor student ability to transfer skills taught in the auditory-vocal channel to the
visual-motor channel. Students move through increasingly difficult levels of reading material as they
practice the previously taught strategies on supplemental material. T

eachers and students learn how to operate specialized equipment—TV camera, videotape recorder, and
TV monitor—for use inlearning, processing, and expressive activities. Students become camera persons,
directors, technicians, and actors as they confirm their ability to read at the end of each session by
videotaping and playing back their dramatizations.

Students produce their own documentary on a topic related to the script.

Contact Jacqueline Van Cott; Mount Vernon TV Reading and Communication Project;

Pennington Grimes Center; 20 Fairway; Mount Vernon, NY 10552. (914)
668-6580,

Dovelopmental Funding: USOE ESEA Titles 111 and IV-C JDRP No. 82-18 (4/29/82)
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PEGASUS-PACE: Continuous Progress Reading
Program: Personalized Educationel Growth and 72
Achievement; Selective Utilization of Y i
Staff—Personalized Approach to Continuous ~ Co-—2dg™”

Education. An objective-based reading management
system. Approved by JDRP for students in grades K-6.

Description Project PEGASUS-PACE seeks to accelerate students’ reading

achievement and to help teachers enhance their effectiveness through a locally developed, personalized
program of continuous learning. The curriculum structure consists of performance objectives and
corresponding diagnostic instruments for 17 sequential reading levels (K-8). Learners are grouped and
gh-grouped according to their established needs; the personalized instruction employs a variety of
approaches to the teaching of reading. Teachers conduct formative evaluation of specific skills and use
a graphic chart to track each student’s mastery at a given level. The multiple choice format of the 1983
revision of the PEGASUS-PACE diagnostic materials supports eithe hand scoring or computer scoring
of diagnostic tests. The computer strand also enables a wide variety of reports to be produced. Learning
activities are selected or developed by the teachers in accordance with the diagnosed needs of the
students. These activities and lesson plans re contributed to an accessible learning- resources file
organized according to PEGASUS-PACE levels and skills. The PEGASUS-PACE Continuous Progress
Reading Program is compatible with any organizational staff arrangement such as open-space,
nongraded, or self-contained classrooms. Teachers may continue to use any strategies they have found
successful. The PEGASUS-PACE Program may be used in conjunction with basal readers and a variety
of other instructional materials already available in local schools. Theproject’s adoption site, PEGASUS,
in Princeton, [llinois, has also been approved by JDRP (January 9, 1979, JDRP No. 79-1).

Contact Peggy Collins, Project Director; Tuscaloosa City Board of Education; 1100 21st
Street, East; Tuscaloosa, AL 35405, (205) 758-57065.

- e
»

Developmental Funding: USOE ESEA Title 111 JDRP No. 1(4/16/73)

RAM: Reading And Micro-Management. A program of developmen-
tal/corrective reading instruction in a laboratory setting. Approved by JORP
for 7th and 8th grade students.

Description The goal ofthe RAM Reading Lab is to provide the necessary instruction and materials
to develop the reading skills of students who have skill deficiencies, and to provide enrichment where
needed. This success-oriented program is conducted in a lab setting with an informal atmosphere, yet
is highly structured. Students are divided into heterogeneous groups, and rotate into the lab from a
subject class on alternate weeks. The labis comprised of ten learning centers that offer a wide selection
of activities using various learning modalities. The work is leveled according to students’ reading
abilities, which range from non-reader tu past high school level. The centers focus on reading
comprehension, writing, structural analysis, vocabulary, self-esteem, listening, research, library skills,
recreational reading and computers. A diagnostic/prescriptive approach to teaching assures each
student of individualized instruction. The skills and focus are determined for each student using the
McGraw Hill's Prescriptive Reading Inventory, as a measurement tool of reading abilities. Students
with like deficiencies are skill-grouped. The computers provide reinforcement, extension and
enrichment experiences.

The RAM program includes a one-day staff development component. Topics include: instructional
materials, individualized instructional techniques, motivation strategies, use of computers in language
arts and promoting students’ positive self-concept.

Contact Barbara Clark, Demonstration Reading Program; Sierra Jr. High School, 3017
Center Street; Bakersfield, CA 933086, (805) 323-4838.

Developmental Funding: JDRP No. 83-39 (3/29/83)
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SEAPORT: Student Education Assuring Positive Organized

Reading Techniques. A program applying school-based and home/school
liaison approaches to reriedial reading problems. Approved as a remedial
reading program for students in grades 2-3 and 6-12 who are at least one year
below grade level.

Description Project SEAPORT is a remedial reading program that provides Chapter I (formerly
Title I) students, grades 1-12, with individualized prescriptive instruction in the classroom setting and
in a pull-out resource learning laboratory. A skilled reading specialist works with students who have
been identified as most in need of remedial services. The program places a strong emphasis on reading
activities within content areas. Project success is enhanced by cooperation between the reading
specialist and classroom teachers. The specialist provides regular consultant services to teachers. Staff
development is a major component of the program. Inservice training is provided for the reading
specialist and classroom teachers. Student progress is assessed each year using pre- an:! posttest scores
on standardized achievement tests. Quarterly monitoring and annual needs assessment are integral
parts of the annual evaluation. Project SEAPORT activities enjoy a high level of parent/community
involvement. Involvement isenhanced by frequent parent-teacher conferences, frequent dissemina- tion
of information on project activities to the community, and an annual needs assessment. Subsequent to
receiving JDRP approval, Project SEAPORT instituted educational interventions for children prior to
entering school. Pre-kindergarten youngsters, identified by home/school liaison staff as having
developmental lags, receive instruction and remediation in specific skills.

Con:inct Mary C. Macioci, Project Director; Project SEAPORT; Newport School

Department Administration Center; Grant Programs Office, Mary St.; Newport,
RI 02840, (401) 847-2100, ext. 40.

Developmental Funding: USOE ESEA Title 1 JDRP No. 29 (4/9/73)
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SECTION H: Career/Vocational Education

CAP: Boston Mountains Educational Cooperative’s Career Awareness Programs H-1
Career Assessment and Planning H-2
Career Development Programs H-11
Career Planning Support System (CPSS) H-3
Careerways H-4
Center for Educational Development H-5

*CERES: Career Education Responsive to Every Student H-6
Discovery H-7
Equality H-8
Experience-Based Career Education (EBCE) (Far West Laboratory) H-9
Occupational Versatility H-11
Pierce County Vocational/Special Education Cooperative H-10
Posen-Robbins Career Awareness Series In Early Childhood Education H-12
Wayne Career Education Program H-12
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness On Site Visit. Awareness Staff Costs Certified Trainers | Training Time

Available Costs Available Material Availavle Available Required

PROJECT Page# | NDN | Other | Hon | Trav | PD {Home | Adopt| Free | Video | F/S { Other|Home | Adopt| Hon | Trav | P.D. (State) (days)
Site | Site |Paper . Site | Site

CAP H-1 v v v v v v v v v v v OK,ALHI,ID <1
CAAP H-2 vV |V v v v v v None 3+
CPSS H-3 v v v v v v v v v None 3+
Carcerways H4 v v v v None <1
CED H-5 v vV | v v v v v v None 2
CERES H6 v v v v v v v v v v v CA,LA MINM 1
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CAP: Boston Mountains Educational Cooperative’s

Career Awareness Program. A program for infusing Proje
career awareness into the regular curriculum,emphasizing
therelationship between careers and basic academic skills.

Audience Approved by JDRP for students of all abilitics, grades 1-8;
kindergarten and ninth grade programs available.

Description The project provides methods and materials ior introducing elementary and junior
high school students to the world of work. The CAP program is designed to complement the basic skills
curriculum of the school while introducing students to the wide variety of ways in which people work.
At the same time, students are ahle to grow in awareness of themselves in relation to the world of work.
Participants in the program are not asked 0 make career decisions, but their broadened awareness
should allow them to make valid caveer choices in later years.

The CAP student materials for each grade level cover two careers from each of the fifteen occupational
clusters. In addition, two career awareness exercises are included. In all, thirty-two different lessons,
learning activity packets, are provided at each grade level, kindergarten through ninth grade.

Each CAP learning activity packet contains a career story plus instructional and practice activities in
a related academic skill. For example, with one packet fourth grade students learn about the job of a
land surveyor and practice a metric measurement skill aspart of their math program. This packet might
be used to introduce, practice, or reinforce the skill, or to culminate the unit of study. Packets are
designed to be used whenever the academic content is most beneficial for the students. The skills range
from those in reading and mathematics, to those in science, social studies, and language arts. Packets
may be completed in as little as twenty minutes or may be expanded to cover a longer unit of time
depending on the lesson and the individual teacher’s plan.

The original data submitted demonstrated that the treatment schools out-performed the control schools
by a large margin. At every grade level, group differences were highly significant. The recertification
data indicates equal or greater improvement in effectiveness.

Requirements Project CAP is designed to be used in the regular classroom with no additional staff
or facilities required. Implementation of Project CAP serves to reinforce the teaching of basic gkills in
the existing curriculum while relating these skills to their use in various careers. To successfully infuse
the CAP learning activity packets into the curriculum, a five-hour teacher-training workshop is

considered essential. Each student will need a set of 32 CAP packets. The cost of these will vary according
to the delivery system selected.

Services Awareness materials are furnished at no cost. Visitors are welcome by appointment at
project site or the demonstration sites in various states. Project staff is available for out-of-state

awareness meetings. No consultant fee is required for training, follow-up and evaluation services to
adopting schools. Travel and per diem are negotiable.

Contact Jeanne Leffler, Director, P.O. Box 13; Greenland, AR 72737. (501) 443-3336.

Dovelopmental Funding: USOE ESEA Title 11 JDRP No. 77-178RE
Recortified (3/1/85)
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Career Assessment A/nd Planning. A program providing self-
management and assessment to enhance 9th grade students’ career
awareness and planning.

Audience Approved by JDRP for 9th grade students; can be adopted at other grade levels as well.

Description The program provides a structured year-long career guidance curriculum that meets
for one, fifty-five minute period each day. Coordinated by a counselor, it may be taught by a classroom
teacher from any subject area. The program assists students in adjusting to high school and the future
by helping them plan for the world of work through structured lessons in study habits, decision- making,
goal setting, job seeking skills, getting along on the job, and self-responsibility.

Program participants out perform control group students at statistically and educationally significant
levels in three areas: (1) knowledge of decision-making process; (2) knowledge of goal-setting strategies;
(3) knowledge of effective study techniques. Program impact wes determined by comparing the gains
of treatment vs. control groups with a t-test (p.>991).

Preparing for the Future Career Assessment and Planning is comprised of ten separste curriculum topics
that include:

® Orientation to high school and career planning ° Resl;zonsibility at home, school and
wor
® Interest and ability testing

® QGetting along on the job
¢ (oal setting

® Study skills and test taking

® Decision making

®* Parent-teacher-student conference
® Career planning and four-year High School planning

Requirements The curriculum can be adopted as a semester-long or a year-long course. In
addition, districts can choose all or any of the units from the curriculum for adoption. A training
workshop is available for all staff involved in the Career Assessment and Planning Curriculum.

Services Awareness materials are available at no cost. Visitors are welcome by appointment. Staff

isavailable for out-of-state awareness meetings (cost to be negotiated). A training workshop is available
at adoption sites (cost to be negotiated).

Contact Allen Johnston, Project Coordinator, Career Assessment and Flanning,
Godwin Heights Public Schools, 15 West 36th Street, Wyoming, Michigan 49508,
(616) 245-0461.

Developmental Funding: ESEA Title 1V-C JDRP No. 8347 (10/14/84)
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Career Planning Support System (CPSS). A set of materials for
implementing comprehensive high school career development program.

Audience Approved by JDRP for high school staff.

Description The Career Planning Support System was developed between 1971 and 1973 by the
National Center for Research in Vocational Education in response to an apparent need for the
application of systems methodology to career education. The result is an extensive set of printed
materials and filmstrip-tapes describing a comprehensive organization framework and procedures that
school staff can use to set up an accountable, school wide high school career development program.
(CPSS defines development as the acquisition of non-technical skills needed for a person to be able to
work.)

Five elements are considered essential for a systematic planning process: a structure that makes
provision for leadership and active committee work, ass-ssment of local career education needs and use
of the results in establishing the program, a set of career cevelopment goals listed in order of importance,
behavioral objectives related to these goals, and activities for students related to these objectives. The
printed materials and filmstrip-tapes provide the necessary training to plan, implement, and evaluate
a comprehensive career development program.

Requirements Use of the set of printed materials and filmstrip-tapes by school staff and students
for one academic year is required. A designated CPSS Coordinator directs the CPSS implementation
with the help of a four- to eight-member committee, two temporary task forces, and the cooperation of
the principal and other administrative personnel.

Services Awareness materials are available at no cost. Inquiries are welcomed by contact persons
and at demonstration sites. Training can be provided at adopter site (costs to be negotiated). Personnel
costs at the local level for leadership (one-third to one-half time needed for 2-3 years); cost of a complete
set of implementation materials, approximately $80.00; cost of consumables, approximately $50.00.

Contact Harry Drier; National Center for Research in Vocational Education; 1960
Kenny Rd.; Columbus, OH 43210. (614) 486-3655 or (800) 848-48135.

Developmental Funding: National Institute of Education JDRP No. 80-5 (6/23/80)
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Careerways. A multi-media career education program
designed to increase students’ knowledge about the world
of work and reduce the negative effects of stereotyping of
course selection and career choices.

s
etV s

Audience Approved by JDRP for students of all abilities in grades 7 and 10.

Description Careerways is designed to assist students in identifying and overcoming obstacles
based on sex-role and other kinds of stereotyping and to encourage students to begin their career
preparation by enrolling in school courses related to their career aspirations. The program consists of
12 thirty- minute videotapes, and a teacher’s guide.

The videotapes present examples and effects of stereotyping and emphasize the importance of making
career decisions on the basis of interests, abilities, and values. They feature 32 on-the-job interviews
with men and women who have been successful in careers considered nontraditional for members of
their sex and/or ethnic group. These role models discuss the characteristics of their jobs and the
interests, preparation, and abilities that have led to their successes in nine areas—the Arts, Agriculture,
Athletics and Recreation, Business and Office, Health Care, Industry, Science and Engineering,
Services, and Transportation. The teacher’s guide contains an outline of each program and offers specific
suggestions to motivate students’ interest. Follow-up activities include self-assessment of interests,
simulations of jobs, and basic skills practice in career contexts.

Asaresult of their experiences with Careerways, 7th and 10th grade students gained more on the Career
Knowledge Survey than their control counterparts. Project students also demonstrated increased
freedom from sex-role stereotyping, as measured by the Career Attitude Survey. Additionally, 88 percent
of both treatment malesand female’ arolledin elective career-related higher mathematics courses and
were able to more clearly * ‘entify career goals, as compared to 38 percent on the control group.

Requirements The program can be implemented as a self-contained career unit at one grade level
by one or more teachers following the teacher’s guide, or as a schoolwide career program tracked into
several subjects. A one-day training workshop is required.

Services Awareness materials are available at no cost. Arrangements can be made for visits to
demonst. ation sites. Project staff is available to attend out-of-state awareness conferences. (Costs may
be negotiated.) Training is conducted at the adoption site. (Trainer’s per diem and travel costs may be
negotiated.)

Costs ($750) includes videotapes, and a teacher’s guide. Additional teacher's guides ($50) and study
prints ($12) may be purchased separately.

Contact Dr. Ruth Rich, Project Director, Los Angeles U.S.D., Office of Instruction, 450
North Grand Ave., Los Angeles, CA 90012, (213) 625-6411; Jerry McLeroy,
Project Disseminator, Los Angeles U.S.D., 1320 West Third Street, Rm 214, Los
Angeles, CA 90017, (213) 625-6461.

Developmental Funding: Developed under ESEA, Title IV
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Center For Educational Development/Career

Guidance Project, A K-12 infusion model designed to ¢
develop knowledge and skills in self-awareness, and career iD
exploration.

Audience Approved by JDRP for students of all abilities grades 4-12,
teachers, administrators, counselors, and community members. This program
is also available for and has been used in grades K-3.

Description The Center for Educational Development is an interdistrict organization that
coordinates and delivers a variety of career education services to all county schools. The project has
several major components; direct services to students; services to school staffs who need help in planning
or implementing career education activities; selection and maintenance of up-to-date career education
media and materials for use by all county school staffs; coordination of community resources, such as
volunteer aides, speakers, and work experience/exposure sites; conduct parent discussion groups; and
a variety of other s~rvices, such as career education implementation unit development and services to
special education teachers.

The approach to career education in Pima County is often referred to as "infusion," that is, the continued
demonstration of the relationships between academic subjects and particular occupation or the world
of work as a whole. Infusion redirects the focus and intent of school subjects without changing subject
content. For example, addition may be taught by totaling prices on restaurant checks in a simulated
coffee shop instead of by adding numbers on blank paper.

Elementary level activities focus on self-awareness and an introduction to career areas. Activities in
grades 7-9 focus on a wider study of careers and use of decision-making skills. Activities at the high

school level are aimed at giving students career exploration and uses of academic skills in various
careers.

Requirements The modelis a counselor/consultant design that may be adapted to any educational
setting, according to available personnel, facilities, and other resources within the adopting district.
Requirements for adopting districts include qualified counselors or student-services personnel,
commitment to the model, appropriate media and materials, and teacher-training time. Between two
and two and one-half days of preservice training and additional follow-upinservice training are required.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Center staff is available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at adoption site (all expenses must be paid, including trainer’s fee,
cost of training materials. trainer’s travel and per diem). Implementation and follow-up services are
available to adopters (costs to be negotiated). Costs of preservice and inservice training for adopting
staffand evaluation (testing, scoring, reporting) are borne by adopters. A minimum suggestion for initial
training and purchase of materials needed by teachers and counselors is $3,000.

Contact Don Lawhead, Director; Center for Educational Development; 620 North 7th
Avenue; Tucson, AZ 85705; (602) 791-3781 or 3952.

Developmental Funding: USOE Educational Professions Development Act JDRP No. 78-177 (8/10/78)
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CERES: Career Education Responsive To Every

Student. A career education program in which students
practice their basic skills as they develop attitudes and
decision-making skills in a world-of-work mode.

Audience Approved by JDRP for all students grades K-12.

Description CERES is a comprehensive career education infusion program for grades K-12. The
program purpose is to provide students with the basic academic and employability skills necessary for
competent, productive performance both in school and after leaving school. The program is tailored to
the developmental ages of students at the different grade levels. The objectives are that students will:
1) identify and practice responsible work habits 2) acquire knowledge of diverse occupations (training
preparation and job duties) and 4) apply basic skills to career decisions and actions (job seeking and
job-retention).

CERES enhances instructional time and makes education more efficient. CERES prepares students for
the employment trend of the future. CERES is easy to use. The materials are self-contained and do not
require extensive supplementary resources. They are flexible and may be used by any teacher, with
students of various abilities, and at various levels ranging from an individual classroom or school to
district-wide use.

CERES includes systematic, institutional ma=agement procedures to enhance and strengthen the
involvement of local business and community . coups.

CERES is a low cost program to implement. Training costs include an honorarium, travel and per diem.
Program instructional, management and evaluation materials are available at cost. CERES also
provides K-12 materials for special education and high risk youth. Local Educational Agencies should
provide release time for training.

Requirements The project’s activities are easily transportable since they can be implemented
without disrupting existing programs. The program can be adopted by individual teachers and/or school.
One day training is advised.

Services Awareness materials are available at no cost. Visitors are welcome on scheduled days. Staff
for out-of-state awareness, training, and follow-up sessions is available.

Contact Dr.M.Robert Adkison,Superintendent; Virginia H. Lish, Ceres School District;
2503 Lawrence St., Ceres, CA 95307, (209) 538-0148.

Developmental Funding: USOE Career Education JDRP No. 78-182R (4/26/83)
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Discovery. Asystematic approach to pre-vocational exploration that allows
the participant to search for a career theme, "not just a job."

Audience Approved by JDRP for individuals of all abilities, age 12 and up, including minority
groups, the deprived, and the handicapped, as well as "typical” populations.

Description Project Discovery kit activities can be used alone for exploration or combined with
other activities (occupational-information materials, shadowing, work experience programs, work
evaluation, and employability skills training) to form a more comprehensive system. Forty-three
exploration kits and a Guidance and Counseling Component comprise the "Regular Edition." Kits
contain hardware and software necessary to perform work activities. These activities include
individualized, written instructions (fourth through sixth grade reading level) in cartoon-style format.
Participants gain experience and a feeling for work by performing these activities. Guidance and
counseling activities assist in processing information.

Fifteen exploration kits,; the "Special Edition" are designed for special-needs populations, including
disabled readers. Modifications of the Regular Edition were based on field-testing in schools. The
resulting changes include a lower reading level (second through fourth grade), addition of an
introductory book, "First Look Book," cassette tapes, and a revised set of guidance and counseling
materials. The Guidance and Counseling Component allows staff to help participants more effectively
"process" these experiences. Guidance materials include a manual, instructor's notes for each kit, and
a 16mm film.

Requirements The Discovery approach to pre-vocational exploration offers various adoption
possibilities. There are numerous models, but most follow one nf the three basic formats: the Exploration
Center Approach, where all kits are located in one large open or subdivided area with students scheduled
for explorations; the Multiple Classroom Approach, with kits located in two or more rooms with separate
staffings; and Mobile Approaches, where kits are circulated among different buildings or transported
in a mobile lab. Staffing requirements vary accordingly.

Costs Forty-three Project Discovery exploration kits plus Guidance and Counseling Compenent
comprise the Regular Edition. 15 Project Discovery exploration kits plus Guidance and Counseling
Component, cassette tapes and low reading level instructions comprise the Special Edition. Individual
cost from $80.00 to $895.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staffis available to attend out-of-state awareness meetings (costs tobe negotiated).
Training is conducted at project site (all expenses must be paid). Training is also available at adopter

site (all expenses must be paid). Implementation and follow-up services are available to adopters (all
expenses must be paid).

Contact Wwilliam Horner; Experience Education; 103 S, Broadway; Red Oak, IA 51566,
(712) 623-4913.

Developmental Funding: USOE BEH, and Carcer Education JDRP No, 78-161 (/16/78)
L6 o
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Equality. A project aimed at reducing sex-role stereotyping and expanding
students’ perceptions of job options open to females and maies alike.

Audience Approved by JDRP for grades K-6.

Description Project Equality proposes tc reduce sex-role stereotyping in students with materials
designed to counter such stereotypes in occupational and home sex roles. Project-developed materials
which may be used independently or in combination provide students with nontraditional sex-role
models. All materials are self-contained, easily adapted to a variety of classroom settings, require no
additional staffing, and fit within the context of subjects the teacher is already expected to cover. Most
require 15-45 minutes’ use per day over a two- to three-week period. Activities are simple, interesting,
and experiential, making them usable with students of different ability levels. Six Occupational
Simulation Packets ($6.25 each) feature a hands-on career education activity based on the isolated job
skill concept. This concept singles out a saleable skill required for a wide variety of jobs and already
possessed in some measure by students. As students identify and use the skill in a hands-on simulated
work experience, it becomes clear that a skill required for one type of work can often be transferred to
another. Discussion questions emphasize these points. The six packets (Color Discrimination and
Crawling and Squatting for grades K-2, Assembling and Creativity for grades 3-4, and Measuring and
Oral Persuasion for grades 5-6) are sensitive to many kinds of discrimination: illustrations show a mix
of races and sexes, and K-2 packets include a discussion of how to use the activities with handicapped
children. Packets include lesson plans and a list of required support materials. Kits containing all
required support materials are available, ranging in price from $155-$375. The Yellow, Blue and Red
Book, for grades K-6 ($26), is a large loose-leaf notebook containing many ideas for short-term activities
that help teacher and students expand their awareness of sex-role stereotyping and broaden their views
of sex roles in the home and appropriate job opportunities for qualified people. Activities in the yellow
area take 10-20 minutes to carry out, those in the blue area require 20-40 minutes, and those in the red,
more than 40 minutes, Many Thousand Words—Work Pictures, for grades K-6 ($26), is a loose-leaf book
containing pictures of women and men, girls and boys in a variety of nonstereotyped work settings; a

variety of skills and abilities is depicted. Discussion questions focus on the job skills needed and on
whether possession of those skills is limited by sex.

Requirements Staff: district career education director and/or curriculum director, principal,
school librarian, and six teachers. Training: one one and one-half day training session; optional one-day
follow-up meeting. Total cost for staff development of implementation team and all interested teachers
(to a maximum of 60): $800 plus travel costs for two trainers.

Costs If all materials are used, total cost is $1,789. Estimated continuation cost is $75 a year.
Materials can be used by all district elementary schools in turn. Assuming 3,000 K-6 students in a
district, first year cost of implementing the program is $.85 per pupil.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Project staffis available to attend out-of-state awareness meetings (travel and per diem
must be paid). Training is conducted at project (adopter pays only its own costs). Training is also
available at adopter site and at turnkey sites in Bellevue, Washington and ¥. .~ington, Utah (all

expenses must be paid, including trainers’ stipends). Implementation and foii- ‘up services are
available to adopters (costs to be negotiated).

Contact Wayne Foley, Director of Federal Programs; Highline School District; 15675

Developmental Funding:: USOE ESEA Title 11l and 1V-C
and Women's Educational Equity Act Program JDRP No. 78-180 (5/25/78)
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Experience-Based Career Education (EBCE) [Far West

Laboratoryl. A competency-based alternative program that asks students
to step outside the classroom walls for approximately half of their school
time.

Audience Approved by JDRP for students of all abilities grades 9-12. This program has also been
used with grades 7-8, with adults, and with disadvantaged, migrant/bilingual, gifted and talented, and
handicapped populations.

Description EBCE is a secondary education program that uses the entire community as a school.
Learning is accomplished through carefully planned activities that capitalize on the knowledge and
expertise of business people and other community resources. These activities effectively combine
academic learning, basic skills, and career awareness.

EBCE can be a full-time alternative program distinct from the traditional school (even located
off-campus), orit can be operated as an in-school option to supplement traditional instruction. Teachers
become coordinators of student learning and help students select and use community sites (business,
industrial, labor, cultural, professional, governmental, and environmentai) as primary resources to meet
curriculum objectives. These community resources are developed and analyzed by staff so information
about the nature of the resources and possible learning activities is available to students. Preliminary
exploration is followed by intensive visits to resources. Using the experience of these visits, as well as
a variety of traditional and non-traditional resources, students complete individualized projects they
design under staff supervision, that incorporate specific academic, life skill, and career development
objectives. Program emphasis is on skills needed for lifelong learning. Students are held accountable
for their own time, learning and behavior, with expectations of increasing maturity and respongibility.
Program handbooks and materials offer guidelines within which students and staff make decisions as
well as tools for documenting students’ plans and progress. The program usually relies on an advisory
committee composed of parents, students, and representatives of education, business, and labor.
Students can earn both required and elective credit.

Requirements Communities adopting EBCE report greater success when staff has participated
in several days of program design and planning plus five days of training in the new procedures this
innovation requires. It is desirable for new staff to visit an operating EBCE program. Inservice
consultation after the program is operating has been found useful. Some programs use separate facilities
as the EBCE learning center; others remodel or use existing building space. Student transportation
options must be examined, as well as time and resources for community site recruitment and utilization
to adopt the program.

Costs EBCE programs operate at approximately the average secondary per-pupil costs in most
districts.

Services Descriptive materials are available at no cost. Operational handbooks and other program
materials available at cost. Awareness conferences can be arranged (cost to be negotiated). Visits to a
demonstration program in most regions can be arranged. Planning assistance, training, and on-site
follow-up technical assistance are available through a network of trainer-consultants; these services
are usually available at no cost when several adoptions are involved (otherwise costs are negotiable and
will depend on travel schedules, geographical region, and other factors).

Contact Project Director, EBCE Dissemination Project; National Experience-Based

Career Education Association; 3220 Sacramento St.; Berkeley, CA 94702, (415)
567-2330.

Developmental Funding: NIE JDPR No. 76-22 (5/7/15)
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Pierce County Vocational/Special Education Cooperative. A
consortium of school districts to assist mildly handicapped youth preparing
for employment and/or post-secondary vocational education.

Audience Approvad by PEP for high school students who are considered by the local district to be
mildly handicapped (learning disabled, mildly retarded, or having sensory, motor, and/or behaviorally
related handicaps).

Description The cooperative provides a model that confederations of school districts can use to
capitalize on their own unique resources within the realms of vocational and special education to prepare
mildly handicapped high school students for employment and/or post-secondary vocational training. A
regional cooperative is set up to provide data collection, staff development and support services to the
member districts. It also assists in develeping and implementing innovative, objective-driven process
models.

The cooperative works on the premise that mildly handicapped learners can be better prepared for the
working world when vocational and special educators systematically coordinate and consolidate their
expertise. It does not replace either the vocational or special education systems in a given situation. The
cooperative stresses and monitors the ongoing communication between both disciplines.

The Pierce Cr .aty Cooperative operates with governance vested in an advisory committee of
administrators from participating districts, including ex-officio advisors from parent groups and
out-of-school agencies. The cooperative is staffed by two full-time persons -- a program director and
program assistant.

The cooperative's most unique feature is its ability to establish a sense of common purpose and direction
across districts and disciplines. Transportable components include an organizational structure with
constitution and by-laws, annual programs of work, needs assessment protocols, evaluation designs,
staff development agendas, a list of instructional resources, and a variety of process models.

Evidence of Effectiveness After implementing the county/district-wide reforms of the
Cooperative, significant enhancements in the rate and quality of employment and enrollment in
post-secondary education were noted for the target population of graduating handicapped students
when compared to similar students who graduated during the three years prior to the implementation
of the Cooperative and to a similar cohort from adjacent counties.

Requirements In addition to substantial financial and philosophical commitments,
implementation of a cooperative program requires: strong leadership with functional expertise in both
vocational and special education, a materials resource bank, purchase of cooperative process manuals,
one week of training, implementation of staff development activities, development of clearly defined
programs of work, and provision of input from each discipline and district.

Cost of start-up and maintenance of a cooperative structure is $102,000 for the initial year and $96,000
in recurring costs, including personnel, supplies, instructional materials, contractual services, travel,
and capital outlay. Costs are shared by member districts. Staff training costs are negotiable.

Services Awareness materials are available at minimal or no cost. Visitors are welcome by

appointment at project site. Project staff is available to attend out-of-state awareness meetings (costs
to be negotiated).

Contact Dr. Douglas H. Gill, Pierce County Vocational/Special Education Cooperative,
4500 Steilacoom Boulevard Southwest, Tacoma, WA 98499. (208) 756-5746

Developmental funding: State; local PEP approval number: 88-05
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Career Development Programs. A career education effort that
exemplifies the integrated approach to career development by utilizing
career education activities as part of the ongoing curriculum.

Audirnce Approved by JDRP for students of all ability levels in grades K-10. This program has been
used in other settings with grades 11 and 12.

Description This program continually demonstrates the relationships between basic curriculum
skills and eventual worker roles. The program conforms to the State of Ohio model; thus, it provides for
three career development stages: Career Motivation (K-6), Career Orientation (7-8), and Career
Exploration (9-12). The motivation program develops positive attitudes toward task completion, pride
in accomplishment, awareness of the variety of workers, the dignity of work, and self-worth. During the
orientation stage, students study the relationship between curriculum skills and occupational areas,
worker characteristics, and identify personal work values, interests, and abilities. The exploration phase
introduces in-depth studies in occupational areas of student choice, and builds on realistic career
exploring experiences with a heavy emphasis on decision making.

During all three stages of the program, seven developmental areas are integrated into all school subjects
by teachers. These are: education and training, the individual and environment, world of work,
economics, self, employability and work adjustment, and decision making. A major element of the
program is the involvement of community members and workers of all types as collaborators with
educators in preparing youth for entry into a changing work force and the skills needed to prepare for
productive participation in a highly technical society.

Contact NickTopougis,Director of Career Education Programs, 65 Steiner Ave.; Akron,
OH 44301. (216) 434-3404,

Developmental Funding: USOE BOAE JDRP No. 78-181 (1/.16/78)

Occupational Versatility. (0.V.). An exploratory pre-vocational
experience for all students in a general multiple-activity industrial arts shop.
Approved by JDRP for grades 6-9 in industrial arts. This program has been
used in other industrial arts settings with grades K-5 and 10-12.

Description Occupational Versatility is a method whereby students learn in an exploratory
industrial arts progzam. Throughout the learning procedure, the educator both creates the scene in
which the learner functions and provides counsel. The learner is responsible for selecting, directing,
managing, and evaluating his’her performance. The degree of learner responsibility increases as he/she
progresses through the program. Facilities provide opportunities for work in areas that include, but are
not limited to: woods, plastics, power, electricity/electronics, sheet metal, wrought iron, forge and
foundry, welding, graphics, drawing, career information, and general industries. Classes are
heterogeneous, composed of boys and girls from different grade levels. Two or three instructors form a
teaching team to supervise student activities. Students have access to a variety of information resources,
to instructors, and to more-experienced peers. O.V. has been applied in one-teacher shops. The Q.V.
method has been expanded into four phases: the Awareness Phase, for the elementary school; the
Exploratory and Emphasis Phases, for the junior high school; and the Preparatory Phase for the high
school. Adaptations of the 0.V. method have also been applied to the home economics and art areas.

Contact Dr. Sam Porter; Dept. of Tech;; Western Washington State University;
Bellingham, WA 98225. (202) 676-3380.

Developmental Funding: USOE ESEA Title III JDRP No. 12 (4/17/73)
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Posen-Robbins Career Awareness Series In Early Childhood

Audience Approved by JDRP for grades 1-3

Description The Posen-Robbins Career Awareness Series introduces primary grade children to
adult careers and occupational roles, and the skills needed to enter them. The Curriculum is designed
for infusion into ongoing skills lessons. There are 48 career awareness/basic skillsreinforcement lessons
available for use in K-1 and 96 for use in grades 2 and 3. A year-long program is available at each grade
level. The following sequence is offered:

® Grade K: Transportation and Hospital Work

® Grade 1: Dentistry and Law Enforcement

® Grade 2: General Office Work, Sales, Manufacturing, and the Performing Arts

® Grade 3: Agribusiness, Ecology, Marine Scienc 2, and Communications
For grades K-3, there are twelve instructional resource units (150 pages each) in loose-leaf binder
format. Each unit contains daily lesson plans, worksheets for duplication, transparencies, bulletin board
designs, guides to field trips and resource persons, poems, plays, and songs. In addition, a complete
inventory of materials (along with addresses of suppliers and prices), a bibliography for teachers and
students, and films and filmstrip suggestion is also included. Criterion-referenced tests for pre and post
evaluation enable teachers to assess progress.
Lessons, while fulfilling different career awareness learning objectives, reinforce the basic academic
skills of listening, speaking, reading, writing, and learning vocabulary. Additional skills include group
discussion, dramatizations, media interpretation, and fine motor and social skills. Contents of science,

social studies, health/safety, art, music and poetry as well as language arts and math are incorporated
into the units.

Contact Mrs, Ramune M. Rackauskas; School District 148 1/2; 14545 California Avenue,
Posen, Illinois 60469, (312) 425-4266 or Dr. John A, Rackauskas, Department of
Early Childhood Education, Chicago state University, Chicago, IL 60628, (312)
995-2349.

Developmental Funding: NIE JDRP No. 83-49 (10/14/83)

Wayne Career Education Program: A series of three sequenced
curricula leading to career choices.

Audience Approved by JDRPF for all students in grades & and 9, and for non-college-bound students,
grades 11-12.

Description Th: e strands have been developed by the Wayne Career Education Program for three
grade levels. Career Awareness, grade 8. The curriculum provides methods, materials, and activities
for students to examine careers within the structure of career families, and from this experience, to
choose an occupation and plan ways of gaining employment in that occupation.

Career Exploration, grade 9. The curriculum is centered on ten cycles, each focused on a career area.
Classes meet daily for 18 days, then rotate to the next cycle. Career areas include business and office,
marketing and distribution, health, commercial art, consumerism, food, industry, and mechanical
contracting. Teachers of cycles are subject matter specialists.

Employment-Seeking Skills, grades 11-12. In Phase I stizdents apply research skilis taught in English
classes to the writing of a career research report during a nine-week period. They also cover resumes,
employment/college applications and interviewing techniques. Phase II providesjob placement services
for part-time work to assist non-college-bound students in their transition from school to the world of
work.

The three career curricula were evaluated by means of pretest-posttest control group studies using
standardized tests. Gains made by students in the program averaged 7% (for Career Awareness), 11%

(for Career Exploration), and 13% to 17% (for Employment Seeking Skills) higher than those made by
control grout students.

Contact Thomas Hudak, Program Director, Wayne Career Education Program, Wayne
Township Public Schools, 50 Nellis Drive, Wayne, New Jersey, 07470, (201)
694-8600.

Development Funding: Vocational Education Act and Career Education Incentive Act. JDRP No. 8348 10/21/83
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem. Funds Awareness | On Site Visit. Awareness Staff Costs Certified Trainers | Training Time
Available Costs Available Material Available Available Required
PROJECT Page# | NDN | Other | Hon | Trav | PD | Home | Adopt| Free | Video | F/S |Other | Home | Adopt| Hon | Trav | P.D. (State) (days)
Site | Site |Paper Site | Site
Child-Parent 19 v vV |v]| v v v v v v v v None 2
Communication 11 v vV |v v v v v v v v v CO WA 2
COPE I-2 v viv|iv | v iviv]v|v v | v | ALDEMNNY, 1
SC,WA MS,PA
DP 19 v vV |V v v v v v NY 3+
EPSF 1.3 v v v v v v v v 4 v v 4 MOST 2
Family Oriented 14 v vV (V]| Vv v v v v v v v KY.NY.OR 2
High/Scope I-5 v vV (v]| v v v v v v v v v None 3+
Home Base I-10 v vV |v] V¥V v v v v v v None 3+
Mother-Child I-11 W v vV |v]| Vv v v v v v v v v v MA 3+
Parent-Child 16 v v vV |(v]| Vv v v v v v v v None 2
Perception+ 17 v vV | v v v v v v v v DC,MO,NJ,WA >1
Portage 18 v v vV |v| v v v vV | v v v v v NM,NH,OH,NY 2
MS,WIL.WY
STAY 1-12 v vV (v v v v v v v v None 1
Strategies 1-12 v v v v v v None 2
Tulare 113 vV |V ]| Vv v v v v v v v None 2
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Communication Program. A program to help young children who have
a variety of communication and language handicaps. (Procedures adapted
for regular education classrooms and for a variety of special education
classrooms from elementary through high school).

Audience Approved by JDRP for children from birth to age 6 in early childhood programs with
identified or suspected communication deficits (not related to current hearing loss).

Description The Communication Program was designed to serve classes of young children whose
delays and disorders result from a variety of known and unknown etiologies frequently accompanied by
other developmental lags or associated handicaps. The program offers training for classroom teachers
and speech language clinicians in the management of communication behaviors. Classroom
management is a critical component. The training also provides experience in team decision-making.
Teachers and/or parents are asked to identify their concerns about a child’s communication ability or
language skill. Assessment tools are used to support the concern and document the severity of the
problem. Data obtained during classroom activities provide supplementary information. Team members
plan individualized programs for each child, arrange for implementation of these programs, and see
that data are gathered. Individualized instruction essential to management of target behaviors is
achieved by furthering communication skills in a variety of activities during the school day. All language
programs are related to the child’s communication needs in the environment. Mutual decision making
and implementation of programs immediately useful to the child are critical elements of the procedures.
Personnel trained in this program have identified the following competencies as uniquely acquired at
the training site: ability to identify language problems through classroom observation; ability to plen
management strategies that can be implemented in the classroom; ability to arrive at decisions with
members of a different discipline. The speech language clinician assists the teacher in developing
strategies to promote communication, and plans and implements finely sequenced programs in a variety
of language areas. Parents are an integral part of the team.

(Communication Programs and Programs for Children with Down Syndrome and Other Developmental
Delays were both developed by the Model Preschool Center for Handicapped Children, University of
Washington, Seattle).

Requirements The essential components needed to implement the Communications Model are a
teacher and a speech/language pathologist. Ordinary school materials and room arrangements are used.
Developmentally oriented assessment tools are needed to document child progress. A minimum of 2

days of workshop training is highly recommended for all those desiring to implement the program, or
1/2 to a full day of training in components of the model is available.

Contact Patricia Oelwein; Model Preschool Outreach Program Experimental
Education Unit, WJ-10; Child Development and Mental Retardation Center;
University of Washington; Seattle, WA 98195. (2068) 543-4011,

Developmental Funding: USOE LEH JDRP No. 75-64a (9/3/76)
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COPE: Cognitively Oriented Pre-Primary COPE

Experience. A comprehensive, sequentially programmed,
Pre-Primary curriculum and management system that
provides forindividual developmental growth and learning
of basic readiness skills.

Audience Approved by JDRP for pre-primary students in pre- kindergarten,

kindergarten, and transitional first grade, including those with developmental lags and learning
disabilities,

Description COPE's wide range of activities and objectives (3-6 years developmentally) makes it
effective for use with pre-primary children from varied socioeconomic backgrounds and with varied
learning needs.

The program is diagnostic/prescriptive. Based on the child’s skills and development at entry, he/she
works through a series of activities to reach advanced objectives. With its well-defined, step-by-step,
closely sequenced levels, the 850-page curriculum is extremely helpful both in determining a child’s
needs and in stimulating outstanding intellectual and language growth. Each level is essentially a
mini-lesson plan complete with objective, materials, method, and evaluation. Children pursue the
objectives through individualized, small-group, and large-group instruction as well as in free-inquiry
situations.

The curriculum consists of two areas: The Developmental Area contains levels in perceptual-motor and
conceptual language development; the Achievement Area contains units of instruction in math, science,
social studies, health/safety, art, and music.

Teachers and para-professionals who attend a COPE workshop not only learn to use the curriculum
materials, but also come to understand a complete classroom management system that helps them put
the program to use in their own particular teaching situations.

Requirements Program may be implemented in an individual classroom, a single school, or a
district. Any implementing teacher should attend a training workshop. Workshops are most often
conducted at district or regional sites, with administrators and para-professionals frequently attending
with teachers. Workshops are also conducted at the demonstration site. Facilities, space, and
instructional equipment required are those typically found in elementary schools.

Services Awareness materials are available at no cost. Visitors are welcome anytime by
appeintment at project site and additional demonstration sites in home state and out of state. Project
staff is available to attend out-of-state awareness meetings. Training is conducted at project site or at
adopter site (costs to be negotiated). Implementation and follow-up services are available to adopters
(costs to be negotiated). One set of COPE curriculum materials is required per classroom. A wide variety
of inexpensive teacher-made and commercially available materials may be used with curriculum.

Contact Mary Alice Felleisen, Director; Project COPE; 88 N, Waterloo Rd.; Devon, PA
19333. (215)

Developmental Funding: USOE ESEA Title 111 JDRK2 No. 7649 (6/16/76)
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Early Prevention Of School Failure (EPSF). This
program is designed to prevent school failure by
identifying the developmental levels and learning styles of

children ages four to six years. A forllow-up program is also
provided.

Description Early Prevention of School Failure has demonstrated that

effective screening, conferencing and effective teaching strategies prevents children from failing
academically. The EPSF Program identifies every childs’ developmental level in language, auditory,
visual and motor areas as well as their learning style.

Those students who demonstrate a developmental delay in one or more areas are involved in effective
direct modality instruction 15-20 minutes daily which leads to successful academic achievement.

Major findings have shown that the project has reached or surpassed expectations in all areas. Gain
rates of high-risk students over a three-year period averaged from 1.39 months to 3.12 months growth
for each month in the program. Students with moderate learning needs also achieved according to
expectations by surpassing standardized rate for this age level as measured by the Gates McGinite
Reading and Metropolitan Achievement Tests. Another important finding showed that the gains made
during kindergarten persisted into subsequent years.

The training provides professional assistance to teachers so that they may acquire skills and
competencies in matching curriculum to levels of development. The screening process evaluates the
whole child through analyzing his/her modality d~velopmental level and learning style. A computer
program simplifies the conferencing process to provide teachers and parents with an individual student
profile. In addition, the computer program groups the children according to need so that the teacher
can plan the 15-20 minutes daily modality instruction appropriately. The EPSF program materials
include screening instruments, classroom management guides, parent materials, and literature folders
for teaching the high process thinking skills.

Early Prevention of School Failure is being used with children whose first language is English, Spanish,
Cambodian, Laotian and Vietnamese. Screening tests and parent materials have been translated into
these languages.

Requirements Attendance at a 2 or 3 day training by a team of at least four professionals
(kindergarten and/or tirst grade teachers, special education teachers/psychologist/speech
therapist/Chapter I teachers, and administrators should be included on this team). Implementation of
the project components of: 1) screening; 2) conferencing; 3) educational follow-up; 4) parental

involvement; and 5) evaluation. A one day follow-up inservice is recommended on effective teaching
strategies.

Services Project will supply awareness materials and resource informi. tion to any interested person
upon request. In addition, yearly newsletters are disseminated to all prior adopters to keep them
current. State consortium meetings and leadership conferences are available. Most states have certified
trainers that can provide initial services at convenient times and locations. Early Prevention of School
Failure has linked with other NDN programs to provide expanded staff development and curriculum
resources in Effective Teaching Strategies.

Contact Luceille Werner, National Project Director; Peotone School District 207-U; 114
N. Second St.; Peotone, IL 60468. (312) 258-3478.

Developmental Funding: USOE ESEA Title I (Migrant) JDRP No. 77-118 (4/18/17)
Recertification (8/30/85)
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Family Oriented Structured Preschool Activity
("Seton Hall" Program). A program that prepares the parent
to be the child’s first and most significant teacher.

Audience Approved by JDRP for parents and their children ages 4-5. This
program has also been used with parents and their children age 3 through
kindergarten, and with Title I and special education classes.

Description A child’s capacity to learn is not entirely inherited, but is developed. Most of a child’s
hasic intelligence is formed by the time he/she reaches school age. Parents are very effective educators,
but need information on teaching methods and materials. Home environment has a greater effect on
academic achievement than does the quality of the school. A warm, intimate, continuous loving and
sharing can grow from the parent’s role as first teacher. Such relationships with parents give the child
support, confidence, motivation, and feelings of self-worth basic to continuous success in education. This
is the philosophy basic to District 742's venture into early childhood/family education.

Family Oriented Structured Preschool Activity is designed to involve all parents and their children in
preschool and/or kindergarten activities that stimulate and reinforce interaction within the family.
Parents accompany their child to the neighborhood elementary school once a week from September to
May for a two-hour session. While at school, parents work and play with their children at learning
stations set up in basic skill areas within an environment designed to meet the developing needs of the
whole child. Parents observe formal model teaching and informal child-teacher interaction and
participate in a discussion group facilitated by a parent educator. In this supportive, caring
environment, they learn how to be with their child as they teach. Home-activity kits are designed to
promote parent-child interaction and growth in basic skills, based on a validated assessment of the
child’s skills. Both parent and child become more confident in relating to the staff, principal, and
kindergarten teacher, and this atmosphere of trust betwscn home and school continues in grades K-6.
Family Oriented Structured Preschool Activity Program does its own effectiveness evaluation pre- and
post-program participation. It has been determined that there is a 28% growth in skills with natural
maturation factors taken out. FOSPA is in its 15th year of operation and has 500 area families involved
each year.

Requirements Adoption may be total or partial (to be negotiated). Staff: a parent educator and
an early childhood teacher or teacher assistant on part- or full-time basis, depending on number of
families served. (Example: 30 families = three groups at two hours of contact time per week = six hours.)
Facilities: a room for parent discussion group and an early childhood room. Many sites use a
kindergarten room after school hours. Training: a two day workshop.

Services Awareness materials are available at no cost. Visitors are welcome Monday through
Thursday, day or evening, October through April, by appointment. One-day in-depth awareness
presentations are available for out-of-state meetings. Two-day training workshops are available at
project site. Two-day training workshops can be conducted at adopter site. Costs of training range from

$250-$300 a day plus expenses. Follow-up technical assistance can be provided by telephone or visit to
adopter site.

Materials: A Guide To Establishing and Directing the Program, $50; Parent Handbook, $15; In-center
Learning Stations, $120; Children’s Room Curriculum, $15; Parent Discussion-Group Curriculum, $25;
At-Home Activity Kits, $82; Supplemental Home Activity Kits, $38 (all available only to adopters).

Equipment: For learning stations, $470 for basic six-day orientation; one set of Activity Kits, $4400,
Many materials can be "home-made."

Contact Jeanne Chastang Hoodecheck, Program Director; School District #742

Community Education; Parent/Child Programs. 1212 N, 29th Ave.; St. Cloud,
MN 56301. (612) 253-5828.

Developmental Funding: USOE ESEA Title I11 JDRP NO. 75-48 (6/16/75)
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High/Scope Preschool Curriculum (formerly Cognitively Oriented
Pre-School Curriculum). A preschool program with the designated purposes
of mainstreaming mildly and moderately handicapped children with
nonhandicapped children and serving early childhood programs in general.

Audience Approved by JDRP for preschool children of all abilities.

Description The High/Scope Preschool Curriculum is an open-framework model derived from
Piagetian theory. The curriculum originated from one of the first early childhood intervention programs
of the 1960s, the Ypsilanti-Perry Preschool Project, and was further developed with funding as a
demonstration project in the First Chance Network for preschool handicapped. Through designated key
experiences for children, teuching and parenting strategies, and child-observation materials, the
curriculum provides a decision-making framework. Within this framework, teachers design a classroom
program that reflects the expressed needs and interests of the children being served. This approach
emphasizes the identification of the child’s status on a developmental continuum by examining his/her
strengths and accomplishments. The project views discrepancies in behavior be.ween handicapped and
nonhandicapped age peers as developmental delays, not as deficiencies. Basing their tasks on this
orientation, teachers initiate developmentally appropriate experiences in the classroom that reflect the
basic long-range goals of the program. These goals are: to develop children’s ability to use a variety of
skills in the arts and physical movement; to develop their knowledge of objects as a base of educational
concept; to develop their ability to speak, dramatize, and graphically represent their experiences and
communicate these experiences to other children and adults; to develop their ability to work with others,
make decisions about what to do and how to do it, and plan their use of time and energy; and to develop
their ability to apply their newly acquiredreasoning capacity in a wide range of naturally occurring
situations and with a variety of materials. The plan-do-review sequence encourages children to achieve
these goals by involving them in decision-making and problem-solving situations throughout the day.
The teacher’s role is to support the children’s decisions and encourage them to extend learning beyond
the original plan. Similarly, teachers rely on a basic room arrangement and daily routine designed to
stimulate and support active learning.

Requirements The model can be used in an individual classroom. Inservice training for the
classroom teaching team is required.

Costs The approximate cost per child for the initial year of implementation is $171 for personnel
training, $55 for materials, and $23 for trainer travel. Total cost for the second and subsequent years
is $48 per child. Cost calculations assume that the curriculum is being adopted by an existing program;
personnel and facility costs for the classroom are not taken into account.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staffis available to attend out-of-state awareness meetings (coststobe negotiated).

Training is provided at project site (expenscs must be paid). Training is also conducted at adopter sites
(expenses must be paid).

Contact Clay Shouse, Manager; Development & Services; High/Scope Educational
Research Foundation; 600 N, River St.; Ypsilanti, MI 48198, (318) 485-2000,

Developmental Funding: USOE BEH JDRP No. 79-9 (3/28/79)
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Parent-Child Early Education Program (Saturday sl
School). A program, available to all four-year-old children Rveiriaandl
and to high-risk three-year-olds, structured to increase
each child’s chances for success in school.

Audience Approved by JDRP as a program for four-year-olds, including
those with special problems.

Description The overall objective is to increase each child’s chances for success in school, with a
particular concern for locating and treating children with special problems. Saturday School has four
major components. The first unites assessment with diagnosis and follow-up. Every child is tested
individually in language, motor, perception, general knowledge, hearing, and vision. Twelve to fifteen
percent require through-the-year additional help by teachers certified in preschool special education.
The second component is a three-hour school "day" on Saturdays. Four-year-olds rotate in small groups
to four learning centers, led by a teacher or parent, for skill and concept development activities in
language, math, motor, art, auditory, or visual discrimination. Ninety-three percent of the parents assist
in teaching in Saturday School. The third component involves weekly one-hour home teaching visits
which include two or three neighboring children and their parents. Home visits are provided to all
children, with additional ones by a teacher-specialist for those with special problems. The fourth
component consists of follow-up learning activities for parent and child. Parents also receive a weekly
home activity guide suggesting learning "games." Child Development Consultants provide consultative
services: they work with teacher-specialists in diagnosis and individual programming, consult with
parents and teachers, and provide teacher training during the year. Staff development is a continuous
process. Student achievement in language and cognitive skills averaged 14-16 months a year.

Requirements Basic components of the program—home teaching visits, school experience and
assessment—must be a part of the program. Training at demonstrator site is necessary.

Services The program provides a variety of curriculum materials. Order forms are available upon
request. Visitors are welcome to see the program in action. Project personnel is available for out-of-state
awareness meetings. Costs for all services can be negotiated.

Contact Marion M. Wilson, Director; Early Education Program; Ferguson-Florissant

School District; 10056 Waterford Dr.; Florissant, M0 63033. (314) 831-8809 or (314)
831-8798.

Developmental Funding: USOE ESEA Title 111 JDRP No. 7447 (6/23/74)
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Perception+. A prerequisite to any formal learning discipline.

Audience Approved by JDRP for kindergarten (Level I) and first grade (Level II). This program has
been used with other grade levels, but no evidence of effectiveness has been submitted to or approved
by the panel.

Description Perception+ addresses the student’s ability to lear; it is based on the premise that
learning canbe learned asa skill. Perception is not a reading, writing, or arithmetic program; it prepares
students to learn to read, write, and do arithmetic. It is not a remedial program, but it is being used for
remediation. It is designed to be introduced at the kindergarten level, but it is being used effectively
from preschool to junior high.

Perception+ is perceiving: seeing what is looked at, hearing what is listened to, feeling what is touched.
These are fundamental requisites for learning, the foundation for the "basics”, and they are attainable
through the 15-minute Perception+ lessons, given three times a week throughout the school year. An
entire class, not just those identified as having perceptual deficiency, participates as a group. The
teacher offers experiences, and the students describe them in their own words. Perception+ is also
processing. Unprocessed information is meaningless and irrelevant. In each lesson of the Level I and II
instructional units, Perception+ students continually process data. They analyze, relate, compare, judge,
sequence, decode. They critique and self-correct. They internalize information through their individual
and group interaction with experiences. The teacher functions as the provider of experience and director
of the process of internalization, not as an expositor of information. The Perception+ program provides
children with the means for making information meaningful. Finally, Perception+ is applying:
information that has been internalized can be easily and readily applied. Understanding generated in
one context can be transerred to new and different contexts without reteaching. The Perception+

program addresses its activity to the transfer of understanding. Students become sensitive to the
interrelatedness of experience. They also come to perceive the subtle differences and the uniqueness of
experience. Students who know what they know are willing to investigate that which they don’t know.
Teachers who know what their students know can determine logically what they have to know. As
students apply internalized understanding to new experience, teachers will know what students know.

Requirements In recognition of the unique character of each classroom adopted. It may be
initiated in a single class or district-wide. It requires no special staffor physical arrangements. Teachers
can be trained by project staff in two and one-half hours.

Costs The program can be implemented for as little as $80.00 (the costs of one instructional kit) by
the regular classroom teacher in the regular classroom. There are four instructional kits: Level I (first
year), Level II (second year), and Tactual Level I and Tactual Level II as supplements for children with
deficiencies. Each kit is $80.00. These are totally self-contained and nonexpendable and are for use with
an entire class regardless of size.

Services Awareness materials are available at no cost, Project staff'is available to attend out-of-state
awareness meetings. Training is conducted at project site (adopter pays only its own costs). Training is

also available at adopter site (trainer trave! and per diem must be paid). Implementation and follow-up
services are available to adopters (costs to be negotiated).

Contact Monika Steinberg, Program Director, or Theodore J. Gourley; Perception+,

Educational Information and Resource Center (EIRC), 700 Hollydell Court,
Sewell, NJ 08080, (609) 582-7000

Developmental Funding: USOE ESEA Title 111 JDRP No. 74.78 (6/7/14)



Portage Project. A Home Approach to the Early
Education of Young Children. A home based model serving
multicategorical handicapped children from birth to six
years of age.

Audience Approved by JDRP for children with handicaps, mental ages 0-6,
preschool programs, and Head Start home based programs.

Description The Portage Project, a home based program for preschool children and their families
uses the precision teaching methodology to deliver comprehensive, data-based, parent teaching services.
The model, whether employed totally in the home or in a classroom-home combination program, centers
on a home teacher working with parents on a weekly basis to assess, plan and teach developmental
skills.

Parents observe and practice weekly teaching activities with the guidance and support of a home
teacher. Activities are individually designed to meet the developmental needs of the child, and the
desires, interests, and cultural mores of the family. The home teacher and parent discuss and choose
long and short term goals for the child and then develop the appropriate teaching sequences to reach
those goals. Informal activities, designed to review previousgly acquired skills and to check for readiness
of new skills, along with parenteducation activities areincluded in the weekly home visit. Child progress
is recorded weekly and activities are modified when necessary to assure that the child is consistently
reaching the goals set.

The project was originally funded by the Bureau for Education of the Handicapped from 1969 to 1972.
Since then the direct services component of the project has been locally supported by 14 school districts
in south-central Wisconsin in cooperation with the Wisconsin Department of Public Instruction.

Requirements Administrative commitment to involve parents in the early education of their
children is a prerequisite for successful implementation of the Portage Model. At least one teacher is
needed to work with families on a weekly basis. Resource personnel should be available to assist in
assessment and curriculum planning.

Services Adoption training consists of 3 days of intensive instruction in the model components
including assessment, curriculum planning, data collection and working with parents. Adoption
training is held four times ner year in Portage, Wisconsin or can be arranged at a host site in
collaboration with one or mor interested schools/agencies. Off-site training costs include travel and per
diem for the trainer(s). Training materials are supplied at no cost. Project staff is available for
out-of-state awareness and conference presentations or to provide model component training (Working
with Families, Transitioning, Behavior Management, etc.). Costs for project instructional materials are
available upon request.

Contact George Jesien, Director, Portage Project; 626 E. Slifer St.; Portage, WI 53901.
(608) 742-8811.

Developmental Funding: USOE SEP, NDN JDRP No. 75-6 (11/10/75)
Recertified (1/85)
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Child-Parent Centers Program (CPC). An early
intervention program stressing language deve'opment and

reading readiness for three-, four-, and five-year-old
children.

Audience Approved by JDRP for educationally deprived pupils, preschool
to grade 3, from low-income families.

Description The Child-Parent Centers provide an individualized, locally
designed, highly structured half-day instruction program for preschool and kindergarten children.

Supplementary and support services are provided by school nurse, social workers, speech therapists,
and curriculum specialists.

CPC activity heavily emphasizes parent involvement, recognizing that the parent is the child’s first
teacher and that home environment and parental attitude toward school influence a child’s academic
success. A parent-resource teacher is provided to work solely with parents. Parents are trained to
instruct their children at home and are also involved in the school program. Potential adopting school
districts may be interested in adopting the parent component in conjunction with their existing early
childhood programs. The program can be easily adapted for any audience.

Contact Velma Thomas, Director, or Dorothy Kellberg, Administrator; Child-Parent
Centers; Chicago Board of Education; 6E South, 1819 West Pershing Rd.,
Chicago, IL 60609 (312) 890-8196 or 8197,

Developmental Funding: USOE ESEA Title I JDRP No. 74-31 (4/29/7)

Developmental Play (DP). A Validated Pupil Personnel
Services Demonstration Project. A training program for
adults who wish to work with young children in a
relationship-focused activity-based intervention program, '}-

Audience Approved by JDRP for small groups of children ages 2-6 with
learning and social behavior problems. This program may offer greater potential 1)
for larger groups of normal children ages 2-6,

Description Developmental Play is both a relationship-focused

activity-based intervention program for young children and a training model in child development and
behavior for college students, pupil service workers, teackers, parents, and paraprofessionals. Although
the focus is on play rather than school work, it is a structured program in which participants (first
child-to-adult and then child-to-child) get to know each other by having a good time together. In addition
to having fun, the children are encouraged to become aware of and express their feelings. When
successfully implemented, the program creates the atmosphere of a large family whose members
experience warmth, caring, and openness with each other.

Small groups of children meet together with the same number of adults. Each child is assigned to one
adult who becomes that child’s parent for that hour. The goal is to stimulate an attachment relation ship
between the adults and children just as good parents become attached to their children, The rationale
is that through this attachment process the child learns the basics for being able to learn reading,
writing, and arithmetic in a school setting.

Weekly sessions are divided into three parts: individual child-adult play, circle time for group activities,
and juice time for closure. Supervision is provided for participating adults to help them analyze their
experiences with the children. We offer workshops in Healing Your Inner Child Through Developmental
Play to prepare adults to do Developmental Play with children,

Contact RalphE. Bailey, Director; Pupil Personnel Services Demonstration Project;

Euclid Center; 1015 Tenth Avenue North; St. Petersburg, FL $3705. (813)
822-0158 or 442-1171.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-116 (12/6/74)
[,
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Home Base. A program for "helping parents teach their
own." Approved by JDRP for parents and their children
ages eight months through four years. This program has
also been used by parents and their children ages 5-8.

Description Froject Home Base was founded on the belief that parents are
their child’s first and best continuous teachers. It is aimed at supporting and
enhancing the parents’ teaching/parenting behavior, thereby influencing development of the child’s
growth/learning potential. The central feature of the project is a weekly home teaching visit by a
para-professional parent-educator who gives the parents information about child growth and
development, health care, etc., and presents them with a task selected to meet the needs of the parent
and child. The parents then work on that task with th : child during the week. As a result of the weekly
contacts, the parents are better able to identify ar.d meet their child’s developmental needs and to
increase their use of 13 identified desirable teachi ig behaviors. The data supports that as the child’s
developmental needs are identified and met, his ner growth/learning potential is positively affected;
consequently, the child is better prepared tolearn, becoming a more efficient and more effective learner.

Topics related to child development and parenting gkills—behavior patterns, discipline, self-concept,
child health and nutrition—are discussed at regular parent meetings. Other parent concerns are shared
at small-group home meetings. Family activities are also offered through local events.

Home Base’s unique preventative and cost effective model is particularly "geared" for "at-risk" preschool
children. It has consistently been proven to reduce developmental delays at kindergarten entrance. The
model has also been successfully adapted to primary age children.

Contact Judy Popp, Director, or Shirley Hutchison, Team Leader; Project Home Base;
Yakima Public Schools; 104 N. Fourth Ave; Yakima, WA (509) 575-3285.

Developmental Funding: USOE ESEA Title Il JDRP No. 76-10 (1/21/76)

MECCA: Make Every Child Capable of Achieving. An intervention
program for vulnerable children (with a deficit in a skill area) in regular
classes in their furst years of schooling. Approved by /DKP for kindergarten
and first grade.

Description Inthe MECCA program, alearning disabilities teacher, with thehelp of the classroom
teacher and a classroom aide, provides observation, profiling, and intervention within the regular
kindergarten classroom for children with potential learning problems. The program utilizes a team
made up of a special education teacher, a classroom teacher, and an aide, who together analyze the
activities of the curriculum into the tasks that a child must accomplish in order to be successful in the
activity. The purposes of this task analysis process are to think about what is asked of the child and to
observe where the child is successful and where he/she needs help. The intervention aspect, of the .
MECCA program i¢ based on the principle of beginning at the level where the child achieves success
and proceeding sequentially through the difficult steps to new successes. After the intial training period,
the classroom teacher and the special education teacher train each other to combine teaching strategies
and curricula for individualized instruction.

Contact Peter R. Chester, Supervisor; Meriden Public Schools; City Hall; Meriden, CT
06450. (208) 634-0003, ext. 317,

Developmental Funding: USOE BEH Title I.G JDRP No. 77-111 (3/23/77)
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Mother-Child Home Program (MCHP) of the Verbal
Interaction Project. A home-based program to prevent
educational disadvantage in low-income children, starting
at age two, by enhancing parent- child verbal interaction.
JDRP approved for two-year-olds at risk for educational
disadvantage.

Description The program’s theory is that cognitive and socioemotional

growth is fostered by the preschooler and mother exchanging conceptually rich language around books
and toys. Goals: increase mother’s positive interaction with child to aid child’s intellectual and social
growth and thus prevent school problems. Twice-weekly half-hour home sessions for two school years
(a total of 96 or less, the number tailored to mothers’ needs) continue from child's age of two to four
years. Paid or volunteer home visitors ("Toy Demonstrators") involve mother and child in play while
modeling for the mother a curriculum of verbal interaction techniques focused around "curriculum
materials"-—books &nd toys permanently assigned to the child. Guide Sheets containing core concepts
related to each toy or book (matching, counting, reasoning, etc.) are given to Toy Demonstrator and
mother. 1984 Evaluation Data (MCHP adoption in Pittsfield, MA schools): Program graduates met
national academic norms through 8th grade (highest follow-up) in contrast to the
educational disadvantages of similar comparison children.

Contact Dr. Phyllis Levenstein, Director, Verbal Interaction Project, Inc., Center for
Mother-Child Home Program, 8268 Island Rd. Wantagh, NY 11783 (516)
785-7077. (Affiliated with State University of New York at Stony Brook,)

Developmental Funding: HEW; USOE; NIMH; foundations JDRP N, 78-168 (11/27/78)

Prevention of Learning Disabilities: An Interdisciplinary Model. A
program to prevent the cognitive and emotional effects of learning disability
by early identification and educational intervention

Description . program provides a three-part approach to the prevention of learning disabilities:
scarning, diagnosis, and intervention. Scanning locates vulnerable children through SEARCH, and
individual 20-minute test administered by teachers and educationa) assistants to all children in
kindergarten or early in first grade. SEARCH taps the neuropsychological precursors of learning
problems in young children, yielding data required for setting intervention priorities, allocating
diagnostic services, and building teaching plans to guide intervention. Raw test scores may be evaluated
either by age or local norms. Age norms permit comparison of a child’s score with a broad reference
group: the standardization sample of 2,319 children from intact kindergarten classes in inner-city,
suburban, small-town, and rurai areas. Local norms permit comparison with the immediate peer group
with whom children will be learning in their own schools. Diagnosis helps to clarify the reasons for the
child’s vulnerability. The Learning Disorders Unit offers training in diagnostic skills to schoo! districts
interested in developing or expanding these services. Intervention is based on TEACR, a prescriptive
approach that helps to meet the educationsl needs defined by SEARCH. TEACH tasks are organized
into five clusters relating to SEARCH components; tasks have been chosen for their experimentally
demonstrated contribution to the job analysis of reading. The &5 tasks proceed through three stages of
increasing complexity: recognition-discrimination, copying, and recall. Mastery criteria are provided to
ensure automaticity in the application of these skills in reading and the language arts, THACH provides
a two-year sequence of activities with emphasis on accuracy of perception in the first. year and on
intermodal und prereading skills in the second.

Contact Rosa A. Hagin, School Consuliation Center, Fordham University at Lincolu
Center, 113 W, 60th Street, New York, NY 10023. (212) 841-65%79.

Developmental Funding: USOE BEH Title Vi-G JDRP No. 79-33 (5/12/79)
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STAY: School To Aid Youth. A program providing early identification
and treatment of social, emotional, and academic needs of pupils. Approved
by JDRP for grades 1 - 3.

Description Children enter on screening administered during kindergarten year. They remain in
Project STAY for one-half of the day and in the regular classroom for the other half. Activities are
organized and teachers are acquainted with specific instructional patterns to enable pupils to function
at levels consistent with their potential. The specific objectives are identification of achievement levels
of high-risk pupils; provision for individual instruction in mathematics and reading to correct specific
deficiencies; identification of social problems, poor self-concepts, and attitudes of potential dropouts;
and provision for information and referral of parents and pupils to various community agencies for help.
Counseling sessions offered to parents and teachers create awareness and understanding which help
in meeting problems. No one teaching approach is required. All information available regarding the
child (from teacher, counselors, test data, etc.) determines approach used. Program designed for each
child is given to regular horneroom teacher. Project STAY has used the innovative teaching devices
designed by the teachers, and it has been found that they are highly successful. Project STAY was
federally funded for three years on July 7, 1971, and is now locally funded by the Moore Public Schools.
Awareness packets related to STAY have been mailed to all states, Canada, the Virgin Islands,
Australia, and Puerto Rico. Over 7,500 visitors have visited Project STAY.

Contact Pat Ross, Project Director; Project STAY; Moore Public Schools; 2009 N.
Janeway; Moore, OK 73160, (405) 794-8282.

Developmental Funding: USOE ESEA Title 111 JDRP No. 43 (4/9/73)

Strategies In Early Childhood Education. A continuous-growth
program with sequential program materials that bridges the gap between
preschool, kindergarten, and first grade.

Description The concepts of the project are: A child must have basic processes developed to a
certain level before terminal objectives such as reading and math can be taught effectively and
meaningfully, because failure to take development issues into account results in failure and/or
meaningless rote learning. There must be an assessment of where the child is developmentally in terms
of learning processes and structural analysis. Once an assessment is made, an educational program
based upon the pupil’s strengths must be outlined in each skill area, and this program must utilize the
child’s mode and rate of learning so that continuous progrest is possible.

Based upon these concepts, the project includes the following components: a model including the
structural, functional, behavioral, and environmental components of children as they develop from age
4 to about age 8; a chart of learning objectives as related to the model; a screening manual and a pupil
edition; a prescription guide, which includes each educatior.al objective to assist the teacher in providing
appropriate learning experiences for each pupil.

Program objectives are developmentally outlined, and activities and learning centers are established to
enhance auditory, visual, motor, and verbal language skills leading to reading, math, and language
growth,

Contact Robert Schramm, Project Director; P.O. Box 2568, Oshkosh, WI 54808, (414)
233-2372

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-75 (6/29/74)
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Tulare Follow Through. Two separate compenents promoting children’s
chances for success in school, with parents as contributing partners in their
children’s education,

Audience Approved by JDRP for all students grades K-3 and their parents.

Description The Oral Language Development component stresses a flexible, sequential system of
instruction leading to improved reading and oral communication skills.

The Parent Involvement component includes five activities designed to encourage parents to become
involved in their children’s education as partners with the school and to help them become more effective
parents through participation in parent education sessions.

Requirements An adoption agreement is required. Adopters must designate one person to
implement and supervise the program component(s) adopted. Inservice is required for personnel
involved in implementation. Program materials must be purchased.

Costs Costs include time and resources necessary for implementation and supervision of program
component(s) adopted. Teacher’s manuals for Oral Language Development are available at cost. Parent
Involvement materials are available at cost.

Services A Follow Through Resource Center. Awaren: ., materials are available. Visitors are
welcome by appointment for observations and demonstrations. Project staffis available for out-of-state
awareness presentations. Inservice and follow-up technical assistance are available to adopter.

Contact Director, Tulare Follow Through Resource Center; 809 E. Cedar, Tulare, CA
93274. (209) 686-3335 Ext. 302, or 688-2892

Developmental Funding: USOE Follow Through JDRP No. 77-127 (8/19/177)
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SECTION J: Gifted and Talented/Technology/Special
Interests

*Academically Talented Youth Programs (ATYP) J-1
CATS: Critical Analysis and Thinking Skills J-2
*COFFEE (COoperative Federation For Educational Experiences) J-3
*College Studies for the Gifted (CSG) J-4
Communication Arts and Science Training (Project CAST) J-5
Computer Literacy Project J-6
Computeronics o-7
Cupertino Concept: Computer Literacy and Beyond Prograr J-8
Ethical Issues in Decision Making J-23
*Folger Library Shakespeare Festivals J-9
Individual Progress Program J-10
Institute for Creative Education (ICE) J-11
*Keyboarding, Reading, Spelling (KRS) (formerly Basic Literacy Through Microcomputers) J-12
KIDS Kits (Kids Interest Discovery Studies Kits) J-13
Learning to Learn J-23
Merrimack Education Center CAI Project J-14
Past Is Prologue J-15
*Philosophy for Children J-16
Project 50/50 J-17
S.AGE.J-18
*Scholars in Schools J-19
Success Enrichment J-20
Talents Unlimited J-21
Urban Arts Program J-24
Utilizing Computers in the Teaching of Secondary Mathematics J-22

[y * Projects currently funded by the NDN
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SUMMARY OF PROJECT SERVICES

1

AWARENESS TRAINING
Dissem. Funds Awareness | On Site Visit. Awareness Staff Costs Certified Trainers | Training Time
Available Costs Available Matenal Available Available Required
PROJECT Page# | NDN | Other | Hon | Trav | PD |Home | Adopt] Free | Video | F/S | Other | Home | Adopt| Hon | Trav | P.D. (State) {days)
Site | Site |Paper Site | Site )
CATS J-2 >4 v V| v 4 v v 4 4 4 4 ¢ | NINENMNY,OH,TX H! 1
COFFEE J-3 4 4 4 V| v 4 4 4 4 v v 4 None 1
CSG J4 v vV |(v| v v v v v v 4 None 2
Computer Lit, J-6 v v v v v v v v v NE States <1
Computeronics J-7 4 vV |V v v v 4 v 4 FLIN,MIMN, NY 2
Cupertino J-8 vV |v| v v v v v v CAMIIL 1
Folger J-9 4 4 4 V| v v 4 v v 4 None 1
ICE J-11 v vV |v v v v v v v v NH,ME 1-2
Keyboarding J-12 4 4 V]| v 4 4 4 v v v v 4 MLUT,0R,WI,0H, 1-2
AK.SC,TN,TX,IN.NC
KIDS Kits J-13 4 vV |v | Vv v v v v v v v ¢ ICO,MO,MANC,NE,OKGA <1
LTL J-23 4 4 4 4 4 4 v 4 4 4 None 2
Merrimack J-14 v vV |v None
Philosophy Jie | v v | v v v |v | v v v v v &;m&géxmg& 3.
TX.ND,OK.NJWAWI.MD
Project 50/50 Jar | ¢ vivi|v|v v v | v i|v None 2
SAGE J-18 v v i iviv | ivi]iv]|v vi v v |v]v] qwaaw 1
CACT,NC,TXHI
SIS J-19 4 4 4 V| Vv 4 v 4 v 4 v v 4 AZ 1-3+
Success J2o | v v v iviv |v]|v |v AR,ILLOK,SC,TN, 2
Utilizing Comp. J-22 v vV |v] v v v v v v v v v | NINEINTX.PAOH <1
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Academically Talented Youth Programs (ATYP), Mathematics. A
program of accelerated instruction in mathematics for junior high school
students of exceptional mathematical ability.

Audience Approved by the JDRP for academically gifted 7th to 9th grade students who have
obtained a score of 500 or better on the mathematics portion of the Scholastic Aptitude Test (SAT). A
score of 870 or better on the mathematics plus verbal section.

Des ription The Academically Talented Youth Program (ATYP) mathematics component provides
accelc ‘ated mathematics instruction for 7th to 9th grade students of excellent mathematical ability.
The purpose of the ATYP is to identify those students with exceptional ability and to provide appropriate
instruction in mathematics. The collaboration between K-12 school districts and higher education
institutions permits the ATYP to identify students of exceptional ability in public and non-public school
districts and to provide accelerated instruction at a higher education institution for qualified students.
First year placement in the ATYP program of accelerated mathematics instruction covers the standard
two year high school algebra curricuium of Algebra I and Algebra II, plus introductory work in
probability and trigonometry. Instruction, often by college and university professors emphasizes the
conceptual and theoretical framework of mathematics. The class is composed of a homogeneous group
of students of the same age and ability. Instruction occurs in one 2 1/2 hour class held each week during
the school year. Course grades and high school credit recommended by the instructor are granted by
the home school.

Requirements Successful replication of the ATYP model is possible in any community in which
there are multiple school districts within a 50 mile radius of a post secondary institution. This
educational community must be willing to depart form traditional roles to commit to the adoption of the
critical elements of the ATYP program, specifically, student identification, student and family
counseling, instructor and site selection, program edministration and inter-institutional cooperation.
The collaboration of K-12 school districts and higher education institutions is essential. School districts
agree to release the student 21/2 hours a week to ATYP mathematics instruction and to grant high
school mathematics credit for completed courses. Higher education institutions provide instractors
release time, teaching assistants and classroom space. Both a qualified project administrator and
mathematics instructor are necessary for the success of the program. Classes should be limited to 15-20
students. Textbook and equipment expenses are minimal.

Major expenses of the program are shared by the originating schools and the higher education instituvion
(Kalamazoo Coll 3ge) so that students’ families financial outlay will be minimal. Salaries for a program
director and for one instructor of 15-20 students are the largest recurring costs when these
responsibilities are not assigned to existing positions. Teaching assistants are college students in a
federally subsidized work/study program. Te¢-:thooks and standardized tests are re-used. The annual
search for students requires postage, materials, and personnel time. Estimated costs for the installation
year are $6,536 with a cost of $327 to the student. Cost for the subsequent year are $3,911 with costs
to the student equalling $196.

Services Awareness materials are available at no cost. Visitors are welcome at the project site by
appointment. Project, staff is available for awareness sessions (cost to be negotiated).

Contact Carol R. McCarthy, Director; Academically Talented Youth Programs,
Mathematics; Kalamazoo College; 1200 Academy Street; Kalamazoo, MI 49007;
(616) 383-8550, 383-8468.

Developmental Funding: Private Foundations JDRP No. 86-9 (6/25/86)
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CATS (Critical Analysis And Thinking Skills). CATS
is a program which teaches students how to apply critical
thinking skills to problems and issues so that they will learn
how to make more rational decisions. CATS also teaches
students how to write persuasive essays.

Audience CATS has been approved by the JDKP as a program for high
school students (grades 9-12) of all ability levels. CATS has been used with
students in the lower grades.

Description The goals of the CATS Program are: 1) to help students learn and correctly use basic
critical thinking skills so that they can analyze issues and problems more effectively; 2) to help students
learn and correctly use a decision-making process so they can make more rational decisions; 3) to help
students become critical readers so they can decode and encode information more effectively; 4) to help
students learn the composing process so they can write persuasive essays of high quality; and 6) to
provide a way for gifted students to realize their intellectual and creative potential. CATS projects,
which fall into two distinct phases, were developed to provide teachers with a practical and tested way
for implementing CATS in the real world of the classroom. Phase 1(Defining and Evaluating). Students
learn how to precisely define the issue at hand, evaluate the issue (i.e. how to obtain a wide range of
relevant information), and then how to prioritize and assess the information for credibility. Students
use the CATS six-step, decision-making process to define and evaluate the issue using specially
formatted worksheets to complete the process. Phase 2 (Writing and Revising). Students have on
worksheets a highly organized version of the issue from which it is a relatively simple matter to write
and revise a persuasive essay.

Skills Students learn critical thinking skills and how to apply these skills to issue analysis. These
skills include: conceptual analysis, deductive and inductive reasoning, and priority analysis. Students
are constantly called upon to analyze and synthesize their thinking. Students function at the evaluation
level which most taxonomies identify as the highest of the higher order thinking skills. In addition,
students are learning the important skills of critical reading and persuasive essay writing. In order to
obtain benefits, students complete five CATS projects per semester. Since CATS is used as another
teachingmethod in place of such things aslecturing and giving quizzes five times per semester, students
do not suffer as far as acquisition of course content is concerned. However, with CATS, students gain
an extra dimension for their education. CATS has been used in social studies, language arts, and related
classes. Other adaptations are in progress at this time. CATS has developed special Advanced CATS
Projects for the gifted student. Requirements T'eachers receive CATS training in a one-day workshop.
During the workshop, teachers complete a CATS Project (small group work) a:.d then learn how to use
CATS in their classrooms. Follow-up can be accomplished in several ways; phone, mail, or on-site visit.
CATS training requires no special equipment or facilities. CATS staff does need the equivalent
chalkboard space of two, large, portable chalkboards.

Services CATS staff and trainers certified by CATS can provide a variety of services to educators.
Training, except inrare instances, isaccomplished at the adopter site. Visitors are welcome at the project
site by appointment. CATS staff will conduct awareness sessions anywhere in the U.S. or possessions
(cost to be negotiated). Follow .p services as described above are provided (costs to be negotiated). Costs
of a one-day workshop are: trainer=$200; travel, lodging, meals and other expenses=actual cost;
materials=$35 per teacher. Included in the materials cost is the CATS Instructional Package, Making
Rational Decisions, which is used both for the workshop and for classroom implementation. The
instructional package contains a 200-page book and 11 manuals, several of which were written by
teachers who have used CATS in their classrooms.

Contact TerryP. Applegate, or W. Keith Evans; CATS Program; 4988 Kalani Drive; Salt
Lake City, UT 84117-6421. (801) 466-9365.

Development Funding: USOE ESEA Title 111 JDRP No. 77-108 (1/11/77)
Recertified (12/84)

J2 19



COFFEE (Cooperative Federation For Educational
Experiences). A comprehensive drop-out PROJECT
prevention/reclamation program for adolescents with Gr_gg
histories of academic failure, truancy, poor self-concept, |
family problems, and social misconduct.

Audience Approved by the JDRP as a comprehensive drop-out
prevention/reclamation program for secondary students.

Description Project COFFEE is a regional, instructional, oceupational training and counseling
program for at-risk youth from seventeen school districts. The characteristics of this student population
are as follows: histories of academic failure, truancy, poor self-concept, family problers and social
misconduct. The program integrates five components: an academic component—which provides
relevant basic skills instruction based on an individualized education plan; an occupational
component—which provides hands-on educational experiences in an adult-like work environment
preparing students for the high demand jobs of the 80’s and 90’s; a counseling camponent—which
provides character building, occupational and emotional support utilizing existing state, regional and
local service organizations; a pre-employment education component—designed to enhance the
employability of the atisk students through classroom instruction and student internships; and a
physical education component—which offers a program of recreational activities adapted to enable
students to develop a sense of self-accomplishment and group cooperation. The occupational component
includes training programs in the following areas: Computer Maintenance and Repair, Word Processing,
Building and Grounds Maintenance, Horticulture/Agriculture, and Distributive Education.

Project COFFEE students demonstrated significant gains in language, reading and math achievement
tests after participation in COFFEE. Students who have dropped out of school or who are potential
drop-outs, and have entered Project COFFEE, remain in school as demonstrated by a significant
decrease in absenteeism rate. Project COFFEE students have a higher employability rate having
attended COFFEE than do those students represented by the national statistics who have not attended

such a program. The coffee graduates’ employment rate is significantly higher than the comparable
population.

Requirements Support of educators, parents, community, school board, local special service
agencies and related business/industry is essential. The project may be adopted by a single school district
or by a federation of school districts. The program functions extremely well as a "school within a srhool";
therefore, no additional building site is required. An effective communication plan with students,
parents, educators, local social service agencies, and related business and industry is required. Start-up
costs for replication would depend largely on existing programs and facilities. The cost of replicating
the program is approximately $3,500 per student or a range of $6,000-$58,000 per training program (20
students) depending on what resources are in place. Effectiveness of the program is greatly enhanced
by the maximum utilization of existing government-supported social service agencies,
industry/education initiatives, and federal and state funds for drop-out prevention.

Services Awareness materials are available at no cost. Visits to Project COFFEE are welcome and
encouraged. Project staff can attend out-of-state awareness meetings (costs to be arranged). Training,
technical assistance, and manuals are available at a nominal charge.

Contact Jan McTiernan, NDN Coordinator; French River Education Center; P.O, Box
476; North Oxford, MA 01587, (617) 987-1626, 1627; or Michael Fields, Executive

Director; Oxford High School Annex; Main Street; Oxford, MA 01540; (617)
987-2591, 2463,

Developmental Funding: Vocational Education JDRP No. 86-2 (5/21/88)
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College Studies for the fifted (CSG). A program providing
academically advanced opportunities for the gifted pre-college student.

Audience Approved by the JDRP for intellectually, artistically, dramatically, and musically gifted
students ages 10-18,

Description The CSG program is designed to motivate and challenge gifted students between the
ages of 10-18 by offering them the opportunity for advanced study in science and the liberal arts. The
students spend a portion of their school day attending classes on a unive. sity campus and the rest of
the day in the public school setting. Students may attend the program full-time or take evening classes.

During the CSG summer program, gifted students live and work together. They attend regular
university classes with college students for credit. They are provided with an academizally stimulating
environment. They are challenged by the academic climate, and receive counseling to nieet social and
emotional adjustment needs while accumulating college credit.

The program is a cooperative effort, utilizing existing resources among the university, the school district
and the student.

Requirements The CSG prograrm is entirely transportable. It is most appropriately maintained
at a liberal arts university. The initial contact for starting up the program should come from outside
the university. The program requires at least 10 hours of training in program ‘echniques, administrative
design, policy and procedure changes and utilization of available resources. The first 6 to 12 months of
the program should be spent on start up items, i.e., personnel, curriculum development and preliminary
planning in school district. By the second year the program should be fully operational.

Services All necessary materials and program implementation is available, including a compre-
hensive training document that specifies implementation procedures for the CSG program.

Contact AnnaLuhman;CollegeStudiesforthe Gifted (CSG); Fort Hays State University;
600 Park Street; Hays, Kansas 676u1; (913) 628-45386,

Developmental Funding: State JDRP No. 86-14 (7/2/86)



Communication Arts and Science Training (Project CAST). A
two-year program combining English instruction with television production
techniques.

Audience Approved by JDRP for students in grades 9-12.

Description As a comprehensive interdisciplinary program that gives high school students an
opportunity to learn skills in television communication, CAST offers both formal classroom instruction
in language arts and practical television studio production.

The Communication Scignces, or technological component of the CAST curriculum, provides students
with extensive television experience. This includes "hands on" activities covering overall television
productions. Skills development areas include utilization and operation of the television camera and
the production switcher as well as audio components, videotape recording, lighting, editing of both audio
and video, set design and construction, and other related television production operations. The
Communication Arts portion is devoted to formal English instruction designed to enhance and enforce
Langaage Arts skills as used in the communications field. Areas of specialization include script writing
techniques for producing news, documentary programs, interview programming, advertising, and
marketing. In addition, various works of poetry, short stories, novels, and plays are read, interpreted,
and evaluated as concerns their potential integration into television advertising, program ratings,
multi-media productions, communications history, FCC license preparation, and film use in television.
CAST students also participate in various school projects associated with telecommunicationsincluding
Cable Television.

Indicative of its interdisciplinary characteristics, the CAST program encourages students and teachers
to work closely with students and teachers in the Music, Art, Vocational, Business Education, Foreign

Language, Social Studies, and English department in the mutual development of educationally oriented
tel2.communications projects.

Requirements Implementation steps are: Staff training in CAST Language Arts and Sciences
Curriculum. Staff training in the technical skills and studio operations associated with television
preduction and associated telecommunications projects. Selection of CAST teachers to implement the
program. Utilizetion of TV studio/labcratory and operation of equipment recommended for the program.
Use of prescribed print and non-print curriculum materials designed for the CAST program.

Costs The starting packet of instructional print materials can be purchased for $150 with permission
given to the adopting district to duplicate consumables. Instructional media units can be purchased for
$37 to $72 per sound/slide set and $47 per videotape. A "loan" arrangement covering all media materials
can be established with adopting districts for cost of postage, handling, and insurance.

Services Teacher training in curriculum implementation is available, as well as agsistance
inplanning, developing, and utilizing cable television systems and TV program production. Orientation
sessions are provided. Assessment of facilities, instructional equipment, equipment compatability, and

design. TV studio facility designing and equipment specification writing. Continuous follow-up in
program implementation.

Contact Robert M. Petracco, Director, CAST; Union Township Board of Education; 2369
Morris Ave.; Union, NJ (07083, (201) 688-1200,

Developmental Funding: USOE ESEA Titles IfI and 1V-C JDRP No. 80-34 (12/6/80)
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Computer Literacy Project. A course of study designed to give all
studen.ts a working knowledge of computing.

Audience Approved by JDRP for grade 9. This program has also been implemented successfully in
other grade levels.

Description The concept of the Computer Literacy Project is based upon the premise that being
"Computer Literate" has become a basic skill. Simply stated, this concept is: to give students a basic
understanding and minimal working knowledge of most aspects of computers. The concept is essentially
the same that schools strive for in basic required courses in science or math; that is, a basic working
knowledge of the subject. The terms "science literacy" and "math literacy” could be aptly applied.

The course is organized in such a way as to meet the goals set forth by the concept of developing a
minimal level of competency, or literacy.

Computer History—A knowledge of the men, machines, ideas, advantages and disadvantages of past
and present computers. The Computing Process-—A knowledge of the different means of inputting
information, what the computer does with this information and the means of outputting the information.
Arithmetic Hierarchy—A know)edge of the correct form of solving an arithmetic equation. Variables
and Constants—A knowledge of how the computer stores data and how it labels the storage locations
in which the data is placed. Flow charting—A knowledge of flow charting symbols and the logical steps
to writing a program. Basic Language—A knowledge of how to write a computer program and usc the
correct syntax, and how to correct a computer program if it has a mistake. Computer Vocabulary—A
knowledge of the words and slang words used to describe and discuss computers. Writing
Programs—The ability to apply all of the information which has been learned.

Requirements Provide enough hardware to have one computer for approximately every two
students who will be enrolled in a given class at a given time. Have a person to teach the course who is

already computer literate. Provide release time and expenses for a one-half day training session for the
teacher.

Services An NDN funded Developer Demonstrator Project. An NDN Lighthouse Project. Awareness
materials are available at no cost. Visitors are welcome at project site any time by appuintment. Project
staff is available to attend out-of-state awareness meetings (costs to be negotiated). Training is also
available at adopter sites (costs to be negotiated). If the school does not already own enough hardware
to provide one computer for approximately every two students, funds will need to be allocated to
purchase whatever brand the school prefers; approximately $25.00 dollars for printed materials; the
cost of participating in a training session. This is only to cover the expenses of the trainer and will vary
depending on the location and number of persons being trained.

Contact David Woolly, Project Director; Computer Literacy Project; Alma Public
Schools; P.O. Box 1018; Alma, AR 72921, (501) 632-4791.

Developmental Funding: Title IV-C and Local JDRP No, 83-38 (3/29/83)

[ Y 4

J-6



Computeronics. A course in computer literacy,
programming and problem-solving.

CEMPUTERGNICS |

S ,
\\\A
Audience Apyroved by JDRP for gifted and high-achieving students in L
grades 6 and 7. This program has also been used with students of & wide range ’ ’ )
of abilities in grades 5-8.

Description Computeronics provides students an opportunity to: learn a simple programming
language; use computers to solve preblems; and see the ways that computers affect their lives. The 35-4C
hour course consists of two units:

Computers in Society conveys information about the history of
computers, their present and future uses, and computer-related careers.
Ths student text (updated in 1986) includes articles, photos, puzzles and
aglossary. Because of the rapid change in technology, this unit is easily
augmented through inclusion of current magazine and newspaper
materials.

Problem-Solving with Computers teaches students to program using
the BASIC computer language. Students use their programming skills
in solving word problems. This unit uses a combination of paper and
pencil and hands-on activities and allows as many as 10 students to
work with a single computer. The materials are not hardware specific
and can be easily adapted to a variety of delivery systems.

Both units use a mastery learning approach; each unit objective must be mastered before a student
moves on to the next. The management system built into lesson bocks, activities and mastery answer
book allows students to move at their own pace. Suggestions for teachers are included in the teacher's
guides, which include both facilitative and directive classroom organization. The Computeronics
material has been used in many states as a cu=iculum for teaching newly mandeted minimum skills
in computer literacy. In addition, the material has been used with teacher inservice and adult education
classes. Most of the Computeronics materials are non-consumable and may be reused. The
approximate cost of materials for a new class of 20 students and 1 teacker is $370.00 and includes the
2teacher guidesand activity packets teachers receive during training. Test Packets and Activity Packets
are consumable and should be ordered for subsequent classes.

Requirements Adopting teachers attend a two-day training session. Students need the course
materials and access to a computer.

Services Certified turnkey truiners are available to conduct two-day training sessions that
accommodate 25-30 teachers. Information on materials and training car: be obtained by contacting the
project office. Awareness materials are available at no cost.

Contact Computeronics, 1940 N. Monroe St., Suite 50, Tallahassee, FL 32803. (904)
487-1520.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 80-39 (12/23/80)
Recertified (2/55)
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Cupertino Concept: Computer Literacy And

Beyond Program. A staff development program for the
integration of technology into the curriculum (K-8).

Audience Approved by JDRP for students in grades K-8 and as a staff
development. project.

Description The Cupertino Concept, through an integrated use of technology in the curriculum,
aims to develop fully functional students empowered to deal with an information-based society through
development of skills for assessing, creating and manipulating information products and services. To
realize this goal, a process has been developed whereby teachers help students use technology
(computers, etc.) as a tool to enhance learning in the curriculum content areas.

There are six strands in the Cupertino Concept model: Philosophy, Software, Hardware, Lead Teacher
Network, Staff Development, & Curriculum. The ultimate goal of each strand is the development of a
local plan to assist the adopter.

Requirements The elements of replication for this program include management and staff
training, technology planning, technical support, curriculum development, and evaluation. Adoperscan
be trained to implement a similar program in a one-day workshop. A more comprehensive two-day
workshop is also offered.

Costs Costs consist of honorarium, travel and per diem toa be paid by adopter/facilitator. Trainings
are tailored to client needs. Additional materixls include a training manual and computer literacy guide
_ (Training manual [including computer literacy guide] - $75. Computer literacy guide alone - $10.00).

Services Awareness materials are available at no cost. Visitors are welcome on site by appointment.
Project staff is available for awareness meetings (cost to be negotiated).

Contact Ms. Barbara Caligiuri; Cupertino Union School District, 10301 Vista Drive,
Cupertino, CA 95014; (408) 252-3000 ext. 340.

Developmental Funding: ESEA Title IV-C JDRP No. 83-37R (3/30/84)



Folger Library Shakespeare Festivals. A program
aimed at improving Shakespeare studies for young
students and adolescents and their teachers.

Audience Approved by the JDRP for students grades 4-12.

Description The Folger Library Shakespeare Festivals project, an education program for grades 4
through 12, is devoted to the teaching of and learning about Shakespeare. The festival is not an
enrichment activity, but rather a participatory approach that leads students to a thorough under-
standing of Shakespeare's works. For afestival, students study, prepare, and perform a scene (or group
of scenes) for an audience of their peers. These student-actors then become the audience for other
performing students. Through this interaction, the students meet Shakespeare in the most accessible
and historically accurate way — in performance.

Training is a two-step process. First, a Folger Library trainer holds a day-long workshop for local
resource people. Second, the resource people hold another workshop for the classroom teachers. This
workshop includes proven teaching strategies directly related to teaching Shakespeare by performance
and the logistics of setting up a festival,

Following the training, the key personnel begin to organize festival resources and logistics and the
teachers return to the classrooms and begin working with their students on the preparation of a scene,
or scenes, to bring to the festival. The festival serves as motivation and culmination for this study of
Shakespeare.

Requirements The Folger Library Shakespeare Festivals can be replicated anywhere. The festival
may involve one class, a whole school or several schools. The locations for a festival can be, and have
been, as varied as a single classroom, an auditorium, a theatar, a cafeteria or a dlayground. Adopters
of thiz program need to select a site coordinator to organize the workshop and the festival. The
participating teachers are trained in the use of Folger Library materials, which include a videotape,
Teaching Shakespeare, and a comprehensive manual on teaching Shakespeare by performance and on
festival planning. Optimum scheduling is to have fall training for teachers holding a spring festival.
Costs for the festival prograin depend on the level of involvement of school and community resources,
stipend appropriate to the coordinator, the number of participants, as well as the existence and number
of prizes incorporated into the festival. Installation costs at the most basic level for a festival involving
300 students runs about $10.66 per student during the first year and $5 per sdtudent during subsequent
years. Costs include $1,5G0 for the certified trainer and materials from the Folger Library (this cost
would only be incurred during the installation year), approximately $500 for the site coordinator’s
stipend, and an estimated $1,000 for on-site costs (materials, supplies, mailing, publicity, programs,
and handouts, etc.).

Services Awareness materials available at no cost. Project site visits are welcomed, by appointment.
Project staff is available for awareness sessions (costs to be negotiated).

Contact Judy Kelsey or Peggy O'Brien; Folger Shakespeare Library; 201 East Capitol
Street, S.E.; Washington, D.C. 20003; (202) 544-7072,

Developmental Funding: State Grants & the Folger Library JDRP No. 86-13 (7/2/88)
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Individual Progress Program (IPP). A complete academic program for
gifted students.

Audience Approved by JDRP for students in grades 2-5 who show such an accelerated rate of
academic/intellectual growth that their needs cannot be met with grade level teaching and materials.

Description The ;P iodel is for gifted students in grades 2-5 who are in the top 2% as measured
by academic/intellectuei tests. The program accelerates students through a basic skills core curriculum
at a level commensurate with their own ability. This curriculum integrates all diaciplines under the
"umbrella” of the social studies, and crosses all age and grade levels. A theme is applied to the
curriculum, which rotates every three years. Five manuals have been developed for use with the
program: one for a general program description; thrae for curriculum—one for each year of the cycle;
and one describing the use of affective measures in the program. Within these manuals are lists of all
texts and additional curriculum resources used by the staff. When students enter the program, they are
diagnosed for level of proficiency in the areas of reading/language arts and mathematics. Once students
have been tested for individual levels of competency, they are grouped for instruction within each
classroom according to the appropriate level. Diagnosis is continued by testing at intervals throughout
the year in order to monitor mastery ofbasic skills and ascertain strengths and weaknesses. Scheduling
is arranged so that students may move between classrooms in order to work with their intellectual peers
in each academic area. In addition, an enrichment component, which focuses on foreign language, art,
the media, folk dance, and computer basics, operates on a six-week rotatingschedule. Management tools
help teachers maintain student schedules and assist the students’ time management. In addition to
academic achievement, it is expected that each child will complete independent projects in areas of
interest. A structured format is provided for the younger grades, while the older students have a more
open-ended structure. The community functions as a primary resource for all of the disciplines; resources
are either brought into the classroom or siudents are taken out into the field. Activities in interpersonal
skills, self-awareness, and communicatiors are part of the curriculum manuale.

Requirements The Individual Progress Program car be adopted by one or more ¢lassrooms in a
district. Implementation of the IPP involves a two to six-day workshop for the adopting district staff,
workshop length depending on the knowledge base of the adopting team. Consultants will assist staff
with planning and adaptation of their existing curriculum materials to the IPP inodel.

Costs The manuals are designed to provide the program ‘model, including assessment, scheduling,
curriculum outlines, and samples of lessor: plans and units. The staff and classroom costs are baseline
and the textual and resource materials specified by the district are utilized within the classroom. Thus
the need for additional materials is reduced. First year cost to a district i usually $5,465. This reflects
reiease time and substitutes. The fee for trainer is negotiable, based on the number of days requested
for inservice and amount of materials needed.

Services Visitors are welcome at demonstration site by appointment. Project staff is available for
awareness sessions (cos: to be shared) and training sessions (costs are negotiable). A one day follow-up
is available and would be negotiated into the cost of the training session.

Contact Dr. Wendy Roedell, Individual Progress Program Dissemination Project,

Educational Service District No. 21, 1410 South 200th Street, Seattle, WA 98148,
(208) 248-4961,

Developmental Funding: USOE ESEA Title 1V-C JDRP No, 82-16 (6/12/82)
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Institute for Creative Education. A program that
teaches a creative problem-solving process based in a
sequentially ordered curriculum which integrates
thinking skill development to a wide variety of subject
areas.

Audience Approved by JDRP for heterogeneously grouped, whole classroom
use, validated for grades 4-6. Used extensively for gifted and talented programs,
as well as other special needs students. Full curriculum available (K-12).

Description The Institute for Creative Education program is based on the belief that creative
problem solving is essential to a quality learning experience. The project’s process orientation, with
aconcentration on developing students’ divergent thinking skills, gives students, in a non-threatening
atmosphere, the foundation for sound decision making. The project’s goal is to develop students’ abilities
to respond to problems or tasks more fluently, flexibly, originally and elaborately.

Unique to this program are the sequentially ordered activities or lessons that teach the process of
creative problem solving in a sequence clearly understandable to students and teachers. The students
develop:

* creative thinking skills

decision making skills

oral & written communication skills
self-confidence

desire for in-depth idea exploration
interrelationship of facts and ideas

Curriculum materials are obtained at a two-day training workshop conducted by the Institute staff.
During training, teachers experience the format of the curriculum and the basic elements contributing
to project components: reinforcement, consciousness raising, and productive thinking. Training
activities also include teaching skills that assist teachers with techniguies that foster effective thinking
skill development. Teachers will implement the project’s creative problem-solving process
approximately once a week, following the suggested difficulty sequence. Products developed by the
students reinforce academic areas. Follow-up activities and assistance by the project staff is stressed
and strongly urged. Examples of follow-up activities include teacher observations, conferences,
demonstration lessons by Institute staff, lesson development, and evaluation assistance.

The Institute has prepared several manuals to assist adopters, which include an administrative manual

with the necessary information for smooth implementation and project management, and an evaluation
manual.

Requirements The Institute curriculum can be implemented in schools of any size and composition
provided that teachers are trained in Institute concepts. It can be used by whole classrooms or
cross-grade groupings and in large or small group settings. A group of 25 teachers is ideal for the two-day
training; it is recommended that administrators attend part of the first training session.

The Institute curriculum notebook and training manual (per teacher) is a one-time cost for the adopter.
Training costs include: curriculum material, travel expenses, per diem and consultant fee. It is

recommended that adopters plan at least one follow-up visit from the Institute staff to insure quality
implementation.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at demonstration sites in and out of state. Project staff is available to attend out-of-state
awareness meetings. Training is conducted at adopter site. Follow-up services are also available to an
adopter. All costs are negotiated with the Institute staff,

Contact Ms. Verne C. Kelly; Institute for Creative Education; Education Information
and Resource Center; 700 Hollydell Court, Sewell, NJ 08080. (609) 582-7000.

. Developments! Funding: USOE ESEA Title IV-C JDRP No. 79-2% (7/11/79)
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Keyboarding, Reading, and Spelling Skills (KRS)

(formerly Basic Literacy Through Microcomputers). A .'(f,ﬁ,fa,d,ng
program teaching students to use a microcomputer LR Soaiing
keyboard in the process of learning to type, read, and spell.

Mastery is built into the program.

